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Abstract

In its recent attempt to ipmove the quality of Education in Malawi, the Malawi Ministry of
Education, Science and Technology (MOEST) embarked on secondary school curriculum and
assessment review in 2012 and implemented it in junior classes in 2015 and senior classes in
2017.So far, there has been no study the researcher is aware of which has been conducted on the
challengesfacing school managers in thenplementation of the revised secondary school
curriculum. It is against this background of knovgedyap on challengéacing schoolmanagers

in theimplementation of the revised secondary school curriculum in Malawi, that this study was
undertaken to investigate-trepth the challenges facisghool managers in themplementation

of the revisedecondary schoaurriculumandways of overcoming those challenges to improve

the implementation. The study was conducted in four secondary schools in Lilongwe District
which were purposely and conveniently sampled respectiV@p. of the schools were urban

and the other two were rdral'he rural and urban secondary schools participated in this study
included all categories of secondary schools in Malawi which are Community Day Secondary
Schools (CDSS), National and District secondary sch&@lslitative research method which
employeda case study design was used. Twenty participants involved in this study, were
purposely sampled. The participants were four head teachers, four deputy head teachers and
twelve heads of departments from the samchgiehools. Data was collected through iatews,
documents review and classroom lesson observatioheohéads of departmenits order to

provide methodological triangulation.

Data was analyzed using thematic analysis method deductively and induclivelyesults of
the study indicated thalthé implementation of the revised secondary school curriculum is facing

challenges such as ineffective orientation of curriculum implementers, including school
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manages and teachers, inadequate qualified teachers especially in science subjects, insufficient
teaching and learning materials, poor quality textbooks, ineffective inspection by the Ministry of
Education, lack of schoolmanage® supervision of the i mpl ement
school sé6 community an dof themoeté systemasiwell @as Ghenpstrye me nt a
and Physics as separate subjects and Technical subjects and Physical Education as a core subject
but non examinableThe study has concluded that the introduction of the revised secondary
school curriculum was poorly managsedch that schools did not have adequate capacity to
successfully implement the teaching of newly introduced curriculum. The study recommended
that in fuure, the ministry of Education, Science and Technology should also make deliberate
efforts toensure that the implementation of the new curriculum is adequately planned in terms of
instructional materials, training, orientation andservice training for school managers and

teachers.

Key words: curriculum mplementation, school manageConcers based adoption model,

secondary  school curriculum  andassessment review and route  system



Glossaryof acronyms/ abbreviations

CA Continuous Assessment

CBAM Concern Based Adoption Model

CDSS Community Day Secondary School

DFID Department for International Development

GENDER  The socially constructed roles and behaviors that a society typically associates

with males and females.

Glz Deutsche Gesellschaft fur Internationale Zusammenarbeit
GPF General Purpose Fund

HIV Human Immunodeficiency Virus

IPC Internal Procurement Committee

JICA Japan International Cooperation Agency

MANEB Malawi National Examination Board

MIE Malawi Inditute of Education

MOEST Ministry of Education, Science and Technology

OBE Outcomes Based Education

PTA ParentsTeachers Association

SADC Southern Africa Development Committee

SSCAR Secondary School Curriculum and Assessment Review
TOTs Training of Trainers

TRF Textbooks Revolving Fund
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UCE University Certificate in Education
UNIMA University of Malawi

USAID United States Agency for International Development
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CHAPTER ONE: INTRODUCTION

1.0 Introduction

This chapter presents the background against which the study on challenges facing the
implementation of the revised secondary school curriculum was conducted. It also discusses the
nature of the problem and provides the significance of the study. It fudhaulates the
research questions that set parameters for this investigation. Lastly, it discusses the scope and

limitation of the study.

1.1  Background of the study.

Education is a way through which every citizen can realize his/her potential, ctenttdou

national development and participate fully in various national development related activities as a
citizen. According to Ministry of Education, Science and Technology (MoEST, 2013), the
education sector in Malawi has a vision of being a catalyssdoroeconomic development,

industrial growth and an instrument for empowering the poor, the weak and the voiceless. The
mission of the Malawi government is to provide quality and relevant education to Malawians.
Education in Malawi is therefore aimed ajugping students with relevant knowledge, skills,
attitudes and values necessary for-adifancement as well as sce@oconomic development of

the nation(MoEST, 2013) The Mal awi government 6s vision a
and relevant education to Malawians cannot be achieved by the primaryi@datane. As

argued in the National Education Sector Plan (NESP) of -20081 7 , Ain an evol
changing world of education, there is no way basic education can be taken as a complete

transformer of our society when the world at large is getting movemp | ex and sophi

(p.10). Therefore, secondary education is critical as it provides additional knowledge, skills and



attitudes crucial for enabling Malawians to cope with the complex and sophisticated socio
economic and political environment dfet global village in which Malawi belond8oEST,

2013)

It is against this backgroundf the importance of secondary education that Nheistry of
Education, Science and Technology (MoOEST) embarked on Secondary School Curriculum and
Assessment Revie{6SCAR)in 2012 and implemented it in 2015 in junior classes and in 2017

in senior classe The secondary school curriculum was reviewed in order to make it more
responsive to the aspirations of Malawian citizéMalawi Institute of Education, 2012%everal

factors necessitated the review of the curriculum. These factors are:

Firstly, the Ministry of Education, Science and Technology undertook the review of the
secondary school curriculum to align it with the primary school curriculum which was
implemented recently, in 2000MoEST, 2013) The secondary school curriculum was thus
reviewed to make it an Outcomes Bagatlicationcurriculum which is the curriculum dign

approach of the primary school curriculum.

Secondly, there was need to incorporate contemporary issues in the curriculum including gender,
Information and Communication Technology (ICT), HIV and AIDS, climate change,
environmental conservation, rapid population growth, special needs educatiom Hghts,
governance, corruption, taxation, disaster risk management and entrepreneurship. For example,

t he Mi nistry of Educati on, Science and Tech
curriculum that offers entrepreneurship is important for job @easelfemployment and self

reliance for those who do not access tertiary

Thirdly, the secondary school curriculum had to be reviewed to strengthen technical subjects in

the curriculum so that it responds to the current gowent development goals and strategies



such as Technical, Vocational and Entrepreneurship Training (TEVET) and Community

Technical coll egesd initiative.

Fourthly, the secondary school curriculum was reviewed to make it contribute effectively to the
enhamement of science and technology in the country through the introduction of Physics and

Chemistry as separate subjects in the curriculum.

Fifthly, the curriculum was reviewed to make teaching and learning in the secondary schools

studentcentered, an gpoach that helps in the development of critical thinking.

Sixthly, the curriculum was reviewed in order to improve the achievement of learning outcomes

by secondary school students by introducing assessment for learning, commonly known as
AConti secsmeas 0, which i s def i ndMOESTy2018)as| a wi M
0 a s s e s svimoh kedrners have to be assessed in what they are able to do and display in each

l earning activity rather t han assessing them
assessment is also called formative assessment which is different fromtaarassessment in

that continuous assessment is conducted in the process of teaching and learning in order to
monitor the learning process while summative assessment is conducted at the end of the school

term or the year.

Seventhly, the curriculum was iewed in order to overcome the problem of availability of
gualified teachers and teaching and learning resources prevalent in the Malawi secondary schools
by providing an opportunity to schools to offer those subjects of which schools have qualified
teaches to teach them and those subjects of which the schools have the teaching and learning
materials for teaching them. The curriculum was thus reviewed in order to introduce the route
system approach for choosing subjects to be taught at a school. Intthsystem, in addition to

the core subjects of Agriculture, Mathematics, English, Chichewa, Biology and Physical



Education, which is a core subject but rexaminable, schools are free to choose either route 1
which is Science route which is comprised dfyfics and Chemistry or route 2 which is

Humanities route whose subjects include History and Geography.

Eighthly, the curriculum was reviewed because the curriculum was due for review. This is in line
with the Malawi government policy on review of seconydsechool curriculum which stipulates

that the secondary school curriculum needs to be reviewed every four years in order for it to
respond to political, social and economic changes happening in the country. The secondary

school curriculum was last reviewed2001(Chirwa, 2013)

So far,there has been no academic sttithtthe researcher is aware of which was conducted on
the challenges facing the implementation of the revised secondary school curriculutihdrom
view point of the key role players in the implementation of a curriculum that is the head
teachers, deputy head teachers and heads of departments who also ws&wkeas of various
subjects. The aim of this study therefore was to find out the challenges facirsghthel
managers in themplementation of therevised secondary school curriculynearly in the
implementation of the curriculum for possible interventiin mitigating or minimizing the
challenges facing the implementation of the curriculum in order to improve its implementation

and eventually improve the quality of secondary school education.

1.2  Problem statement.

In the implementation of angurriculum, there are key role players to ensure an effective
implementation of the curriculum. The key role players in ensuring effective implementation of a
curriculum are classroom tdears, learnerand school manage(siall & Hord, 2001) Among

these three kexole prayers, the school managare veryessentihin the implementation of the

curriculum because they are the chief supervisors who ensure effective implementation of the

4



curriculum, despite the inadequate attentio@ turriculum development process give to these
key role players at the schdelel cthange proces@uchangi, 2010Q) Implementation phase of

a curriculum is argued to be the most important stage in the curriculum development cycle
because no matter how well a curriculum of any subject is planned agdetgsall the effort

and expenditure put into the curriculum development process can be into the drain if little
attention is paid to the implementation phase of a curricffdnyeachu, 2008)According to
Cheplogoi (2014), there are several factors that affect curriculuhenmeptation at school level
which need to be looked into in order to ensure an effective implementation of the curriculum.
Some of the main factors are, inadequate teaching and learning materials. Muchangi (2010)
argues that changes in an existing curtioulalso entail that schools and parents purchase new
textbooks and other instructional materials. Cheplogoi (2014) further points at lack of
professionally trained competent personnel, especially teachers as affecting effective
implementation of a curricum. Murava (201)y claims that teachers are the most important
human resowe in curriculum implementation, since they addptplement the ideas and
aspirations of the curriculum designer. A sufficient supply of trained teachers is therefore needed
if the implementation of the new curriculum is to be effective. Cheplogoi (2014) again points at
lack of continuous financial and moral support to the implementation process as one of the main

factors affecting the implementation of a curriculum.

However, according to Muchangi (2010) and Sabola (2@h&n changes in the curriculum are
made, the Ministry of Education does not ensure that the factors that affect the effective
implementation of the curriculum are minimized before the curriculum tisnpo practice at
classroom level. For example, according to Muchangi (2010), the Ministry of education does not

first of dl ensure that school manageand teachers are adequately trained on the curriculum



changes prior to implementation and that sch@wk adequately supported to procure required
textbooks. According to Muchangi (2010), the responsibility of purchasing textbooks for the
students for the new curriculum is left to the parents. This practice of leaving the responsibility
of purchasing tetbooks for students for the new curriculum to the parents, according to
Muchangi (2010), affects the implementation of the curriculum in that, in most tasesst of

the required textbooks for the new curriculum is too high for most parents and thetké&y
prioritize other basic essential needs for their children before thinking of purchasing textbooks

for them.

The abovementioned challenges associated with the implementation of every new curriculum as
identified by educationists internationallyequire that school managersas the chief
implementation supervisors to adopt effective coping strategies in order to manage a curriculum
change in a way that will not compromise the effective implementation of a new curriculum in
order to improvehe quéity of education.So far, there has been no study the researcher is aware
of which has been conducted thre challenges faeg school managers ithe implementation of

the revisedsecondary school curriculum Malawi. It is against this background ofdwledge

gap on challenges facing tilsehool managers in theplementation ohew secondary school
curriculum in Malawi, that this study is set out to inigste in-depth the challenges facing the
school managers in theplementation of the newurriculum in order to address the knowledge
gap on the challenges facing s@hool managers in theplementation of the revised secondary

school curriculum and how the implementation may be improved.

1.3  Significance of the study.
The study on the challenges facing sw@ool managers in thenplementation of the revised

secondary schoalurriculum is essential in the sense that the curriculum has just been introduced



in secondary schools in MalawHowever, the researcher has nobrme across any study
conducted inMalawi on the challenges facing theevised secondary school curriculum
implementation. The study will therefore help in revealing some of the chailtenges facing
school managers irthe implementation of this curricuum ear | vy i n t he
implementation stage. The results of this study have the potential, not only to help me as a
serving teacher to improve the implementation of the new secondary school currictilalsobu

to help school manageto find ways of wercoming the challenges that face the implementation

of the revised curriculumThe findings of the study have also the potential of helping
Educational stakeholders who will come across this thesis suttte ddinistry of Education,
Science and Technology in Malawi to add to the knowledge bank which they may have on the
challenges facingschool managers in the implementation of the revisecondary school
curriculum in Malawi and may use the findings inv&of the challenges and improve the
curriculumds i mplFnalg the esultsohthe study haves the petential of
adding theoretical knowledge on challenges facing the implementation of a new curriculum.
Such knowledge can provide a bafis other research on issues related to implementation of

new curriculum.

1.4  Purpose of the study

The purpose of this study was tandi out the challenges facing school managers in the
implementation of the revised secondary school curriculum, earlyeirntplementation of the
curriculum for possible intervention in mitigating or minimizing the challenges facing the
implementation of the curriculum in order to improve its implementation and eventually improve

the quality of secondary school educati®@uch information will probably help Educational



stakeholders who will come across and read this thesis to find solutions éhwatlenges facing

theimplementation of theewcurriculum.

1.5 Main research question

The main research question of 8tady was formulated as follows

AiWhat are the challenges facingchool managers in th@mplementation ofthe revised

secondary school curulumin four secondary schools in Lilongwe Distficd

1.5.1 Sub-questions
1. How are the revised secondasghool curriculum implementation plans being executed
in secondary schools?
2. How are theschool manager carryingout their roles as implementers of the revised
secondary schodaurriculum?
3. How can the challenges faced by the schools be overcome to intipeaveplementation

of the curriculum?

In asking the first sub research question, the study wanted to establish the extent to which the

Mi ni stry of Educationés plans for i mpl ement i
being adhered to by the sai® in implementing the new curriculum. In asking the second sub
research question, the study wanted to establish the extent to which the school managers,
comprising of the head teackethe deputy head teachers and the heads of departments were
performng their anticipated roles in the implementation of the new secondary school curriculum.

In asking the third subesearch question, the study wanted to establish on how the challenges
faced by the schools can be overcome to imgrbie implementation of ¢hrevisedsecondary

school curriculum.



1.6  The scope of the study

The goal of the study was to find out the challenges facingsth®ol managers in the
implementation of the revised secondary school curriculonfour secondary schools in
Lilongwe District. The study was carried out in Lilongwe District in the Central Region of
Malawi. The participants in the study were the head teachers, deputy head teadherads of

departments ifour secondary schools in the District.

1.7  Limitations of the study.
The main limitation of the study was that being a case study, the study only covered four
secondary schools in Lilongwe District. Therefore, the findings of the study may not be

generalized to all secondary schools in the whole country.

1.8 Summary

The secondary school curriculum in Malawi was revised in order to align it with the primary
school curriculum which was implemented in 2007. The Ministry of Education expected that the
revised secondary school curriculumill address the emerging socieiasues andenhancing
science and technology in the country through the introduction of Physics and Chemistry as
separate subjects. The curriculum emphasizes on stoeetered approaches, continuous
assessment and the introduction of thate system approach to choose subjestsfar the
researcher has not come across any study conductind @hallenges facing the implementation

of the revised secondary school curriculum Malawi. It is against this background of
knowledge gap on etienges facing the implementation of thevised secondary school
curriculumin Malawi, that this study set out to investigatedepth the challenges facing the

school managers in thmplementation of the revised secondary sclawsticulum in order to



address the knowledge gap on the challenges facing the implementation of the revised secondary

school curriculum and how the implementation may be improved.
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CHAPTER TWO: THEORETICAL FRAMEWORK.

2.0  Introduction
This chapter describes the theoretical fearark which guided this study. The study was guided
by the Concersbased adoption model (CBAM). The chapter thus delves into discussing the

reason for choosing this theoretical framework.

2.1. Concernsbased adoption model (CBAM)

A Theoretical framework is a system of concepts, assumptions, expectations theories that
supports and informs a particular resegidiaxwell, 1998) This study on the challenges facing

the school managers in thmplementation of the revised secondary schoeoticulum adopted

the Concerns Based Adoption Model (CBRAproposed by Hall and Hord (2001) as a suitable
theory to guide the study. This is because the model is about the theory of curriculum
implementation. The model describes, measures, and explains the process of change experienced
by curriculum implementerat school level attempting to implement a new curriculum. In their
model, Hall and Hord (2001) are very much concerned with the inequality of investment in
people, time, and resources as they pertain to develop and implement educational innovations.
Although policy makers and curriculum developers want implementers at school level to
implement the innovation, but most resources, especially financial resources are allocated to
development process of the innovation rather than to implementation process.réssurces

are provided to implementation process at school level and this contributes to the failure of the
innovation and implementers at school level are blamed for that. Hall and Hord (2001) claim

that CBAM presents change as a process, while athegstion models treat change as an event.
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This model identifieschool managerseachersand other personnel in an educational system as

the change facilitators serving as key factors in the success or failure of an educational
innovation (Hall & Hord,2001). The change facilitators help different individuals and groups in
developing the competence and confidence needed to use a particular innovation for a brief or
extended period. According to Hall and Hord (2001), a change facilitator can be gpdealo

trainer involved in introducing a particular educational innovation. For a change facilitator to be
effective according to CBAM model, he or she should utilize the three dimensions of the CBAM
model in order to investigate individuals and groupdhed he/she can understand and guide

their experiences during the adoption process. The three dimensions are: stage of concern, levels

of use and innovation configurations.

The Stage of Concern component of CBAM is very much related to how school managements
perceive the educational innovation they are expected to implement. Hall and Hord (2001) came
up with seven CBAM stages of concern which include awareness, informatosgngl,
management, consequence, collaboration, and refocusing. According to them, these stages range
from the areas of | ittle concern, knowledge,
a teacher's focus on further exploration of more usalebenefits or alternative forms of the
innovation. This study utilized the CBAM stages of concern in that it setooinvestigate

school managsr €evel of concern of their implementation of the curriculum in the face of or
amidst apparent challenges facing the implementation of the new curriculum. The levels of use
di mension of the model coscCchspbn dbetadogs@ams 6 mp |
relation to the educational innovation in question. Hall and Hord (2001) came up with eight
levels into which a person can be classified in terms of the extent the innovation is used by the

person. These levels of use are:-use (0), orientation (Ipreparation (l), mechanical use (lll),
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routine (IV), refinement (V), integration (VI), and renewal (VII). This study mainly utilized the

levels of use dimension of CBAM theory in that this dimension of the theory assisted the study

to answer subesearchque st i on number t owotheisamooltmareagermaré udy o
carrying out their roles as i mudyétosttempedts of t
establish théevel of the school managem carryingout theirroles in the implementatioof the

curriculum in terms ofvhether theschool manags areat low levels of implementation of the
curriculum, such as the narse, orientation, preparation, mechanical use or routine levels of the
CBAM model or whether they are implementing the currioukt the level expected of them by

the Ministry of Education, such as the refinement level of the CBAM theory.

Hall and Hord (2001) have explained further that the levels in the three dimensions of the CBAM
theory are actually the sequences through waider of an education innovation passes during

the change process as he or she gains confidence and skill in using the educational innovation.
According to Hall and Hord (2001), a person may remain indifferent during the change process.
Therefore, thereaare psychological factors which need to be put into consideration when an
educational innovation is introduced to implertes such as school managensl teachers and

its effects on learning. This means that it is important for any assessment of theemtpkson

of an education innovation to consider issues of time period within which an innovation has been
in operational, as an individual i mptgpare nt er 6
for him/her to confidently and skillfully use the iowvation as intended. Hall and Hord (2001)

claim that most of the time implementers are expected to implement innovations with limited
resources and unclear understanding of the purpose of the innovation and the role they are

supposed to play in the implentation process of the innovation. This result in implementers
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implementing the innovation contrary to what the developers of the change originally intended
(Hall & Hord, 2001). The important caution proposed by Hall and Hord (2001) on the most
appropriatetime for one to do an assessment of the implementation of an innovation from the
time of the innovationds i mplementation in ¢t
process of designing this study. Hall and Hord (2001) has cautioned that immesrmeay take

2-4 years to reach the level of competence in implementing a new curriculum and any research
on them before two years may probably yield invalid or untrustworthy results and this has been
put into consideration. This study was conductedtahea when two years of implementation of

the revised secondary school curriculum has elapsed. It was thus assurhisdsitudy that
school managsrshould have reached their level of competence in implementing the curriculum,
and if that was not the caghen there was a need to hear their views about the challenges they

are facing in implementing the curriculum.

2.2. Summary

This chapter has described the CBAM model as a suitable theory to guide the study because the
model deals with the theory of curriculum implementation. It describes, measures, and explains
the process of change experienced by curriculum implementers aail delel attempting to
implement a new curriculum. It is also concerned with the inequality of investment in people,

time, and resources as they pertain to develop and implement educational innovations.
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CHAPTER THREE: LITERATURE REVIEW

3.0 Introduction

This chapter presents the reviewed literature of the study. A literature review is an attempt to
interpret and synthesize what has been studied, researched and published in an area of interest
(Lungu, 2009). This studywasset out to invegyate the challenges facirsghool managers in

the implementation of the revised secondary school curriculum. As the study focused on the
revised secondary school curriculum, an attempt was first made to review the key design features
of the curriculum, the design and development process followed by ithistiyl of Education
through the Malawi Institute of Education to develop and implement the curriculum. The
literature then delved into reviewing the meaning of curriculum implementation and challenges
facing the implementation of a new curriculum. Therlture further endeavored to review
studies which have been conducted on challenges facing the implementation of new curricula in
other education systems of the world. The review of these studies was conducted in order to find
out as to whether the chatiges which other education systems have faced in implementing a
new curriculum are similar to those in Malawi. The review of studies on the challenges facing
the implementation of a new curriculum was also utilized in this study in order to glean some
lessons on how such education systems were able to solve their challenges. Malawi may adopt
and adapt similar solutions to solve the challenges facing the implementation of the revised

secondary school curriculum.

3.1  Design features of the revised secondaschool curriculum
As indicated earlier on in the background to this study, the Ministry of Education, Science and
Technology undertook the review of the secondary school curriculum to align it with the primary

school curriculum which is an OutcomBasedcurriculum. The secondary school curriculum
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was thus reviewed to make it an Outcomes Based curriculum which is the curriculum design
approach of the primary school curriculum. According to Chirwa (2013), the key design features
of the revised secondaryhsml curriculum are Outcomd¥ased Education, Learn€entered
approach to teaching and learning and Continuous Assessment. These design features are

discussed in details below:

3.1.1 OutcomesBased Education

Outcomesbased education (OBE) is a currigni design that was developed from two earlier
teaching models, namely Mastery learning and competieasgd teaching. According to Spady
(1994), these two models were adopted by some educational departments in the United States.

The idea of outcomelsasedcurriculum was first developed by Johnson in 1977.

Johnson was an American curriculum specialist who believed that the curriculum of that time
placed too much emphasis on the aims and objectives of teachers and not enough on the end
performances of studés (Spady, 1994)He argued that on one hand, students are taught too
much theoretical knowledge that they do not need fomjabket knowledge and which they
instantly forget after they write their examinations. On the other hand, important skills which
students do neetbr employment, such as business and technical skills were not adequately
taught to students. The best way to overcome these problems, according to Johnson was that
teachers should no longer base their study programs on objectives, but rather on helpirtg st

to achieve worthwhileutcomes of learning that is, useful things that students are able to do at
the end of their schooling. These ideas were later on developed further by Posner (1982), Spady
(1994) and other supporters of an outcomes approathetaurriculum. In this way, a new

curriculum approach n a melhsedd éducationsvia® created. iThosn a | 6
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curriculum approach was necessitated by technological advancement, changes of societal needs

and goals, new political dispensatioasd other factors (Spady, 1994).

An educational system based on outcomes, gives priority to end results of learning,
accomplishments of learning and demonstrations of learning. The curriculum is considered to be
6out comes 6 b a scerderedrésultsotientdd,sandl faurdednoa the belief that all
learners can lear(Posner, 1982)Outcomes thereforalirect all curriculum experiences and

activities.

Transformational OBE was based on ten principles which according to Spady (1994), if applied
consistently, systematicalgnd creatively would ensure that all learners were equipped with the
knowledge, comgtence and qualities necessary for successful fulfilment of their various life
roles. These principles became known as: Outcdmaesd, clarity of focus, design down and
deliver up, high expectations, expanded opportunity and support for learning sleaess,

centered, relevant integrated, based on individual differences, based on authentic assessment and
nontdiscriminatory (Spady1994). These ten principles are explained in details in the sub

sections below:
a. Outcomesbased

Outcomesbased curriculum is directed at achieving definite learning outcomes. Learning
outcomes form the foundation of OBE. A learning outcome is a dasaripf what knowledge,
skills andvalues learners shoukthow demonstrate and are able to do at the eradaniurse or

school phase (Spady, 1994).
b. Clarity of focus

An outcomesbased curriculum gives clear identification of what is to be learned and that

|l earnersd progress is based on demonstrated
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must establisha clear picture of the learning objectives they want learners to be able to
demonstrate; make this their top priority in planning, teaching and assessment; share this

outcome with learners; and maintain alignment between outcomes, teaching and assessment.
c. Design down and deliver up

Designing down and delivering up means that the curriculum developers of an odbcs®e
curriculum starts withestablishing significant broad (general) outcorfiet, and then derive

from them the enabling (specific) @omesthat will provide the foundation for achievement of

the broader outcomes from general to specific. When educators are implementing the curriculum
however, they start with implementing the specific outcomes, such as the Success Criterion in

the revisd secondary school curriculum (Spady, 1994).
d. Expanded opportunity and support for learning success

The concept of expanded opportunity and support for learning success implies an idea that time
(hours of instruction, time tables, and the school cagnshould be used to organize and co
ordinate learning opportunities, but they should not define and limit learning. It also emphasizes
the i mportance of teachers wusing different

different modalities of leaing (Spady, 1994).
e. Integrated

To reduce the fragmentation that occurs in modern societies, OBE demands an integrated
approach. The rigid divisions between academic and applied knowledge, theory and practice,
knowledge and skills, should be removed. TheEGHIrriculum has buHtin features that equip
learners to look at things in a holistic way (Spady, 1994). Instead of having separatajatand
subjects in the curriculum, the curriculum is designed around multidisciplinary approaches and

integrates sybcts into broad fields. Several scholars have pointed out on the reasons for the rise
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in curriculum integration and the challenges facing curriculum integration. Some studies done on
the implementation of integrated curriculum have also identified clggtewith implementation

of an integrated curriculum.
f. Based on individual differences

Outcomes based education recognizes differences between learners. Thus, the curriculum is
designed in such a way that makes learners able to learn at their own pace, and different teaching
methods and approaches are included that address unique taletitsittidns of different

studentgSpady, 1994)
g. Non-discriminatory

The outcomesased curriculum encourages the development of mutual respect for diverse
religious and value systems. According to Spady (1994), the behaviors of both the teacher and
learners also must show that they do not discriminate anybody on tiseobaace, gender,

religion, age and other forms of discriminat.

3.1.2 Learner-centered.

An OBE curriculum puts the needs of the learners first. Learners must be much active during the
teaching and learning pragse They should take responsibility for their own learning, while
teachers should act as facilitators and mediators of knowledge and motivators to help each
learner achieve the required outcomes (Spady, 1994). To do this, teachers should organize most

of their lessons around group work, research and learnedselftedactivities.

3.1.3 Relevant
All OBE curriculumsshould be relevant to the current and anticipated future needs of the
individual, society, commercial and industry. According to Spady (1994), the tendency to teach

learners large chunks of theoretical knowledge that they do not need for their adult
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respansibilities after schooling is discouraged. The curriculum is strongly linked to new
competencies and skills that are required in the economy and that are essential for citizens to lead

productive, seHulfilled lives.

3.1.4 Based on authentic assessment

Outcomes Based Education uses criterefierenced, performance, assessment of complex skills

and continuous assessment approaches. According to Posner (1982), in criterion referenced
assessments, learners are assessed against a set of external mditena lay comparing one

| earnerd6s performance with performance of oth
must demonstrate that they are able to do what they are required to do as described in the
outcomes and such actions should not test memorization, but the emphasis should be
understanding, skills and attitudes. In assessment of complex skills, assessment of learners is
conducted in such a way that many different skills are assessed simultaneously and not just one
skill at a time. In cotinuous assessment, the assessment of learners is done on an ongoing basis.
The assessment of a learner rests on a whole series of performances of that learner and not on

only one or two tests.

3.1.4.1Studies on continuous assessment.

Adebowale (2008) conducted a study on continuous assessment policy implementation in
government schools of Ondo state, Nigeria. The aim of the study was to examine the methods
used by teachers in the implementation of a continuous assessment policysultseafethe

study revealed that there was no agreement on frequency of the continuous assessment amongst
teachers as some suggested it should be done daily, others said weekly and still others said it
should be conducted fortnightly or termly. The studgoaidentified some confusion on

regul arity of the studentsd assessment s, numk

20



and the call of the attention of the students and parents to performance in continuous assessment.
The study also claimed thatethusage of other assessment tools apart from cognitive test,
assignments and examinations were absent in the assessment. The study concluded that teachers
who were implementing the continuous assessment policy in studied schools, failed to
understand thetandard implementation practice of the policy and therefore, the continuous
assessment of students were done differently. Therefore, the study recommended that the
continuous assessment policy provisions should be simply interpreted and put into manuals,
leaflets, and handbooks for distribution to teachers who are the implementers of most educational
policies(Adebowale, 2008)The study also recommended that monitoring and supervision of the
implementation of sch policies should be emphasized and regular workshops and seminars to
acquaint teachers in schools with the knowledge and understanding of continuous assessment
policies, programs, and implementation should dtanized to avoid confusion and

misundersanding.

In Swaziland, Nsibande (20p8onducted a study on continuous assessment to investigate the
way teachers understood and implemented the newly introduced continuous assessment program.
The study focused on clarifying the relation
educatonal principles promoted by the program. The study used classroom observation and
interviews as methods of collecting data on what teachers did and principles that informed their
behavi or . The results of t he st uidsyprioriticed e al e d
knowledge retention instead of cognitive development advocated by the program though they
used assessment strategies promoted by the Continuous Assessment (CA) program. The study
concluded that teachers failed to translate the rhetorichef GA program into relevant

professional judgment, decisions and practices due to lack of exposure to meaningful
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development programgqNsibande, 2006) Therefore, the study recommended that the
government of Swaziland should intervene in order to enbereffective achievement of the

goals of continuous assessment program.

3.2  The revised secondary school curriculum development approach

Ministry of Education, Science and Technology through MIE started the process of reviewing
the secondary school cioulum in 2012 (JICA, 2012). The secondary school curriculum review

was done through a number of activities, namely, review of literature on secondary education
curricula in seven Southern Africa Development Community (SADC) countries. After the review

of literature, the following activities were carried out; consultative meetings were held with
stakeholders, carrying out a needs assessment survey, holding a secondary school curriculum and
assessment symposium, conceptualizing the secondary school corriemd assessment
procedures, developing the Malawi secondary school Curriculum and Assessment Framework
and developing comprehensive and learigentered syllabuses and orienting teachers to the

new secondary school curricul@CA, 2012)

3.3  The revised secondary school curriculum implementation approach

The Ministry of Education and M calls the Malawi model of implementing the curriculum the
OMul tiplier Ef fect Schemebé. T h i Schosl enanagaers, i s
teachers and education methods advisors and inspectors what the curriculum review is all about
and how they are to implement it. The model makes use of the structure of the secondary school
education system in implementing the curriculum. According to MoE®08), the secondary
education system isrganized into the following parts. The main controlling power is in the
Ministry of Education headquarters. The divisional offices form a divisional power base with a

divisional education manager under whom igeam of method advisors and inspectors who
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provide a direct link between the division office and sch@®IesEST, 2008) Then, there are
schoolmanages that report directly to the division office. It is therefore, logical to base the
model for implementing the new curriculum on the existing operational structures of the

secomary school education system.

In the current operational structures of secondary school education system, the education
methods advisors and inspectors, who frequeintigract withschool managersre the most
important intermediaries in the implemeitat process. The education methods advisors and
inspectors are always part of curriculum development process and is part of their responsibility
for secondary education syst€Malawi Institute of Education, 2018The implementation of a

new curriculumhas two major parts, the Orientation workshops and a system through which new
materials are to be distributed to schools. These two major parts of implementing the new

curricula are discussed in details below:

3.3.1 Orientation workshops

This is themain vehicle by which the curriculum is disseminated. People involved in this are
education methods advisors and inspectors, other stakeholders of secondary education, including
lecturers of secondary teacher education institutisneool managerand seondary school
teachers. A cascade model of training is adopted. A core team of trainers, consisting of
secondary education methods advisors and inspectors; Curriculum Specialists of MIE and other
secondary education stakeholders and administrators, inglsdme secondagchoolmanagers
andteachers are first oriented to the curriculum (MoEST, 2013). Howa\e®ercive strategig

implicit in the scheme because it does not matter whether one attends an orientation course or

not, as they have to adoptdareach the new curriculum.
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The orientation workshops are meant to create a greater awareness and to provide the needed
skills in implementing the new curriculuMoEST, 2017) Some of the key objectives and

outcomes of these orientation workshops are:
) Developing understanding of the rationale for the change.

The rationale for the change usually focuses on the economic, social and political development
priorities of the country warranting curriculum change (MoEST, 2017). The main purpose of
sharing therationale for the curriculum chge is to makeschool managerto realize the

importance of the new curriculum in the way the curriculum developers see it.
(i) Explaining the new methodologies of the new curriculum

School maagersand teachers are orienteslthe new methodologies of the new curriculum to
differentiate it with the preceding curriculu@ICA, 2012) School managerand teachers are

also informed and shown how to use the new syllabus and instructional materials.
(i) Explaining the structure of the curriculum documents including the syllabuses

For the proper use of the curriom documentsschool managerseed to know how they are
structured. It was, therefore, necessary for them to be orientated to the use of the documents

(MoEST, 2017)
(iv)  Developing standard formats for schemes and records of work

It is a requirement in the teaching profession in Malawi sishbol managerandteachers plan

their work in advance. This is done through the preparation of schemes of work and lesson plans.
Because in general secondaghool managersand teachers do not write lesson plans and
therefore, it becomes necessary to provide them withrelard format for both the scheme and

record of work (MoOEST, 2017).
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Orientation is achieved through training workshops in three phases. Workshop for phase one is
organized and held at the Malawi Institute of Education. According to JICA (2012), these
workshops, of onaveek duration, are intended to train those entrusted with the job of training
others (ToTs) who in turn train teachers and other implementation staff. Phase two workshops
take place in educational divisiarSchool managerand at least aetcher representing subject
clusters of Humanities, Sciences, Languages and $péeas etc. from each schoamhd are

trained to train other teachers in their schools. Phase three workshops arebasbd@chool
managersand those teachers who atteptase one workshomre supposed tdrain any
colleaguewho did not attend the divisional training workshops. This study was set out to
investigate the schoolanages 6 per cepti ons about the qualit

curriculum in effective imfgmentation of the curriculum.

3.3.2 Distribution of curriculum materials

Distribution of curriculum materials and other education materials has been a problem in Malawi
for many years. Curriculum materials have in the past been stacked in Divisional and or district
education offices while schools have serious shortages otwum materials. The problem is
usually the lack of transport to deliver the materials to scH@BA, 2012) In order to hasten

the implementation of the new curriculum, a new scheme was devised for book distribution and
other curriculum materials in Malawi. Publishers or printers of the new materials deliver the
curriculum materials to th8upplies Unit which sends the curriculum materials to the Divisional
Offices. The materials are then sent to schools. Where problems of transport exist in Divisional
offices, tenders are issued to private transporters to deliver the curriculum mates@Eiodts

(JICA, 2012). The transport scheme has a problem because a number of remote schools are

inaccessible to any type of vehicle. It is not clear how this is resolved.
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3.3.3 Resources for the implementation of the new curriculum

Resources for the implementation of the revised secondary school curriculum may be divided
broadly into two; human and financial. Human resources were available at the Malawi Institute
of Education and Ministry of Education, Science and Technolfgglawi Instiute of
Education, 2012pand other related educational institutions such as the University of Malawi

(UNIMA) and the Malawi National Examinations Board (MANEB).

Financial resourcing is perhaps the more difficult of the two. The major part of finaheng
review and implementation of a curriculum in Malawi is provided by Development partners, for
example, GlZ, JICA, the British Department for International Development (DFID), USAID and

other donorgJICA, 2012)

3.4  Definition of Curriculum implementation

Curriculum implementation has been defined as putting into practice the officialigriped
courses of study, syllabuses and subjé¢Cisaudhary, 2015)There are sevak factors which

affect the implementation of a curriculum, such as the revised secondary school curriculum.

These factors are considered in detail in thesadiions below:

3.4.1 Factors affecting curriculum implementation.
The following were the mairiactors affecting curriculum implementation as reviewed from

literature.

3.4.1.1Clarity of the curriculum

The implementers of the curriculum ought to understand and have a clear picture of what they
are supposed to do in order to achieve the goals ofctineculum they are expected to
implement. In addition to thaChaudhary (2015arguethat theschool managers and teachers

are supposed to be aware of the outcomes of education expected for each student to demonstrate
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within and at the end of the course level. Chaudhary further argueddhmtimesschool
managers anteachersvho are expected to implement the curriculum faildentify the main
features of that curriculum and this becomes very difficult when they are required to change their
education approaches. This argument is supported by Fullan (2001) and Jansen (2002) who also
found that teachers were failing to idénimportant features of the curriculum they were using

in South African schools. Clarity problems are visible in almost every study of the important
change just because the more complex change is, the more it is expected to encounter more
challengeqFullan, 2001) The study conducted by Jansen (2002) in schools in KwaZulu Natal
and Mpumadnga provinces of South Africa revealed that within the same school, teachers had
different understanding of the outconmased education and this affected the implementation of

the innovation because everyone was implementing the OBE curriculum accturdirsjher

own understanding. These misunderstanding occurred because the communication of OBE
curriculum lacked consistency and focldnsen, 2002)in view of the above challenges of
clarity of the innovation, in Malawi, the curriculum review designers tried their best to provide
both content and methodology in theirtiiag workshops and orientation courses in order to

minimize the problem of clarity (MoEST, 2017).

3.4.1.2Extra Workload

The new curriculum brings extra workload to teachers especially in areas of planning and its
implementation. According to Chirwa {23), some teachers refuse to take an additional
workload due to lack of planning time since the tasks involved in planning are time consuming.
The study conducted by Badugela (2012), reveals that the implementation of the innovations in

schools that haveo ability to implement the innovations, usually fail to achieve its purpose.

The problem of extra workload was al so emphas
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complained that the OBE curriculum gave a lot of work to the teacher. Jansenau®tadthe
teachers in hiYsoustwidyl afsi nsdayiitngvyerily noi sy, an
youbre to do different things with different
thenyou canét wor k wi t hSooybuhhave to contrnol that sagne wag.tlfend | e v
that quite difficult. It is a noisy OBE. And it is quite stressful not only for the teacher but also for

childreno (Jansen, 1998)

3.4.1.3 Resource Materials and Facilities

The availability of teaching and learning materials are the key to effective implementation of any
curriculum. Chirwa (2013) argues that the provision of instructional materials during the
changeover of curriculum is very important in almost all curricularhis agreement with
Chirwa, Ratsatsi (2005) stresses the need of instructional materials for a curriculum innovation.
The availability of teaching and learning materials justifies a new curriculum of its existence as
an independent entity requiring page in the school timetable by defining its own independent
operational limitations, objectives, axioms and princip{Batsatsi,2005) The curriculum

i mpl ementation is achieved by defining and
prescribed in new instructional materials. When teachave adopted these delivery strategies

as stipulated in new instructional materials, the old instructional materials become dysfunctional
and redundan{McLaughlin & Talbert, 1990) McLaughlin and Talbert further claim that
classroom practices are greatly infiged by both human and material resources especially in
developing countries like Malawi. The study conducted in Zimbabwe as reported by Murava
(2017), reveals that schools were confrontgdhe problem of lack of teaching and learning
materials in an ampt to implement the new curriculum. By the time of implementation schools

were not yet provided with textbooks as they were not yet published. Some teachers were using
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their university notes to teach students in secondary scliphisava, 2017) Most schools
attributed the problem to the national financial problems. To concur with Murava, Sabola (2017)
in his study indicated that in Malawi the implementatarsocial and development studies in
secondary schools in Mangochi were also faced with the same challenges of teaching and
learning materials. Although the ministry distributed some textbooks and syllabuses, but they
were not enough for teachers to usarher centered approach as the curriculum requires
(Sabola, 2017) Some of the recommended textbooks and syllabuses were not printed and
published by the time of implementation. The problem of teaching and learniegaisais
attributed to a fact that the provision of teaching and learning materials is controlled by outside
printing agencies and the budget is dedoven ( Ng 6 a mb i Accorgifig1td ¢Cheplogoi
(2014), teaching and learning maadés are part of the factors that affect the effective
implementation of new curriculum. However, a scarcity of textbooks means that students may
not be able to practice reading, writing, and arithmetic or increase their knowledge beyond

classroom{(Mgomezulu & Wamba, 2014)

3.4.1.3.1. Ways of overcoming challengesfacing curriculum implementation

This section will focs on the strategies used by school manameder toovercomethe
challengedacing theimplemenation of new curriculum. The strategies will range from those
used toovercome challenges related itmadequate provisn of textbooks and instructional

materials, preparation of teachers and their attitudes towards the new curriculum.

Strategies used tavercome challenges related to inadequafBextbooks and Instructional

Material
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The Review Committee on Curriculum () states that adequate learning support materials are
necessary to the effective running of an education system and affirms that these materials are an
integral part of curriculum development and a means of promoting both good teaching and
learnirg. In view of this, school manageas chief implementation supervisors of the curriculum
employ different ways obvercomingchallengs of inadequate teaching and learning materials.

For instance, Murava (2017) stateatthschool manageialowed teachers to nddy and use

their university notes as teaching and learning materials in secondary schools. He also argued
that though the ministry introduced tuition fee but it did not work as most of the students failed
to pay due to financial constraints. Muchan@1@) reported that parents were asked to assist in
purchasing new textbooks and other instructional materials but the cost of textbooks was too
high for most parents and therefore they prioritized basic essential needs before thinking of
purchasing textbdc. Inaddition to hatteachers were allowed to use old curriculum textbooks
due to inadequate recommended textbooks for new curriculum implementation and students
were encouraged to share the few textbooks available and complete homework at school

(Muchangi, 2010)

Strategies related to preparationof Teachers in theimplementation of new curriculum

Teachers ar¢he most important human resource in curriculum implementation for they adopt
and implementhe ideas and aspirations of the designer. A sufficient suppigioed teachers is

needed ithe implementation of the new curriculum is to be effective (Mura®@4y).To ensure

that the new curriculum is effectively implementedme school managesiowed teachers who

have specialized in languages and humanities to teach chemistry and physics since there were no

enough teachers for those subjdcts! 6 m a 204da Muchangi (20103tatedthat teachers were
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encouraged to attend seminars andearvie trainings in order to be acquainted with the new

curriculum. Schools organized-gervice trainings and use the trained ones to train others.

Strategies used to overcome challenges related to teachersttimde towards a new
curriculum

Muchangi (2010) stablished that teachers were encouraged to appreciate the change since they
are for the good of the students and nation at large. She also states that teachers were provided
with school based iservice training to ensure proper implementation of theotam. Finally,

teachers were provided with the necessary materials and encouraged to implement the changes as

required.

3.4.1.4Structural context of curriculum implementation

Structural context of curriculum implementation is defined as the school organization and the
individual classroom environment. According to Chirwa (2009) and &tallHord (2001), the
school managersand district officials are identified as the key rolayers involved in the
structural context of the organization serving as key factors in the success or failure of an
educational innovationVhile teachers and learnemre the key role players in structural context

of the classroom environment. These kalg players will be discussed in detail below.

3.4.1.4.1 Role players within the structural context of the organization
This section willdiscuss the schoohanagerss the key role players within the structural context

of the school organization.
School managers
Within the structural context of the schawganization, theschool managerplay an important

part in ensuring effective implementation of the curriculumthia study, theschool managers
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will be referred to as the head teachedepw headteachers and heads of departments.
According to Ornstein & Hunkins (1993, p.319), the curriculum implementatitieveffective

if school managerar e abl e to ful fildl their r oBahoolas fAcu
managersas curriculm and instructional leaders are expected to supervise teachers in the
classroom, plan staff development programs and modify school environment to improve
instruction (Ornstein & Hunkins, 1993) Lack of supervisory suppo
challenge to the effective implementation of any curricu{@ickman, 1990) Raudenbush et al
(1993) described the i mportance of supervisin
by immediate and skilled feedback on classroom instruction provides a basis for teachmey learn
with direct relevance t o dtetancThalamgsehoolnmnags2 8 0) .
are expected to supervise each teacher in a regular classroom by either visiting classrooms
personally or by assigning expert teachers to d@eodenbush et al., 1993h) Malawi, school
managersand inspectors of schools are supposed to provide teacher support services by

conductingregular classroom supervision.

3.4.1.4.2 Role players within the structural context of the classroom environment

a. Teacher.

Within the structural context of the individual classroom environment, teachers are the chief role
players(Whitaker, 1993) In agreement with Whitaker (1993), Hall and Hord (2001) in their
CBAM model, claim that teachers are one of the change facilitators serving as key factors in the
success or failure of an educational innovation. Curriculum implen@mtatay be influenced

by teachers through their characteristics and conditions such as teacher identity, content
knowledge of the curriculum, Development and their personal circumsté@basva, 2009)

These will befully discussedbelow.
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i. Teacher identity

The effective implementation of the curriculum depends on the identity of the teacher. According

to Jansen (2002), teacher identity refers to
teaching based on the conditionshof s/ her wor k. 6 Jansen continue
feel about his /her work, determines his/her ability to implement a curricliansen, 2002)

The identity of a teacher can be influenced by salary and other working conditions. However,
low salaries and other poor conditions in Malaaffect them negatively to the extent that they
regard teaching as 06 e n(ikddzaminae20d6) Woeh teachers aré a s t
discontented with their career, they may reduce their effort on the work and this can affect their

performance and the implementation of the curriculum.
il. Teacherés content Kklimowledge of the curric

For the curriculum to be implemented effectively there is a need for teachers to understand the
goals and content of a curriculum document or syllabus. Sometimes teachers are expected to
implement the new curriculum that they fail to identify its mdeatures and have not
comprehended (Chirwa, 2009). In this case teachers may select and decide on what to teach
from the prescribed syllabus or curriculum. According to Chaudhary (2015), the role and
influence of the teacher in the process of impleagon of the curriculum cannot be refuted
because implementation takes place through the interaction of the learner and the teacher in the
classroom. For a teacher to be able to translate curriculum intentions into reality, it requires that
the teacher shid have a better understanding of the curriculum document or syllabus for
effective implementatioiCheplogoi, 2014)Lack of content knowledge of the curriculum may

also pose a great problem when teachers are expected to adopt new teaching approaches required

in the new curriculum they arggected to implemen{Pratt, 1980) According to Hall and Hord
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(2001), teachers are introduced to a new curriculuithout further guidance on how to
implement it and this affect the implementation of new curriculum. Mahlangu Y 20@des that

such decisions can affect the successful implementation of the curriculum and will be regarded
as a waste of time, money aeffort since it will not achieve its intended goals. Mahlangu
further claims that innovators should be concerned with both the fact that they have introduced
the curriculum in schools and the maintenance of that curric(iMailangu, 2001) Another

study oncurriculum implementation by Raudenbush et al (1993), revealed that low levels of
teachersé knowledge of the subject matter i
curriculum at the classroom level since teachers will select and decide on wiaahtbased on

their knowledge of the subject matter (Jansen, 2002).
iii. Teacher Development

For teachers to competently and skillfully handle the new curriculum at both local and global
levels, there is a need to provide them with initial education and trai(Raipbins et al., 2003)
According to Yeager and Wilson (1997), t each
shaped by prservice ad in-service program. The preparation of teachers in both content and
pedagogical knowledge and their acquirement of great skills may lead to effective
implementation of a new curriculufYeager & Wilson, 1997)In agreement with Yeager and
Wilson, Fullan (2001) argued that teacher development is very important in order to ensure
effective implementation of a new curriculum because they are connected to each other. Fullan
continue to say that where implementatiaf a curriculum involves new behaviors and beliefs,
teachers are supposed to be provided with training in relation to these requirérudats

2001) This emphasizes the significance ofsegrvice and professional development (including

orientation to the new curriculum) in support of specific innovati@Passe, 2006)Studies
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conducted by Passe (2006) and Thornton, (2005) indicated that the effective implementation of
school curricular is affected by poor prepanataf school managerseachers and employment

of under qualifiedteachersPasse (2006) further argued that teachers are not comfortable to
handle content that was not effectively addressed during their preparation. Thornton (2005) also
noted that most teaer preparation programs have limited transformative effects on beginning
teachers. Most teacher preparation learning processes are monopolized by professors or lectures
and therefore, the new graduates imitate the techniques and strategies of thesopadad
lecturers as they begin their teaching caf@é&ornton, 2005) Jansen (1998) concurs with the

above athors on the connection between teacher preparation and effective implementation of a
curriculum innovation. His study revealed that most teachers were uncertain on whether their
practices constitute OBE, irrespective of the aggregate levels of insttutesources or years

of personal teaching experience. Jansen further argued that the uncertainty indicated that teachers
were lackingidept h trai ni ng. Jansenbés study further
also uncertain on what OBE requisd that the implementation lacked-site supervision and
feedback on current practices. Mahlangu (2001) in his study concurred with Jansen in the
uncertainty of educators on what the new innovation requires and attributed it to policy designers

who lackskills to guide educators on how to implement the curriculum.

In Malawi, the designers of the curriculum review provided training workshops to prepare
teachers for the implementation of the new curriculum. As alrgadigated insection3.3.1,

training workshops were done through the cascade model. However, a study conducted by
Rembe (2006) in Zimbabwe, reveals that cascade model of training has been ineffective in
empowering teachers to teach a new curriculum efficiently. Rembe further argues that the

cascade training strategy of teachers is substandard in the sense that the majority of teachers
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depend on the competence and skills of few teachers who were chosen and receive training in
order to train others and this results into poor transmissionfaimation and unable to equip
teachers with the required skills. He continued to say that cascade model of training dilutes
information in its dissemination process to teachers and it is difficult to determine its

effectivenesgRembe, 2006)
iv. Personal social circumstances of teachers

Curriculum implementation is also influeed by personal social circumstances of the teacher in
addition to teacher identity, knowledge of curriculum documents and professional development.
According to Chirwa (2009), the social circumstance of the teacher includes personal or family
poverty. Thee conditions can restrict the ability of a teacher to effectively implement a new
curriculum. To concur with Chirwa, Lowe (2008) explain that most teachers in Malawi are
affected by social circumstances such as caring for sick children, persdrelfil (including

HIV/AIDS) and an insufficient income. Due to social circumstance, teachers may absent
themselves from work and this may affect the coverage of the syllabwe, 2008) Therefore,
curriculum i mplementation can be affected b
Teachers are key players in the implementation of a curriculum because they are the ones who
introduce a curriculum in classrooms. The success of a cumcgheatly depends on their
commi t ment to its implementation, the teacher
of the curriculum, teacherdéds knowledge about

personal social circumstances.
b. Learners

Learners are regarded as the key role players in both structural context of the individual

classroom environment and the social context in which curriculum implementation takes place.
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The willingness of learners to participate in the curriculoan influence the effective

i mpl ementation of a curriculum just as teach
2009). The success of the curriculum implementation in a classroom level is assured when
learners accommodate their experiences of teée wurriculum. According to Ornstein &

Hunkins (1993), learners are ready to participate in the curriculum planned activities that are
more appealing to them. The participation of learners in the curriculum activities may also be
affected by physical andspchoesocial factors affecting them and this may in turn affect the

i mpl ementation of a curri cul usodal factorse includgear ner ¢

languageandl ear ni ng and | earner6s behaviors. These
I. Language and learning

Learners are affected by language used in the process of learning curriculum subjects. According

to Chirwa (2009), language is referred to as a means of conveying ideas from the teacher to the
learner. For effective learning to take g#an the classroom there is a need to use a language that

will be understood by both a teacher and a child. Fleisch (20@8ns that learners will face

more problems in learning of curriculum subjects when the language used in the process of
instructian is different from their home language. The situation becomes more complicated when
learners are taught by a teacher who also has a different home language from that of the learners
because they may not be able to understand some concepts and issuei taufgreign

| anguage (Il anguage which is not the | earners
curriculum concepts or issues, there i s a nee
which will be difficult for a teacher whose home daiage is not that of thiearners(Fleisch,

2008) In agreement with Fleisch, Oxford (1991) her cognitive strategies of sending and
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receivingmessageslaimed that in sending and receiving messages people should be able to get

the idea quickly.
ii. Learnersdéd Behaviors

The learningot ur ri cul um subjects wildl al so be affect
in his study in South Africa discovered that the implementation of the curriculum is challenged

by | earnersd behaviors out ®dedm thdniplemestatidinmfo | pr e
Life skills programs. The results of his study indicated that the skills acquired in the classroom

by students are only effective during school times and not outside school premises where the
students are influenced by their frien@&insloo, 2007) Outside school premises, the learners

are involved in risky behaviors such as alcoholism, drug abuse, criminal activities and sexual
relationships which are contrary to the goal of Life skills education program and may also be

applicable to some subjects.

3.4.1.5Social context of curriculum implementation

The school environment &rge,in which a curriculum is implemented, is what is referred to as
the social context of curriculum implementation. According to Cornbleth0j198e social
context of curriculum implementation is comprised of social, political, economic and
demographic conditions and demands and priorities of different groups of role players in the
educational activities of an individual school. The role playarthe social context of school
environment are learners, parents and the community around the 8&hutalker, 1993) The

conditions of social context and its role players will be discussed in detail below.

a. The conditions of social context of curriculum implementation

i. Political condition.
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The role players in political conditions within the social cahtef the school environment
consist of the national ideology and philosophy of the government of the day. The educational
system is greatly influenced by political considerations especially in terms of curriculum
materials and their interpretation and gaetation (Cornbleth, 199Q) For example, the
government may fund educational system with the view that education will ienpiee
economy of the country. Therefore, the emphasis may put on those subjects that the government
feels that will develop skills, knowledge base and attitudes in learners that are required by the
industry. With this in mind, teachers will be forced tat pnuch effort on those subjects. This

may result into the suffering of other subjects just because teachers are concentrating on the

subjects that the government has prioritized.
il. The Economic conditions.

Economic conditions in the sociebntext of the school may be defined as the financial standing

of both the government of the day and the members of the community themselves (Chirwa,
2009). For the effective curriculum implementation, it is a requirement that teachers should be
supplied vith teaching and learning materials such as textbooks, charts, chalk and other materials
(Cheplogoi, 2014). Failure to provide these materials, learning will be compromised. The
availability of these materials in the school depends on the financial dtdregovernment and

the community. In so doing, the success of the curriculum implementation is influenced by both
the availability and unavailability of the teaching and learning materials as these influences the
curriculum implementation positively oegatively. Therefore, this study was set to find out how
economic conditions are affecting the implementation of the revised secondary school

curriculum in Lilongwe.

ili. The Demographic condition.
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The demographic conditions of the social context refaetie language, race, age and gender
characteristics of the learners and community they are coming from (Chirwa, 2009). These
Demographic conditions of the community may influence the implementation of the curriculum

in the sense that different groupings the community may bring their own views on the
curriculum implementation. For instance, the curriculum instruction materials that portray
negative attitudes towards women and girls may be opposed by gender groups. Therefore, the
curriculum implementershould consider how these contextual factors are hindering curriculum

implementation and take advantages of those factors that enhance the aspects of the curriculum.

b. Role players within the social context of the curriculum

i. Learners

Learners are identified as role players in the social context of the school because they come from
the community and they bring some of the societal issues that may hinder or support their
learning situation (Cornbleth, 1990). Therefore, the major detarnmih  of a | ear ner 6
the home background especially the social conditions of the community where he/she comes

from.
il. The community

The curriculum implementation is influenced by the community or the society in the sense that
the community has itewn understanding of what the product of the school system should be.
This perception forces the educators or teachers to interpret and present curriculum material in
consideration of these societal understandings. However, if teachers fail to do so, the
implementation of a curriculum may face some resistance. For instance, topics like choosing a
life partner or related to sex education may be regarded by the society as undermining their belief

systems, and on the other hand the community may supportieuttnT that includes religious
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and moral education. Therefore, the effectiveness of the curriculum implementation may depend
on the presentation of the curriculum material in the classroom and accommodation of the
culture of the society it intends to serven this case then, there is a possibility for the

community to negatively or positively influence the implementation of the curriculum.

3.5  Studies on challenges facing the implementation of the new curriculum

Several studies have been conducted in literature on the outcoreased curriculum
implementation in education systems of the world. In this study, only few efdmwn
curriculum innovations, will be reviewed in order to provide some reference points in this

evaluation. Some accounts of thedies conducted worldwide are as follows:
a. Curriculum implementation in Canada.

Akhmadeeva, et al. (2013), conducted a study on overcoming obstacles to implement an
outcomebased model, Tradition versus transformation OBE. The study aimed at analyzing the
Mechatronic Systems Engineering (MSE) Program at Simon Frazer University in Canada, on the
Outcomes based approaches incorporated in their teaching practices and the effect they have on
student learning. The study identified a number of challenges expedidy both teachers and
learners that affected the implementation of the OBE curriculum. Some of the challenges were
that instructors failed to manage and interact with large classes which comprised 60 to 180
students. And this was also a problem wheaoihes to assessment of students. Secondly, there
was a discrepancy between the focus of their teaching objectives and the goals of OBE. Thirdly,
the instructors were implementing the OBE curriculum contrary to what the designers expected
especially in thie teaching practices. In addition to that, motivating students especially®'the 1
and 29year was a greatest challer@&hmadeeva et al., 2013Jhe study also revealed that the

characteristics and role of the instructor contradicted the OBE model of learning. Finally, the
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study recommended that a further discussion on critical discussion of the pedagogical aspects
involved in reshaping existingurriculum should be organized so that & 2&ntury learner

should be satisfied
b. Curriculum implementation in Malaysia

In Malaysia, Rajaee, et al., (2013) conducted a study on issues and challenges in implementing
outcomeshased education in engineeriaducation at Universiti Malaysia Sarawak (UNIMAS).

The findings of the study reveal that the implementation of outcdd@®sd curriculum was

facing some problems at UNIMAS faculty of engineering. Some of the challenges faced were:
Lecturers were confuseddiow best to implement an OBE curriculum since its concept did not
provide specific procedures for the achievement of the outcomes. In so doing, lecturers were
implementing it based on their own understandings. Lecturers were also finding problems in
congructing outcomes for a particular course. In addition to that, the assessment of skills in OBE
curriculum was placing a heavy burden on lecturers because for them to come up with a proof of
acquired skills, they needed to conduct several courses aceddistipline. And this was
regarded as overload by lecturers. Furthermore, the study indicated that lecturers did not have
adequate knowledge on teaching and learning as well as assessment strategies and this had a
great impact on the teaching and learnmmgcess(Rajaee et al., 2013Another problem was

that the presence of vast information on Google resulted into summarizing of data by students
who failed to interpret rad translate the information on their own words. In so doing OBE
curriculum was blamed for encouraging students to unwillingly exercise creative thinking skills
required for the desired OBE curriculum. The UNIMAS came up with several ways in order to
deal with the challenges facing the implementation of the OBE curriculum. Some of the

strategies applied were: the Centre of applied learning and multimedia at UNIMAS organized a
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postgraduate Diploma in teaching and learning short program for lectures. Thanprogs for

a year and during semester breaks. Secondly, the use oflgaseg approaches that encourages
student 6s participation in student centered
incorporated the ethical themes by initiating the utilaraof Turnit in for students to monitor

their own work to avoid plagiarism. The study recommended that for tertiary education to
effectively adopt the OBE curriculum there is need for both academic staff and students to
understand the objectives of learg and the roles to be played by instructors and students. In
addition to that, institutions should encourage participatory methods of learning and discourage a

linear unilateral model for the learners to prepare themselves for the workforce.
c. Curriculum implementation in South Africa.

In South Africa, Badugela (2012) conducted a study on problems facing educators in
implementing the National Curriculum Statements (NCS) in Tshifhena secondary school in
Vhembe district in the province of Limpopo in Southriéd. The NCS was a refined version of
outcomesbased curriculum which was introduced just because most schools in provinces had no
capacity to implement major changes prescribed in the outebases! curriculum. According to
Badugela, the Curriculum 200&v,hi ch was Sout h Af r ibased@ducatiorr si on
(OBE), was introduced in 1997 and was criticized for being jargiiten and inaccessible in its
discourse. It had complex and sophisticated procedures for designing learning programs, and this
is attributed to poor and owbasty introduction of the new curriculum into schools, while
teachers were inadequately prepared for outcdmased pedagogy, including continuous
assessment. Although,-gervice trainings were provided to teachers in otdexquip them for

the implementation of outcomelased curriculum but this too was inadequate. Due to lack of

capacity in most schools in the provinces to implement major changesopssed, the
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government reveiits plans to implement the new curriculienGrade 1 from the outset. In view

of the shortcomings of OBE education, the South African government established a review
committee in order to find possible ways to refine the outcetmesed Curriculum. The review
committee recommended the introduntiof the National Curriculum Statements (NCS) as the
suitable refined version of outcomased education(Badugela, 2012)The study employed
gualitative investigation which was conducted in a single scholoinpopo Province aimed at

finding out which challenges the implementation of the NCS presents to FET educators. The
sample consisted of educators and learners from grades ten to twelve as well as members of the
SGB, SMT and district education officers. tBawere collected through questionnaires and
interviews. The findings of the study, reveals that the implementation of the NCS curriculum
was also facing challenges in areas of preparation of teachers in terms of training and availability
of teaching andearning resources. The study concluded that failure to address the challenges
experienced by educators, such as inadequate resources, financial constraints and lack of training
of teachers, both the education system and the type of the skilled learrssptoduced
including the economic growth of the country will be greatly affected. The study recommended
that the Department of Education should prioritize educational resources for schools and

educator training in curriculum implementation.

Therefore, his study wanted to find out whether the revised secondary school curriculum in
Malawi is facing the same challenges as the implementation of OBE curriculum as founded by

Badugela (2012).

d. Out-comes Based Curriculum implementation in the primaryschools in Malawi
Chirwa (2013), conducted a study on the implementation of the Outdmsed curriculum,

including its facilitative pedagogy and continuous assessment in a selection of six state primary
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schoolsi three urban and three rural in Zombaritistwhere teachers were first trained to teach

the curriculum. The purpose of the study was to investigate the challenges faced by teachers in
the mplementation of the curriculunbData analysis showed limited productive pedagogies i

most lessons. Thdessons were characterized by lower intellectual quality, a focus on
instrumental knowledge, integration at a superficial level, dominance of communalizing
practices, gendered practices, prevalence of localizing discourses and a pedagogy aimed at
national eaminations.

The overall picture from the findings of the study were that the classroom atmosphere in the
twelve classrooms gave students limited opportunities for the acquisition of knowledge and
development of skills, values and attitudes required femtho actively participate in the
changing Malawian context and to be able to compete successfully in other cdriextserall
picture from the study was that teachersoé met
learners in parochial orientatis and issues. The study concluded that there was a discrepancy

bet ween the stateds intended curriculum and t

One of the main reasons for the MoOEST to review the secondary school curriculum was to align
it with the primaryschool curriculum which was reformed recently, in 2007 (MoOEST, 2013).

The secondary school curriculum was thus reviewed to make it an Outcomes Based curriculum
which is the curriculum design approach of the primary school curriculum. This study was set
out to establish whether secondary schools are facing similar challenges faced by the primary

schools in implementing the outcomesa s ed curri cul um as found by

3.6  Summary.
This chapter has focused on reviewing literature concerning the implementation of the new

curriculum and the factors that affect curriculum implementation. The abwemtioned factors
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which affect the implementation of the curriculum, indicate that fer ¢hrriculum to be
effectively implemented, curriculum designers should understand the reasons why most of the
curricula are not achieved at the implementation level. And therefore, they should put much
effort in addressing the factors that negatively @ffthe effectiveness of the curriculum

implementation before implementing any new curriculum.
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CHAPTER FOUR: METHODOLOGY OF THE STUDY.

4.0 Introduction
This section describes the method that was used for collecting the researchchlatiag

research design, sampling procedures and data analysis.

4.1. Qualitative research approach

This study used qualitative approach method of research which employed a case study design.
The qualitative research uses methods of data collection and analysis that are not quantitative in
nature and aims at exploring or describing experiences of thenesnt{Creswell, 2009) This

study complied to qualitative research aygch because qualitative research is interested in
gaining insight and understanding of a phenomenon (Creswell, 2009), just as this study tried to
gain insights and understanding of the challenges faihgol managers in thmplementation

of the revised secondary school curriculum. It assumed that multiple realities are socially
constructed through individual and collective definitions of a situatiptcMillan &
Schumacher, 1993)The study asumed that theschool maages construct realities in their
classrooms and schools respectively, individually and through interactions with learners. In so
doing, they adapt, transform or interpret a curriculum to suit their situation. According to
Creswell (2009), qualitative rearch is described as an interpretive and naturalistic approach to
the world. This study will satisfy these descriptions because data will be collected in the natural
setting and will be interpreted in order to construct meaning from the data. The swéngth
gualitative design is that it enables collection of multiple accounts of an experience across
participants as well as individual accounts in specific contexts. The aim of this study therefore,
was to investigate the challenges facingstigool manags in theimplementation of the revised

secondary school curriculum, which was in accordance with qualitative research approach.
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4.2 A case study design

As already mentioned in section 4.1 abaes study used a case study design. In a case study, a
single case is studied in depth, which could be an individual, a group, an institution, a program or
a concep{Polit et al., 2008)A case study design has a potential to enable the study of things in
detail and explain why certain things happen (Creswell, 2009). With case studies, it is possible to
gain a unique perspective of a single individual or grdgnscombe, 2003 his study was a

case study because it focused twenty school managers ifour secondary schools. The
sampled school managers wéheee heads of departments at each school (who teaches their
specialized subjects and supervises their respective departments i.e. Humanities, Languages and
Sciences), four qaity head teachers and headchers in four secondary schodite use of
multiple cases in this study created opportunities for witlhise and acrossise approaches of

data analysis to be done and to determine the worthiness of the study (Cresvégll,C23e

studies however, are faulted for questionable credibility of generalizations. There is a perception
that there is a general difficulty in defining boundaries of the cases, problems of negotiating
access to study settings and the effect of therebsen the natural setting (Denscombe, 2003).
However, this is a simplistic way of looking at case studies based on some misunderstandings.
Such misunderstanding can be the belief that all research should always aim at generalizable
findings. Such a belfecontradicts the important role that specific information about particular

case helps in understanding the phenomena.

4.3  Sampling method of the research site and participants
The setting or site of the research and schools were selected with a tidveyhaould provide
the desired data. The sampling approaches for the research site and participants are described in

detail below:
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4.3.1 Research Site

The study was conducted in four secondary schools in Lilongwe district. Two of the secondary
schools were urban schools and the other two were fitraldistrict wagonvenientlyselected
because¢he researcheotind it convenient with schools in Lilongweecause she is based there.

In addition to that, the distrid¢tas both urban and rural secondary schools which were the target

of this study.

4.3.2 School sample

The study used purposeful sampling of the schools which were involved in the studguiThe
schools involved in the study were purposahg simple randomlgampled. Two of the schools
involved in the study were urban schools and the other two schools were Theaurban and

rural secondary schools participated in this study includech#digories of secondary schools in
Malawi which are Community Day Secondary Schools (CDSS), National and District Secondary
schools.The reason for including rural schools was that schools in Malawi mainly fall into two
basic categories; these are ruradl amban schools. The rural and urban schools have different

contextual factors which affect the implementation of the curriculum.

4.3.3 Participants sample

The key participants of this study were twenty school managers of the four secondary schools.
The school managers were sampled because the researcher is specializing in Educational
Leadership and managemeiithe school managers involved in thstudy were four Head
teacherstheir deputy head teachers and twelve heads of depastiHieaidteachersare key role

players in ensuring the effectiveness of the implementation of a new curriculum for they are the

chief supervisors of curriculum implementation at a school level. Therefore, purposeful sampling
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was the most suitable approach in collectingqdztthis study because it assisted ineming

the needed data for tiseudy.

The heads of departments were involved in the study because they are key role players in
ensuring the effectiveness of the implementation of the curriculum. This is bebaysare
involved in managing the departments in which they carry out their role as supervisors of
teachers to ensure that teachers are effectively implementing the revised secondary school
curriculum in their respective classrooni&overnment of Malawi, 2014)The heads of
departments are also responsible for ensuring the availabilitpdifitey and learning materials

in their departments (government of Malawi, 2014) for the implementation of the curriculum.
Therefore, their involvement helped the researabh@stablish whether the schools have enough
recommended textbooks and other teaching and learning materials for the effective
implementation of the revised secondary school curriculum. Finally, according to Government of
Malawi (2014), a head of departmentsecondary school is responsible for teaching subject of
his/her specialization, therefore, this helped the researcher to find out how the heads of
department are implementing the curriculum at classroom level as they are role models of good
teaching pactitioners to their teachers in their subjects in the classrooms as well as teachers of

their departments.

4.4  Data Collection Methods

In this study, three methods of collecting data were used on the research questions. The data
collection methodsvere document review, face to face satnuctured interviews and classroom
lesson observations (Creswell, 2009). These methods were chosen because they provided the
necessary information that helped the researcher to gain insight into an understanitimg of

challenges facing the implementation of the new iculum through school manageb
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perspectives. These methods were chosen because they were in accordance and consistent with
the qualitative research methods. In addition to that, the three methogkeowented each other

to provide methodological triangulation in the study (Creswell, 2009). Methodological
triangulation helped to cross check the credibility and worthiok#se data in thistudy thats

why this study conducted four types of intewse These senstructured interviews were in the

form of head of department interviews before lesson observation, follow up lesson observation
intervi ews, deputy head teacher and head teac
and fesuetumie d . 0 The i ndividual interviews wer e
interviews because the interviewees had more freedom to express their thoughts especially on
their perceptions of the challenges facing the implementation of the revised secondary school
curricul um. The interview thatr waturuesdeod bienc a
guestions were opemrnded or flexible. In serstructured interviews, the interviewer generally

starts with some defined questioning plan, but pursue a more coromabatyle, that may see

guestions answered in an order merely natural to the flow of the conversation. The interviewee

on the other hand had tfreedom to say whatever comes in his orard (Cohen & Manion,

1986) The study followed the procedure of sestructured interviews as described by Creswell

(2009) in interviewing the sartgml participants of the study. The three data collection

instruments were discussed in detail below:

4.4.1 Official document review

Study of official documents were the primary
the revised curriculumsi expected to be imginented by the school managen schools,

including the content and teaching and assessment methods and resources to be used by heads of

departments in the classroom as prescribed b
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document s6 here refer teol actuirnrgi ctuol utrmh ep odliinctye nddoe
information on the content and pedagogy of theiculum such asthé Sy | | abi 6, textb

the Teachersodé Gui des.

Apart from official document s, 6documentary
ont endedd way in which the revised secondary ¢
in the school s. The term déddocumentary sSsource:

written materials obtained f saworklésson @anshaad | s ,
notes.The documents mentioned above were scrutinized and analyzed, using a selection of

techniques foqualitative thematianalysis described by Denscombe (2003):

A Choosing an appropri at estudyatents selected Werettrose that . I n
contain information on the 06int elmedsddscioolnt ent

level in implementing the revised secondary school curriculum.

A Examining the text iabdutthieadsényal message if conveys.lma " h'y
this case, the texts were examined to form an impression of the nature of the content, methods
and resources envisaged by the Ministry of Education that the teachers are using to assist

learners achieve better teang outcomes, thereby improving the quality of secondary education.

A Coding the texts in relation to the content

secondary school curriculum inherent in the documentary sources.

4.4.2 Head of Department interview guide

In addition to the official documents and other written materials obtained from the school, an
interview guide in the form of a questionnair
implementation practices of the revised @muium (see appendix 1). Fetterman (1999) highlights

the significance of questionnaires as a tool for data collection. Fetterman argues that
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guestionnaires are an excellent way to tackle questions dealing with representativeness although
they may not havéhe same flexibility as interviews and observation and might not be able to
provide data of the same detail, depth or clarity, due to being highly structured and requiring
written responses. In other words, by being distributed to a larger sample rthia@ gsed in
interviews and observations, questionnaires can throw light on how representative of a particular
issue or opinion might be in a certain populatiatterman, 1999)n this study, a questionnaire

was used as another source to obtain further
implementation approaches of the revised secondary school curriculum prescribed in the official
documents. The questionnaire risfere helped to validate data obtained through document

review. The questions sought to elicit the following information:

() Identity of the secondary school.

(ii) Head of Department s teaching experien

(i) In-service courses attended by the head of Department

(iv) Head of departmentodos methodol ogies of te

(V) The head of departmentés assessment met hod
teaching subjdc

(VI)Theread of departmentdés opinion on teaching a

revised curriculum stipulated in the curriculum policy documents.

My supervisor and some educators checked my questionnaire to ascertain if it would elicit
desired information. In addition to my supervisor and other educators, before administering the
guestionnaire, it was piloted to some heads of department. The pilot results assisted me to refine

the questionnaire.
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4.4.3 Classroomlessonobservation

Classbom lessonobservation was one of the sources of collecting data for the study. In this
study, it was envisaged that observation of a head of department teaching his/her subject was
conducted during a number of lessons (see appendix 2). During the tibserdata was
collected using two methods; voice recording using an audio recorder and completing a
classroom lesson observation form to capture teaching practices of the heads of departments.
Heads of departments were requested for their permissioavt their classroom interactions

recorded.

4.4.4 Interviews
Key issues from lesson observations were followed up in detail with the head of department
during the post lesson observation sainiictured interviews in order to seek clarification and

confirmation of the teaching patterns mapped out in the lesson observations.

In this study, probing inteiews were used at the end lesson observation. The interviews

followed the pattern described by Creswell (2009). According to Creswell, interviews proceed
much like a conversation, following the interviewee or participant's interests, but the interviewer
nevertheless needs to guide them in a fashion that will enable him or her to systematically learn
more about the participant's life or experiences. Spyadlea s sert s t hat , 0it [
interviews as a series of friendly conversations into which the researcher slowly introduces new

el ements to assist i nf or(8Bpaadleys1970)Certainetgppsooh d a s
guestions are characteristically used in interviews. Spradley identifies one of the main types of
guestions as adésc¢mpi pPO)ve Dgvsestiipdi ve question
i nfor mant to talk about a particul ar cul tura

informant's particular discourse (Spradley, 19785. These questions can take the form of
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6grand tourdé questions, which ask for a verba
being studied (Spradley, 1979, p87 60-Miomir 6 questions deal with s
Other types of qet i ons i n this category are Oexampl ed
1979 p.87-88). Interview questions may also be open ended or clesddd(Fetterman, 1999

p.54). As suggested above,opem ded descri ptive questions suct
me an example of é6 wer e f r-endpdgeestions,yon thesothet 1 n i
hand, 6are wuseful i n trying to,ppd.aneéexanipe beha:

would be 6what teaching methods did you use i

According to Fetter man, 0 r eesdeda questioesturing they pi c a l
discovery phases of their research and more clesddd questions during conformational
periods. The interview techniques described above were used in this study. The interviews were
semistructured rather than structured, although specifiestipns were developed to provide
guidance during the interviews. The advantages of -semnctured interview are well
documented in the literature. According to Creswell (2009), the-seoatured interview allows

the interviewer greater scope and deptiprobe and expand the interview responses. Cohen and
Manion (1986 p.309 , argue that, 0t he semi Sstructured

greater flexibility and freedom. o

All the interviews were transcribed. Two copies of the transcripts wade for each interview
and one copy was sent to the interviewee for comments where interviewees felt that the
transcripts had not fully represented what they intended to say. The details about the interview

sample and the type of interviews which weredranrted in this study are described below.

0] Pre-observation interviews
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| interviewed the head of department before each lesson observed. The purpose of this
instrument was to establish what the class was doing and the teaching methods the head of
departmentvas using. Prebservation interviews enabled me to collect data about what a head

of department had planned to do in a particular lesson and the strategies he/she used and the

reasons behind the choice of those teaching strategies (see appendix 2).
(i) Postobservation interviews

After observing each lesson, | interviewed the head of department again. The interviews were
designed to follow up issues noted during class observation. The pattern and nature of questions
varied from one individual tcanother depending on issues that emerged during lesson
observation. Also, during pesbservation interviews, the head of department was given a
chance to elaborate and clarify some points which will be made during the lesson (see

appendix3).

(iif) Head teacher and deputy head teacher interview

The Head teacher and deputy head teacher interview will seek to elicit the following information:

() Identity of the secondary school.

(ii) Head teachers and deputy head teachersbéd
(ii11) Head teachers6 experience as a school h
(i) In-service courses attended by the hessther and the deputy head teacher

(iv) The schools capacity to implement the revised culum in terms of availability of
gualified teachers to teach the revised curriculum, availability of teaching and learning materials,
availability of school based support structures for aiding or assisting with the effective

implementation of the revisemlirriculum, such as policy documents on education, infrastructure,
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support by the community, supervision of the implementation of the curriculum by the Ministry

of Education officials and the hetelcher himself/herself (see appendix 4).

(v)y The Heat eachers and deputy head teachersdo opin

school in the implementation of the revised curriculum.

(vi) The Head teacher and deputy head teacher

teachers are facing in timaplementation of the revised curriculum.

(v) Head teachers and deputy head teacher s

implementation of the revised curriculum.

(vi) Head teachers and deputy head teachers any other general comments on the ddsign and t
implementation approach used by the Ministry of Education through the Malawi Institute of

Education on the revised curriculum.

4.5 Data management
Data obtained from various sources were kept in the form of field notes and transcripts. | made
field notes from the analysis of official documents and all the documentary sources used in the

study and the teachersdé schemes of work and |

4.6  Data analysis method

The results of the study were &med using the thematic deductive anducaiive analysis
method.According to Creswell (2009), this method of data analysis is described as a way of
analyzing data by organizing it into categories on the basis of themes, concepts or similar
features. With this model of data analysis, the intenaad class observation data were first be
coded. According to Cornbleth (1990), coding is the process of dividing or segmenting data into

topics or categories. The different codes represented different themes. The themes used, broadly
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related to the styd6s sub questions and different facto

curriculum reviewed in the literature of this study. The coding procedure assisted in reducing
and categorizing large quantity of data into more meaningful units for interpnetafter the
coding, the challenges facing the implementation of the revised secondary school curriculum

were analyzed and presented in order to answer the research questions.

4.7  Credibility and trustworthiness

The study used three methods of datdlection and four interviews to provide methodological
triangulation. The final results of the study were taken back to the participants for them to check
whether the results are reflecting what they contributed to the research. The results of the study

provided many perspectives about the themes based on what the participants said on them.

4.8  Ethical considerations

In respect of the legal framework of Research Policies or Ethical Issues, the researcher go
permission fromhe office of the Dean of # Faculty of Hucation from Mzuzu Universityo

conduct this study. Permission was also sought fronoffieee of Education Division Manager

of the Central West Education Division and the Hezmathers of the schools envisaged
participating in thisstudy for me to be allowed to collect data from the schools. All names of
participants and those of their schools were represented with pseudonyms throughout this study
in accordance to the standard requirements of Mzuzu University. The consent ofitijeapist

to be interviewed was also sought and for their lesson to be observed and recorded.

4.9 Summary
The study on challenges facing tkehool managers in thinplementation of theevised

secondary school curriculuosed qualitative approach and m@oyed a case study design. The
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study purposefullyand simple randomlgampled the site, schools and participants. It also used
document review, faewm-face interviews and classroom lesson observation as instruments for

collecting data. Data wamdyzedusing the thematianalysis method.
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CHAPTER FIVE: RESEARCH FINDINGS

5.0 Introduction

The aim of this study was to investigate the challenges facingst¢heol managers in
implementation of the revisesecondary school curriculum. To achieve this, the study used
interpretivism paradigm as the data which was collected in the natural settimgtevpseted in

order to construct meaning from the data as in Creswell (2009). This study also used a qualitativ
approach to the study which employed a case study design because it focused on four secondary
schools and studied them-d@epth on how they were implementing tieeisedcurriculum. The
participants of this study were four head teachers, and theiriglepand twelve heads of
departments who were also purposely sampldte four schools involved in the study were also
purposely sampled. Two of the schools involved in the study were from Lilongwe urban and the
other two schols were from Lilongwe ruralThe rural and urban secondary schools that
participated in the study included all categories of secondary schools in Malawi which are
CDSS, National and District secondary scho®tse reason for including rural schools was that
schools in Malawi mainly fhinto two basic categories; these are rural and urban schools. The
rural and urban schools have different contextual factors which affect the implementation of the
curriculum. It was therefore, hypothesized in this study that the challenges wrech tiaéf
implementation of the revised secondary school curriculutme two ruréschools studied in
Lilongwe may be applicable to som& the rural schools in MalawiThe district was
convenientlysampledbecausethe researcher found it convenient with secondary schools in
Lilongwe District because she isasedthere This study used three datallection methods in

order to provide methodological triangulation. The three data collection methods used were,

interviews for head teachers, deputy head teachers and heads of departments, documents review
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and heads of depart ment s Dataavhsamnslgzedosingithelmatis s on o
analysis methodAccording to Creswell (2009), this method of data analysis ssitbed as a

way of analyzing data by organizing it into categories on the basis of themes, concepts or similar
features. With this model of data analysis, the interview and class observation data were first
coded. According to Cornbleth (1990), codinghis process of dividing or segmenting data into

topics or categories. The different codes represented different themes. The themes used to
analyze the data were broadly related to the
influence the implementian of a curriculum as reviewed in the literature of this study. The

coding procedure assisted in reducing and categorizing large quantity of data into more
meaningful units for interpretation. After the coding, the challenges facing the implementation o

the revised secondary school curriculum were analyzed and presented in order to answer the
research sulguestions. This chapter is therefore, divided into three sections as follows: section

one, presents description of research sites, section two, esovttte description of the
participants and section three, presents the key findings of the challengesthtogmanagers

in the implementation of the revisedcondary schoa@urriculum

5.1  Description of research sites.

Research sites in this study, are the places where the research tooRpkceady eglained in
chapter 5 section 5.the research was conducted in four public secondary schools of which two
were from Lilongwe rural and the other two from Lilongwe ambThe secondary schools
involved in this study, includkall categories of secondary schoolsMalawi as mentioned in
section 5.0.These secondary schools are described in details below in tefrnbkeir

environment, resources, community and management.
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Secondary School O06AO

Environment

The school is located in urban area, approximately four kilometers from Lilongwe Main
Township and has eight hundred and fifty (850) students in total. It is a public Community Day
Secondary SchodCDSS)which ha been upgraded to doulsleift secondary schoot 2018.

Resources

The school has a combination of old and modern buildings. The modern buildings were built
through a donation of the Japan International Cooperation Agency (JICA). It wassestals a
community day secondary school in 2008 and was closed by the Ministry of Education in 2010

due to poor infrastructure and sanitation. In 2013, it was reopened after the community through

the ParentsTeacher Association constructed a classroamkbWith two classes and a shelter to

be used as a classroom and two substandard toilets for students. There was no library or science
laboratory at the school. The classroom block was used by the form twos and fours since they
were examination classes. Wh e f orm t hree was wusing a scho
borrowed classroom from the neighboring primary school. After sometime, the primary school
administration thought it wise to takkmack the clagsom the secondary school was using as

form one cass and this incapacitated the secondary schabktextent that they consulted the

near by church which allowed them to use a cht
school was in this state when the new curriculum was implemented in jumsseslin 2015. It

had no science | aboratory, l' i brary, head teac
were sitting on the floor. After two years of implementation of the revised secondary school
curriculum, the JICA through the Ministgf Education constructed twelve modern classrooms

with furniture and electricity. They also constructed two science laboratories (Biology and
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Physical Science laboratories), a school hall and an administration block with the head teacher
and deputy headaec her 6 s of fi ces, Accounts office, staf
library and store room. The school also has portable water. The new twelve classrooms which
are in three rows facing each other are separated from the old classroom block by a
administration block and a school hall in between. The new buildings accommodate all classes
from form one to form four and the old building is currently used by Open Secondary school.
The school has four pit latrines, in which two are for girls andhendwo for boys. In addition

to that there were also twelve water closet toilets for girls and boys respectively which are
enough for eight hundred and fifty students.
reside outside the school premisesl some they come from a distance of eight kilometers and
they board two minibuses to reach the schamd this affect their teaching during the first
periods due to traffic jam in Lilongwe city. The school has a fence around its premises which
was consucted by the community as a protection for the newly constructed infrastructure. The
presence of the new infrastructures has resulted into the improvement of the enrollment at the
school from 50 per class to three hundred students per class. The govdrasmalso upgraded

the school since 2018 to be a double shift.

Community

Apparently, learners come from a number of neighboring townships covering wide geographical

area because the school has good infrastructure that attracts studeraseatsl There is strong
parent participation with an ad@dadhereAsseaatioo o | CoO
(PTA)G6. The activeness of the committee is se
block and a fence at the school.

Managemert
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The organizational structure of the school consists of the head teacher, deputy head teacher,
heads of departments and form teaci{@svernment of Malawi, 2014)This structure is the

same in all the other community Day Secondary schools studied in te@&alesTeachers are

given some responsibilities such as being in a committee responsible for examination, discipline,
sports, entertainment, timetable and welfare. The committees are responsible for day to day
running of different activities at the schodlhe head teacher is responsible to the Education
Division Manager. However, he is an-efticial member of an elected school committee which
runs the school. The PTA committee has powers provided by the Education Act to request the
removal of any teachdncluding the head teacher should they feel that their performance is
unsatisfactory. The committee is also responsible for the maintenance of the school buildings.
However, the provision of books and the payment of teachers remain the responsibiléy of th
Ministry of Education through the Education Manager. The school leadership takes a special
interest in the general welfare of the learners. This is reflected in the manner through which the
head teacher handles the learners. Figure 1, summaries thizatigaal structure of secondary

school A.

64



Head teacher

|

Deputy Head teacher

Head of Department

1 Humanities Parents
1 Languages
9 Sciences

|

Senior Teacher

l

Teachers ‘ Students

Figurel: secondary school A's organizational structure

Secondary School 6éB6

Environment

The school is located in Lilongwe rural area, approximately 15 kilometers from Lilongwe
Township and has three hundred and nhiety (394)students in tal. It is apublic District

Day Secondary School with two streams.
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Resources

The school has modern buildings which need some renovations especially inside the rooms. The
modern buildings and the fence were built by the Ministry of Edut&mence and Technology

in 1999 andwas established as a Distridbay secondary schoollhe school has three science
laboratories (Biology, Physical Science and computer laboratories) although the computer
laboratory is not used by the school due to latkesources and qualified teachers to teach
computer studies. The school has also a hall and an administration block with the head teacher
and deputy head teachero6s offices, staffroom,
rooms. The school aldwas portable water and electricity. The classroom blocks are in two rows
facing each other behind the administration block and the library. All eight classes are
accommodated in the classroom blocks. The school also has two toilet blocks for boyssand girl
which are adequate. There are twelve teachers
some teachers reside outside the school premises and others from a distance of approximately 10
kilometers to reach the school and this affect their teadbfitige first periods due to transport
problems in that area. The community provides accommodation and security -ftwoaetfing

students who come from far distances. Currently, the school is constructing hostels for girls
within the school premises.

Community

The school receives learners from a number of neighboring villages, covering wide geographical
area because the school has good infrastructure that attracts students and parents. There is strong
parent participation with an active school committea o wn a s -Teadhexrs Assodiasion

(PTA) 6.
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MANAGEMENT

The organizational structure of the school consists of the head teacher, deputy head teacher,
heads of departments, bursar, senior teachers, teachers and suppor(Czaérnment of
Malawi, 2014) This structuras the same imll public DistrictSecondary schoolstudied in this
research. Teachers are given some responsibilities such as being in a committee responsible for
examination, discipline, sports, entertainment, timetable and welfare.cdimeittees are
responsible for day to day running of different activities at the school. The head teacher is
responsible to the Education Division Manager. However, he is affielal member of an

elected school committee which runs the school. ThenPareacher Association committee has
powers provided by the Education Act to request the removal of any teacher including the head
teacher should they feel that their performance is unsatisfactory. The committee is also
responsible for the maintenancetloé school buildings. However, the provision of books and the
payment of teachers remain the responsibility of the Ministry of Education through the District
Educatim Manager.The school managetske a special interest in the general welfare of the
learrers. This is reflected in the manner through which the head teacher handles the learners.

Figure 2, summaries the organizational structure of secondary school B.
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Figure2: Secondary school B's organizational structure
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Secondary School 06C6©o

Environment

The school is located in Lilongwe rural area, approximately twenty kilometers from Lilongwe
Township and has four hundred (400) students in total. It is a two streamed Community Day
Secondary School.

Resources

The schobhas a combination of old and modern buildings. It was established as a community
day secondary school in 1998 with fifty (50) students only. The community through the Parents
Teacher Association constructed a classroom block with two classes and tlatyinats for
students. There was no library or science laboratory at the school. As time went on the classroom
block was used by all classes in the sense that examination classes were coming in the morning
and form one and three were coming in the aftenndhe school was in this state when the new
curriculum was implemented in junior classes in 2015. It had no science laboratory, library, head
teacherdés office, electricity, water, teacher
floor. After two years of implementation of the revised secondary school curriculum, JICA
through the Ministry of Education constructed twelve modern classrooms with furniture and
electricity. They also constructed two science laboratories (Biology and Physical eéScienc

| aboratories), an administration block with t
Accounts office, staffroom, two toilets for members of staff, a library and store room. The school
also has portable water. The new twelve classrooms whicinahree rows facing each other

are separated from the old classroom block which is at the far end close to the old pit latrines.
The new buildings accommodate all classes from form one to form four and the old building is

currently used by Open Seconglachool. The school has two pit latrines and two toilet blocks,
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one for girls and the other for boys, enough
houses, which meathat only twelve teachers are accommodated at the campus while five of
them are residing outside the campus and some of them come from a distance of 15 kilometers
and they use public transport to reach the school. There is no fence around the school premises.
The presence of the new infrastructures is attracting more studerame to the school as such

the enrollment has improved from 50 per year to one hundred per class.

Community

Learners come from a number of neighboring villages covering wide geographical area because
the school has good infrastructure that attracts students and parents. There is strong parent
participation with an active s atheroAssogatommi t t e
(PTA)G6. The school i's managed just as the sch
Secondary School 06D6

Environment

The school is situated in Lilongwe urban and was established in 3983 hgovernment of

Malawi as aboarding secondary school ahds five hmdred and sixtfour students in which

three hundred and thirlyine are boys and two hundred and twentg are girls.

Resources

The school has fortythree teachers in which nineteen of them are males and ticemtyare

females. Among the teachersxteen are male and eighteen female qualified teachers. Three
male and six female teachers are not qualified to teach because they are holding general degrees
or have not done education courses while in college. Twenty of these teachers have their houses

within the campus while others are accommodated outside the campus. The school has modern
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buildings which need to be renovated especially inside the rooms. The modern buildings and the
fence were built by the Ministry of Education Science and Technolog¥988 and was
established as a boarding secondary school. The school has four science laboratories (Biology,
Physical Science, Home Economics and computer laboratories) although Computer studies are
taught by teachers who are not qualified to teach theesuldjhe school has also a hall and an
administration block with the head teacher a
toilets for members of staff and store rooms. There is portable water and electricity at the school.
Behind the administrain block, there are twelve classrooms which are enough for the students.
The school also has fourteen toilets for boys and another fourteen for girls, which are enough.
The students have eight dormitories in which five are for girls and three for boysbyeo

boys are sharing a bed in their dormitories. At first boys also had five dormitories but two of
them were burnt by fire sometime back and has not yet been renovated. The management of the

school is just as that of school B above.

The study has foud that Community Day Secondary Schools whigarticipated in thistudy

had inadequate infrastructures at the beginning of the implementation of the revised secondary
school curriculum. The findings revealdtatthe participatingCDSSs, started implementing the
revised secondary school curriculum with inadequate infrasteuanud they were rescued by the
development partners such as JICA which constructed infrastructure through the Ministry of
Education. Therefore, this study assumes #@mhe CDSSs elsewhere in the country are
implementing the new curriculum with inadequatérastructure if the developmemartners

have not yet assisted them.

On the otherhand, the study, has found thathools involved in this study have inadequate

teachersd houses and some teachers refarsde out

71



outside the school premises, affects teaching and learning in the sense that some teachers report

late for duties due to traffic jam and this affect their first periods of teaching.

The studyhas also foundhat schoolsinvolved in this studyhave achallenge of science
laboratories. For instance, three out of four schools have no Home Economics laboratory and
only two schools have computer laboratories although the subject is taught by teachers who are

not specialized to teach it.

5.2. Description ofthe participants
This section presents the characteristit$he school managers who participated in this study.
The school managers in this study arehibad teachers, the deputy head teachers and the heads

of departments. Theharacteristics are discussed in detail below.

5.2.1 Characteristics of head teachers.

This study involved both male and female head teachers. Two of secondary schools involved in
this study were headed by the male head teachers and the other two byctemtdeparts. The

head teachers involved in this study had age range ofifiyto fifty-six and have taught from
twenty-four to thirty-two years and have served in that position for seven to fifteen years. The
head teachers are holding academic qualifbns ranging from Diploma in Education to
Bachelor of Arts degree with the University Certificate of Education. Their professional grades
ranged from TF (P6) to TF (P5). The table 1 summarizes the characteristics of the head teachers

who participated irthe study.
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Tablel: Characteristics of Head teachers

HEADTEAC |SCHO 'S | A  QUALIFICAT |GRA | TEACHIN | HEADTEACH
HER OL E G |ION DE G EROG6S
X |E EXPERIE EXPERIENCE
NCE

1 A F | 52 | Bachelor of TF 30 years 8 years
Arts (P6)

2 B F | 52  Diploma in| TF 32 years 7 years
Education (P6)

3 C M | 53 | Diploma +| TF 24 years 15 years
UCE (P6)

4 D M | 56 | Bachelor of TF 31 years 15 years
Education (P5)

The study ha$ound thatthe rural schoolghat participated in this studyre headed by Diploma
holders while urban schools by Degree hetd. The data revealed thiae head teachers in rural
secondary schoolsho wereinvolved in this study are holding either Diploma in Education or a
general diploma with UCE. This ems to indicate that thleead teacherparticipated in this
studyin urban secondary schools are more educated than those in ruralasgcehools. Té

study has also found thatale head teachers have served on that position for more years than
female head teachers. The data has also exv¢ladt all male head teachers who participated in

this study have served for fifteen years while female head teachers for seven and eight years
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respectively. This may be attributed to the recent gender awareness-bftyiftampaign that

advocate for wmen empowerment.

5.2.2 Characteristics of deputy head teachers

The deputy head teachers involved in this study have teaching experiences ranging from twelve
to twenty four years and their age ranged from thietght to fortyfive. They served as deputy

head teachers for one (1) to five (5) years. Their professional grades ranged from Tl (PO) to TG
(P7) and have academic qualifications ranging from Bachelor of Arts degree to Master of
Business Administration. One of them was a female deputy head teaditbeaest were males.

Table 2 summarizes the characteristics of deputy head teachers.

Table2: Characteristics of Deputy Head teachers

DEPUTY SCHO | S | AG | QUALIFICA | PROFESSI | TEACHI DEPUTY
HEADTEA | OL E |E | TION ONAL NG HEADTEAC
CHER X GRADE EXPERIE |[HEROG S
NCE EXPERIENC
E
1 A M | 42 | Bachelor of TG 14 years | 5years
Education
2 B M | 38 | -Master of| TG 12 years | 5years
Business
Administratio
n
-Bachelor of
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Arts Degree
-University
Certificate in

Education

3 C F | 44 | Bachelor of TI 24 years | 1year

Education

4 D M | 45 | Bachelor of TG 23 years | 2years
Arts in

Education

The study has found that deputy head teachers in both urban and rural secondary school are well
trained with either a bachelors or masteros
participated in this study. The study has also fotivat thedeputy head teachersvho were

involved in this studyn urban secondary schools are esalhile in rural areas both males and
females are equally appointed to the position of deputy head teacher. The findingssiidy

revealed that ihe participatingsecondar schools in urban, there are male deputy head teachers

while in rural schoolshere is a maland femalaleputy head teactser

5.2.3 Characteristics of heads of departments

The twelve heads of departments (for Humanities, Languages and Sciencesytidgmted in
this study since &y are part oschool manager Their ages ranged from thirgeven to fifty
three and five of them were females and seven males. Their te@stgagences ranged from
ten to twentysix years and havieeen on the positioof the head of department from one to ten

years. Their professional grades ranged from TJ (POE) to TH (P8) and have academic
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gualification ranging from Diploma in Educatiom Bachelor of Education or Arts with
University Certificate in Education. Tabl8, summarizes the characteristics of heads of

departments.

Table3: Characteristics of heads of departments:

DEPARTMEN | SCHOO |S | AG | PROFESSION | EXPERIENC
HEAD OF

T L E E AL GRADE E AS A HEAD
DEPARTMEN

X OF
T
DEPARTMEN
T

Humanities A M |45 | TI 2 years
1

Languages A F |52 | TI 10 years
2

Sciences A F |51 | TH 2 years
3

Languages B M |53 | TH 6 years
4

Sciences B M |49 | TI 9 years
5

Humanities B F |51 | TI 2 years
6

Languages C F |50 TJ 2 years
7

Humanities C M 37 | TH 2 years
8

Sciences C M 45 | TI 2 years
9
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Sciences D M |52 | TH 2 years
10

Languages D M | 53 TI 2 years
11

Humanities D F |51 | TH 2 years
12

The stug has found that the male headddepartmersg(HODs)who participated in this study

are more than the female HODsseven out of twelve heads of departments who participated in
this study were males and five were females. It has alofoeind in this study that science
department has more male HODs than fem&esinstance, out of four science heads of
departmentghree are males and one is a female. This may be attributed to the fact that generally

most males like science subjects.

5.2.4 Teaching Experience of the heads of departments.

The HODs who paticipated in thisstudy taught for ten to twengix years. Five of them have
teaching experience ranging from ten to fiftgesars;three of them have served as teachers for
sixteen to twenty years and four of them for tweniye to twenty six years. This indicates that

the heads of departments have enough knowledge and skills to assess the implementation of the
revised secondary school curriculum because they implemented both the old and new

curriculum. Figure 3, summarizésaching experiences tife heads of departmén
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= Taught for 10 to 15 years = Taught for 16 to 20 years = Taught for 21 to 26 years

Figure3: Experience of the heads of departments

The study has found that theads of departmentgho were involved in this studyave serve
as teachers for ten to twenssix years. Five out of twelve heads of departments have served for
ten to fifteen years; three of themveserved for sixteen to twenty years while four for twenty

one to twentysix years.

5.2.5 Academic qualification of the heads of departments.

The heads of departmentshe participated in this studgre holding academic qualification
ranging from diploma in Education to Bachelor of Arts Humanities. Six of them were holding
diploma in Education, three were holding general degrees with Universityficaeeti in
Education (UCE), the other two were holding
Bachelor of Arts degree Humanities. Figure 4, summarizes the academic qualification of the

heads of departments.
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= Diploma in Education = Bachelor's degree in Education
= General degree with UCE = Bachelor of Arts Humanities degree

Figure4: Acacemic qualification of the heads of departments

The stug has found that thbeads of departmentgho participated in this studgre holding
Diploma in Education, as six out of twelve of them are diploma holders, while three of them are
holding general deges with UCE, two with bachelor of Education and one with a bachelor of
Arts humanites degree. Thereforéhe heads of departmenwho participated in this study are

gualified teachers except one who was holding a general degree without UCE.

5.3  Challenges facingschool managers irthe implementation of thecurriculum .

The aim of this study was to investigate the challenges facingdheol managers in the
implementatiorof the revised secondary school comtum Findings of the study are presented

in relation to the three sub research questions. The challenges are discussed in terms of
comparing the Ministry of Education, Science

plans of the revised secondary schcurriculum and the wagchoolmanages are carrying out
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their roles as implementers of the curriculum. Finally, the ways on how the challenges faced by
schools can be overcome to improve the curriculum implementation are discussed. The key

findings arepresented in the stdections below.

5.3.1 The implementation of the revised secondary school curriculum expectations or
plans
The ministry of Education, Science and Technology reviewed the secondary school curriculum
with the aim of improving the qu@ of education in secondary schools. For effective
implementation of the reviewed curriculum, the Ministry of Education put the following plans in
place, the development of syllabuses and their distribution to schools and orientation of
implementers inclding school managements and teachers. The Ministry expected that before the
implementation of the revised secondary school curriculum, schools should have well trained
and qualified teachers for successful implementation of the revised secondary saimduour
In addition, the Ministry of Education expected that in the implementation of the reviewed
curriculum, route system will be adopted by the schools in order to solve the problem of
inadequate qualified teachers and teaching and learning resduareelslition to that, technical
subjects willbe strengthenedscience and technology will be enhanced through the introduction
of Physics and Chemistry as separate subjects. The aim of this study therefore, was to find out
on how revisedsecondary schoaturriculum implementation plans or expectations are being
executed in secondary schools in Lilongwe district. The findings of the study to thessaloch

guestiononeare presented in details below.

53.1.1 Ineffective orientation to the newcurriculum
For the revised secondary school curriculum to be effectively implemented, the Ministry of

Education orientedhe secondargchool managserand teachers to the curriculum at divisional
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l evel foll owing the A Mul t i pforiirptememdtidneot th& s c h e
curriculum in Malawi. This study therefore, set out to investigate thg secondary school

manages and teachers were oriented to the new curriculum and the quality of the orientation for
effective implementation. Data has raledthatschool managsrard teachergérom the schools

involved in this studywere ineffectively oriented. This was revealed in the way the participants
responded when they were asked on the quality ofcthrdculum orientation. The school

manages participated in this studyesponded that the orientation had a lot of weaknesses. These
weaknesses included inadequate orientation materials and many participants shared the few
amongst themselves. The inadequate matarial$e it difficult for the participants to understand

the content of the orientation. On the other hand, some facilitators were not conversant with the
changes in the curriculum and this was seen in how they failed to give information on the
administrationof the continuous assessment on whether the assessments will be added to the
final grade or results on the national examinations. In commenting on the weaknesses of the
orientation, the Head teacher sgcondarys ¢ h 0 o | C ¢ o mp lorentatian dacked h a t f
adequate resources as s ome Simiajlyetieethead teacheraan t e d
secondaryschool A responded tha:t he ori entation was for few d
orientation had inadequate orientation materials, particiganvere sharing the materials.
Facilitators were not conversant with the material and had no answer on the assessment on

whet her it wi || add to national exams or not ,

Data has also revealed that sixteen out of twenty participants complained thattionidrad no
enough time and facilitators were trying to cover a lot of work within the time frame they were
given and some failed to cover the required content. The covering of too much work within a

short period of time made teachers to fail to grasphallrequired information. A deputy head
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teacher asecondarschool D complained thai,t he weakness of the orien
stuff f or a Likbwaise, the dead of depagnment dor Languageseabndaryschool

Csaidthatit he emesakwas t hat, too much work to be co

In addition to that, the MIE orientation used cascade model of orientation whereby only head
teachers, deputy head teachers, heads of departments and few teachers attended the orientation.
Yet, teachers are the ones who implement the curriculum in their classroom. The head teacher at
school A | ©Onestationemds sketclay tand it needed more time. Only head teachers
and deputies, heads of departments and few teachers attended. Heagmrthelats were

assigned to orient other teachers. Curriculum was rashly impleménted.

Data has also revealed that each participant was oriented in one subject only, either the major or
minor subject. However, if they wanted to be oriented in other supjenteantthatthey had to

miss the orientation of the former subject. And this was regarded as another weakness of the
orientation because teachers are qualified to teach two subjects, a major and minor. The
orientation of onesubject indicates that telaers are teaching the other subject without any
orientation. Data alseevealed that to increase the number of teachers oriented to the new
curriculum, some schomhanagers arranged that those who participated in the orientation of the
new curriculum in he junior classes should not be oriented to the senior secondary school
curriculum. This means that some teachers are teaching the senior secondary school curriculum
without orientation. The heafwttaehers httendedia t sch
senior secondary curriculum orientation. To increase the number of teachers oriented, the
school chose teachers who were not oriented to junior secondary curriculum to attend senior
secondary curriculum orientation. Teachers were oriented in only dojectyeither major or

mi nor . O
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Data also revealed that the orientation did not prepare teachers to teach the new curriculum
effectively. This was shown on howhe participantsin this studyresponded when they were

asked if the orientation prepared them teach the newcurriculum effectively. @ta has

indicated that out of the twenty participants, sixteen of them complained that the training did not
prepare teachers effectively because some subjects were not covered fully due to limited time,

not all teachers attended the regional and cluster trainings and materials for training were not
enough. In additional to that, some teachers are still failing to implement the curriculum. When
asked why teachers are failing to implement the curriculum, the heddemartment for
Languages adecondarys ¢ h o o | D mayabe loecaush thay did riot attend the orientation,

or they do not want to put away the old curriculum they are usedto On t he ot her
head teacher aecondaryschool A complained thgi s o me s ubj ects were not
mat erial s for tr alikewise the headteachenstdondaryachool @ Isaid

thatit he orientation partially prepared teacher
time was short andant a | | t e a clinagreemera with e had deacher and the head

of department, the deputy head teacheseabndaryschool C responded thatt e acher s wer e

really prepared to teach the new curriculum because some topics were coveredlin.a flas

Data revealed that only two out of twenty participants responded that the orientation to some
little extent though, prepared teachers to teach the new curriculum effectively because after
divisional orientation, there were cluster and scHiaded traiings that helped in preparing
teachers to teach the curriculum. The deputy head teackec@tdaryschool D said h at , iat
least teachers were somehow prepared to teach the new curriculum effectively because after
divisional orientation, there was cl@sttraining and a schoeb a s e d Likewise, thé head

of department for languages s¢condaryschool A saidit he ori entati on s ome
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teachers to teach the new curriculum because the component on approaches to new curriculum

was atleastpper | y done. 0

The cluster and schoblased orientations were blamed for altering information in the process of
transmission. This was the case especially when the facilitator did not understand the content at
the orientation, he/she attended. The he&sather at secondary school D complained that
ficascade model of orientation alters information in the process of transmission. Teachers were
ineffectively oriented at cluster and schaalsed INSERTS because they were oriented by people
who were also inedttively oriented by MIE due to limited time and too much work covered

within a small period of time.o

The findings of the study also realed that some school manageand teachers were not
oriented to the revised secondary school curriculum. Therefarg,wwere not sure whether the
orientation was effective to prepare teachers to teach the curriculum or not. Data has revealed
that out of twenty participants two of them were not oriented due to sickness or the limited
number of teachers the school reqdite send to the orientation. The head of department for
Languages at school A complainedthat was not oriented to this
time | vagnidiack.yg the head of departwaenmtt f or

orientd to the curricul um. |l was only trained wh

Figure 5, summarizesthen e f f ect i veness of saribntaioh manager s
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ineffective to effectiveto  therefore not sure

prepare teachers. prepare teachers

Figure 5: Ineffectiveness of school managers &and a ¢ brientasod

In addition to that, the ministry of Education expected that all subject teachers should be oriented
to the revised secondary school curriculum before its implementation. To ensure that, orientation
manuals were prepared for eachjsabto assist in the orientation of teachers (MoEST, 2017).
Therefore, this study also set out to find out how teachers were oriented by subjects in the
curriculum in secondary schools in Lilongwe. The findings of the study indicated that some
teachers we oriented to teach their specialized subjects while in some schools, some subjects
had no teachers who were oriented to teach them, even though some of those subjects are offered

at those schools. The head teacher at school B complained that:

i € o n | W teackerws avere oriented from the school. These seven teachers represented
the following subjects in the orientation, Agriculture, Biology, Chichewa, English,
Mathematics, Physics, Chemistry and geography. No teacher was oriented in subjects
like, Physical Education, Bible Knowledge, Life Skills, History, Social studies, Home

Economics, Computer studies, Metal work. However, Social studies, Bible Knowledge
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and History subjects are offered at the school though no teacher was oriented to teach

those subjects.

The studyhas found that thechool maages and teacherparticipated inthis studywere
ineffectively oriented either at regional, cluster and schaskd irservice training. Data has
revealed that, out of twenty participants, sixteen of them complained that the orientation was
ineffective to prepare teachers to teach thivesesl curriculum. Only two of them said it was at
least somehow effective, while the other two responded that they were not sure whether the
orientation was effective or not because they were not oriented. Those who complained that the
orientation was indééctive cited reasons as the justification for the ineffectiveness of the
orientation. Some of the reasons are that, the orientation had inadequate time to cover the content
material, participants were given too much work for a short period of time, idrgation had
inadequate training materials, the orientation used cascade model which allowed only few
teachers to be trained by the Malawi institute of Education ancegef teachers were trained

by people who were ineffectively trained by the MIEeits On the t¢her hand,the school
manages and teachers were only oriented in one subject either their majomor amnd are

implementing the other subject without any orientation.

5.3.1.2 Improper and ineffective implementation of the route system

The curriculum was reviewed in order to improve the quality of education. As a way of
improving the quality of education, the Ministry of Education wanted to deal with the problem of
unavailability of qualified teachers and teaching and learning resourcedemtein the Malawi
secondary schools. This was done by providing an opportunity to schools to offer subjects of
which schools have teaching and learning materials and qualified teachers to teach them. Hence,

theintroduction of the route system approacfue choosing subjects to be taught at a school. In
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the route system, in addition to the core subjects of Agriculture, Mathematics, English,
Chichewa, Biology and Physical Education, which is a core subject bteéxamninable, schools

are free to choose either route 1 which is Science route which is cethmfisPhysics and

Chemistry or rout@ which is Humanities route whose subjects include History and Geography.

Data has revealed that the route system is wrongly and ineffectively implemented in these
schools as both routes are followgdmost secondarychools involved in this study, due to
student s6 c¢ hoi their performasce.bThe depusty head thacher at school B
respondedthaffbot h routes are followed at this schooc¢
of students. The students are fteeehoose Chemistry and Physics or Geography and History in

addition to the core subjects. o

The study has found that the route system is not effectively implemented because, some subjects
are still taught 1 teachers who are not specialized in those stgxiie to shortage of qualified
teachers. Data has revealed that all secondary schools involved in this study are experiencing

shortage of qualified teachers in both routes. The head teacher at school B lamented that,

fAt our school we have shortage afadjfied teachers and therefore, some jsuts are

taught by under qualified-or example, Life skillsubjecthas one qualified teacher and

the subject is not offered at the school and the teacher is assisting in teaching Chemistry
subject which has shage of teachers. Agriculture has two qualified teachers and some
teachers from humanities department are teaching the subject. Mathematics has two
qualified teachers and a teacher who specialized in English and Chichewa is teaching
Mathematics. Physics haso teacher and therefore it is taught by teachers who
specialized in Physical Science and humanities. Chemistry has two qualified teachers

who are assisted by a life skills teacher. Geography has two qualified teachers and one
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who specialized in Englismd Chichewa is assisting in teaching this subject. History has
two qualified teachers and one who specialized in English and Chichewa is assisting in
teaching it. Social studies subject has two qualified teachers and one who specialized in

Lifeskilsiss si sting in teaching it.o

Data has also revealed that in all secondary schools participated in this study; the route system is
implemented with inadequate teaching and learning resources. The head teacher at school B
complained thati Th e s ¢ h o tutlenthamd have Oddks sanging fromZ®per subject.

Materials are available but not adequate. 0

The study has also found that some core subjects are not taught due to limited number of periods
on the time table. All school managements involved in thidystomplained that they are failing

to implement all the core subjects in the curriculum because the timetable cannot accommodate
all of the subjects in the curriculum and due to scarcity of resources. The head teacher at school
D argued thatfi P h y s ducatidn, thBugh is a core subject but we do not offer it because of
lack of qualified teachers to teach the subject and many other subjects on the curriculum which

do not match the timetable. 0

The study has therefore, found that the route system is ineffectively and incorrectly
implemented. Data has revealed that, in all the four secondary schools involved in this study, the
route system is incorrectly and ineffectively implemented. All thealamanagements involved

in the study, responded that both routes are followed at classroom level at their school due to
studentsé performance and choice, yet accordi
choose either route 1 or route 2 ataahlevel and not at classroom level or both routes. In
addition to that some core subjects which were supposed to be implemented in the route system

are not offered in all secondary schools involved in this study. Due to ineffective and incorrect
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implemertation of route system the problems of inadequate qualified teachers and teaching and

learning materials argtill persisting in the studied secondary schools in Lilongwe.

5.3.1.3 Ineffective implementation of technical subjects.

Secondary school curricuin was reviewed in order to strengthen technical subjects in the
curriculum so that it responds to the current government development goals and strategies such
as Technical, Vocational and Entrepreneurship Training (TEVET) and Community Technical

c ol | enigative.0These subjects are Metal work, Home Economics, Computer, Technical
Drawing, Performing Arts, Creative arts, Clothirand textiles Wood work, Principles of
Accounts and Business Studies. Therefore, this study wanted to find out wtestheial

subjects are being effectively implemented in the implementation of the revised secondary
school curriculum. The study has found that most of the technical subjects are ineffectively
implemented in the secondary schools involvedhe study. Data hagvealed thathe school
manages who participatedin this study responded that, almost all technical subjects are not
offered in their schools due to lack of human and material resources. The head teacher at school
A complained thatfi we d o n o tof the te€heical subjecdcstbecause of lack of qualified

teachers to teach the subjects, |l ack of facil

The study has thus found that most of the technical subjects are ineffectively implemented in
secondary schools.dbahasrevealed that bottural and urban secondary schools studied are not
offering most of these technical subjects. The study has therefore, concluded that technical
subjectsare not being strengthened in the implementation of the revised secuieol
curriculum because secondaghoolsthat participated in this studyre not offering the subjects

due to inadequate qualified teachers and resources. These findings are contrary to what the
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Ministry of Education Science and Technolggyrposed for includinghe technical subjects in

the curriculum.

5.3.14 Ineffective implementation of Physical Education as a core subject.

Physical Education is a core subject although not examinable in the revised secondary school
curriculum. According to MoEST (2013Rhysical education has been incorporated in the
curriculum in order for students to be involved in educational experiences in the cognitive,
psychomotor and affective domains of learning. Physical education is argued to help prevent
diseases that are cadseby inactivity such as rheumatism, obesity, diabetes, colon,
musculoskeletal disorders and migraines. Physical activities also help in controlling depression
and delays aging and anxiety. Therefore, this study wanted to find out whether secondary schools
in Lilongwe are implementing physical education as a coreestulglthough not examinable.
Datahasrevealed thaalmost all secondary schools visited do not teach Physical Education as a
subject due to lack of qualified teachers to teach the subjechédteteacher at school D said

that:

APhysi cal Education is not offered as a subj e

the subject and too many subjects on the curr

However, sporting activities are doas &tracurricular activity insecondary schools involved in
this study. Sports facilities such as play field, footballs and uniforms, netballs and uniforms,
volleyball and whistles are available in some schools. However, athletics and basketball games

are not available in other schools due to lack of equipment and resources.

The head teacher of secondary school A complainedithaty s c h o ol has no pl a

the primary school pl ayground when it is free
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Data has also revealed that some spofégilities are expensive to replace imetabsence of
General Purposeurd (GPF) which the MoEST has abolished recently. The head teacher at
school C ¢ o nBomendpatsl activitiea are avdilable but not adequate and quite

expensive toeplace in the absence of school fees such as GeRawat pose Fund. 0o

The study has therefore, found that Physical Education as a core subject is not even being
implemented in most secondary schools becausackfdf qualified teachers.dbahasrevealed

that in all the four secondary schools studied, none of them teach Physical Education although is
a core subject. In addition to that, teachers are not interested to teach the,sulgddison to

the fact that there are inadequate qualified teachdéesth the subject. The studyafsund that
CDSSsinvolved in this studyhave nosports groundsData has revealed thaCDSSsthat
participated in this studigave nosports groundsTherefore, the study has reveatbdt Ministry

of Education, Sciencedn Technol ogy6s expectations in the

is not being adhered to.

5.3.1.5 Ineffective implementation of Chemistry and Physics subjects.

The Ministry of Education reviewed secondary school curriculum in order to enhanceescienc

and technology in the country through the introduction of Physics and Chemistry as separate
subjects in the curriculum. This study therefore, wanted to find out how schools are
implementing Physics and Chemistry as separate subj2&ts.has revealed that, Physics and
Chemistry are not effectively implemented due to shortage of apparatuses and chemicals. The
heads of departments for Sciences at schools C and D revealed that they were using expired
chemicals especially in physics ande@tistry due to lack of such chemicals like zinc. The Head

of department for sciences at school D complainedfinath e mat er i al s ar e avai

not enough. Most of the chemicals are expired but we still use them because we have no option.
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Thereare also no enough apparatuses in our laboratories. The situation is becoming worse with

the abolition of Textbook Revolving Fund (TR I n agr eement with the
school O the head of department for sciences at school C concurredithat, our depart me
have shortage of chemicals and apparagess such we sometimes use expired chemicals when

teaching Chemistry and Physicspmvw d t he results are positive. o0

Data has also revealed that Physics and Chemistry are also ineffectipédynented due to
inadequate teaching and learning resources such as textbooks. The head of department for
science at school D complained thatmny depart ment has si x Chanco
and Succeed senior secondary Chemistry, form 3. Fitleese books are for students and one

f or a tTadecthsammmarizes the availability of physics and Chemistry textbooks in four

secondary schools in Lilongwe.

Table4: Availability of Chemistry and Physics textbooks

School Number of chemistry textbooks per class
Form 1 Form 2 Form 3 Form 4

A 6 6 7 6

B 6 4 6 6

C 7 6 5 7

D 7 6 12 7

The table above shows that the number of textbooks is very inadequate as compared to the

numberof students at the schools. For instance, secondary school A indicated that it has 25
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Chemistry books for forms 1 to 4, against 850 students the school hds.sétundary school D
has also 32 Chemistry textbooks against 564 students. On the other hand, secondary school B has

400 students against 22 Chemistry textbooks.

Data has also revealed that the four secondary schools involved in this study, have no enough
gualified teachers to teach Chemistry and Physigs.head teacher at school D complained that,

Aithe school has two Chemistry and two physic
sixty-four students at the school. Some three teachers who hawpemalized in physics are
teaching the subject whidSinelarly, theheaa ofaepartementfari ng C
sciences at school B complained thiat, n my depart ment, a Life ski
teaching Chemistry due to shortage@h e mi st ry qu aTablé 5 sudhmariesaghe her s .
shortage of Chemistry and Physics qualified teachers in the four secondary schools in Lilongwe

district.

Table5: Shortage of Chemistry and Physics qualified teachers ifotinessecondary schools

school Actual number | School Actual number | School
of chemistry | establishment | of physics| establishment
teachers or expected| teachers or expected
available number of | available. number of

teachers teachers.

A 1 6 1 6

B 2 3 - 3

C - 1 1 1

D 2 3 2 3
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The table above shows that only secondary school C has enough Physics qualified teachers
according to its establishment. On the other hand, secondary schools A, B and D, have
inadequate qualified teachers based on their school establishment. Howevetyatinen sis

worse in secondary school A which has just been upgraded as a double shift secondary school.

The study has thus found that Chemistry and Physics are ineffectively implemented due to
inadequate qualified teachers to teach the subjects andngacid learning resourcesafa has
revealed thiascience heads of departmeméad teachers and their deputidso participated in

this study,confirmed this challenge. Therefore, the study concludestatice and technology

in the country is not effectively enhanced through the introduction of Physics and Chemistry as

separate subjects in the curriculum.

5.3.1.6 Lack of qualified teachers n secondary schools.

For teachers to competently and skillfully handle the newiculumthere is a need for them to

be well qualified from their prgervice training in the subjects they teach. This study wanted to
find out the availailtity of teacherswho are qualified to teach the revised secondary school
curriculumin the studied secondary school3he study has found that the revised secondary
school curriculumimplementation is facing a challenge of inadequate qualified teachers in
humanities and $snce departments. However, this challenge is worse in science subjects as
compared to humanities departmenttddhas revealed that, school managers involved in this
studyresponded that science subjects are taught by teachers who have not specitizeel in

subjects in secondary schools. For example, the deputy head teacher at school C complained that:

AThe school has no qualified teachers to

teachers who specialized in humanities subjects. Physics bagualified teacher who is
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assisted by two teachers who specialized in other subjects, while Chemistry has no
gualified teacher. The school needs more qualified teachers especially in the Science

depart ment . o

Data has thus revealed that soteachers are teaching some subjects they are not qualified to
teach due to shortage of qualified teachers to teach the subjects. The study revealed that the
subjects that have shortage of qualified teachers are Chemistry, Physics, History, Mathematics,
Gearaphy, and social studies. Therefore, to cope with the challenge of inadequate qualified
teachers, some school maesghave allowed some subjects to be taughuiger qualified
teachers and those who have not specialized in them. For example, in secuit®l B,
Mathematics in form 4 is taught by a teacher who has specialized in English and Chichewa,
while Agriculture is taught by a humaniseteacher and the same applies to Biology. On the
other hand, Chemistry is also being taught by a Life skalislter. At the same secondary school

B, History is taught by teachers who specialized in English and Chichewa. The Deputy Head

teacher at school B complained that:

fAt our school we have shortage of qualified teachers and therefore, some subjects are
taught by urder qualified teachers. For example, Life skills have one qualified teacher

and the subject is not offered at the school and the teacher is assisting in teaching
Chemistry subject which has only two qualified teachers. Agriculture has two qualified

teachers and some teachers from humanities department are teaching the subject.
Mathematics has two qualified teachers and one teacher who specialized in English and
Chichewa is teaching Mathematics. Physics has no teacher and therefore it is taught by
teachers who specialized in Physical Science and humanities. Geography has two

qualified teachers and one who specialized in English and Chichewa is assisting in
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teaching this subject. History has tvgualified teachers and one who specialized in

EnglishandChi chewa i s assisting in teaching it.

In agreement with the deputy head teacher, the head of Department for Seateackool B
commented thafi & . one teacher who specialized in G
Mat hemat i ¢ sThe head feachemat gecondary school D registered concerii thdt, e

school has only one French qualified teacher who is on maternity leave and the subjeghts tau

by teachers who qualified to teach Mathematics and Physical Science in her absence, but studied
French at basic | evel dur i ng Tallle® summanizesithes e c o n

shortage of teachers at school B.

Table6: Shortage of qualified teachers at secondary school B

SUBJECT SCHOOL NO. OF SPECIALIZATION
ESTABLISHMENT | QUALIFIED OF TEACHERS
OR EXPECTED TEACHERS ASSISTING IN
TEACHERS TEACHING THE
SUBJECT.
Agriculture 3 2 Humanities
Biology 3 2 Humanities
Chemistry 3 2 Life skills
Geography 3 2 English and Chichewa
History 2 2 English and Chichewa,
social studies
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Mathematics 3 2 English and Chichewa,

Geography and History

Physics 3 - Physical Science

Social studies 2 2 Life skills

The studyhas thus revealed that the shortage of qualified teachers in almost all secondary
schools involved in this study is mainly in Chemistry and Physics as separate sulgectisa®

revealed thasecondary schools involved in this study éahortage of qualified teachers in

science subjects. The head teacher at school A complained tBat,r s c ho ol has t we
teachers to teach Agriculture and two teachers who specialized in Humanities subjects, are
teaching the subject. The humarstieachers are also helping to teach Subjects like Chemistry,
Physics and Mathematics. The schooldsemore qualified teachersspecially in the Science

d e p ar t Smalarly, thé deputy head teacher at secondary school B complained that,e t o

introduction of Physics and Chemistry, there
Likewise, the deputy head teacher at school C complained that:

AThe school teackers modeaco Agridulitufe iarel dherefore, it is taught by
teachers who specialized in humanities subjects. Physics has one qualified teacher who is
assisted by two teachers who specialized in other subjects, while Chemistry has no
qualified teacher ands taught by a life skills teacher. The school needs more qualified

teachers most especially in the Science de

The study has also found that the shortage of teachers in CDSS is attributed to the upgrading of

some single shift community day secandschools to a double shift schools which makes the
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school to require more qualified teachers than before. For example, the head teacher at secondary
school A complained thadi The school needs to have additio
which startedwo years ago. Only form one and two have double shift after the JICA constructed

classroom block at the school through the Min

Table 7, summarizes the number of availabl e q

establishrent.

Table7: Available qualified teachers based on school's establishment

SUBJEC | SCHOOL A SCHOOL B SCHOOL C SCHOOL D

T Actu [Schoo|Actu |Sc hoo]|Actu | School Actu | School
al establishm | al establishm | al establishm | al establishm
no. |ent no. |ent no. |ent no. |ent

Agricultu | 2 6 2 3 - 1 2 3

re

Biology |4 6 3 3 3 1 2 3

Chichewa| 6 8 3 4 4 1 6 4

English |6 8 3 5 6 1 6 5

Mathemat| 5 6 2 3 3 1 5 3

ics

Physical | 3 6 3 3 2 2 3

science

Physics |1 6 - 3 1 1 2 3
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Chemistr

y

Geograph

y

History

Social

Studies

Bible

Knowled

ge

Life skills

Home

Economic

S

Computer

Physical

Education

Metal

Work

Religious

and
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Moral

Studies

Wood - 2 - 1 - 1 - 1

work

Principles| - - - -
of

Accounts

Additiona | - - - -

Mathemat

ics

Business | - - - -

French - 8 - 1 - 1 1 3

Creative | - 1 - - 1 - 2

Arts

The study has thus revealed that secondssfiools involved in this study are experiencing
shortage of teachers in humanities and science departments. However, the challenge is worse in
science department as compatechumanities departmeriData has revealed that most science
subjects are taughty teachers who have not specializedhose subjects in tretudiedschools

The shortage of teachers in some schools are due to the introduction of Phy§ibemstry as

separate and staradone subjects in the curriculum and recent upgrading oessingle shift
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community Day Secondary Schools (CDSS) to double shift schools which makes the school to

require more qualified teachers than before.

5.3.1.7 Insufficient Science Laboratories
Effective implementation of the curriculum requires that schools should have adequate teaching
and learning related infrastructure. In some cases, to achieve this, some development partners are
coming in to help in the construction of the infrastructuteer&fore, this study wanted to find
out the availability of teaching and learning related infrastructure for effective implementation of
the revised curriculum. Data of the study indicated that most studied secondary schools have
improved in terms of infistructures over the past few years. This was revealed when the
participants werasked a question on the availability of school infrastructure and some of them
responded that schools have at least adequate general infrastructures except science $aboratorie
at the time of research. While other schools indicated that they started implementing the
curriculum with substandard infrastructures such as classroom blocks, toilets and no libraries and
science laboratories. After two years of implementation of thsed curriculum the situation
changed because the JICA through the Ministry of Education and the community constructed the
general infrastrcture the school required includirsgience laboratories. The head teacher at
school A responded that:
fiThe schoolhas now enough infrastructures even though it has no computer and Home
Economics laboratories. The presence of the infrastructures has led the school to be
upgraded as a double shift school by the Ministry of Education Science and Technology
The school was closed in 2010 due to poor sanitation and lack of infrastructure and was
reopened in April 2013 after the community constructed a classroom block and a shelter

which was used by examination classes while form three and one were learning using a
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shelerand a nearby Churchés shelter respectiyv
revised secondary school curriculum, the school had such infrastructure without any
science laboratory and library. The situation has changed in the past two years when
JCAthr ough the Ministry of Education constr.u
Data has also revealed that almost all secondary schools involved in this study are facing
challenges in terms of science laboratories. It has been revealed in this studyotiaif ¥4
secondary schools, has Home Economics laboratory and 2 out of 4 secondary schools have
computer laboratories. The head teacher at school C responddgdthate s c ho ol has pl
biology laboratories for the teaching of science practical sttbjeHowever, we do not have
computer and Home Economics | ab anldagtedmentef or e
with the head teacher at school @he schobl@eedse a d t
a computer lab. There is a needhave additional library and science laboratories to cater for

all subjects. o

However, despite the factahdata revealed that schogarticipatedin this studyhave now
enough classroom blocks, head teacher offices, staffroom, portable water, electricibyaagg i
the school managerinvolved in the study complained that the school libraries are small and
need to be extended or there is need of construciyggeibones to accommodate the number of

students they have.

The study has thus found thatsufficient science laboratories asdfecting the effective
implementation of the revisedamndary school curriculum.dda has also revealed thag thour
secondry schools participatednh this study are facing infrastructure challenges such as

insufficient Home Economics and Computer laboratories. Data has revealed that one out of four
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schools has Home Economics laboratory and two out of four secondary scheelsidha

computer laboratories.

5.3.18 Insufficient teaching and learning materials

Ministry of Education, Science and Technology expected that secondary schools should have
teaching and learning resources (MOEST, 2017). Teaching resource is anythipgpihates
teaching and learning when a teacher is teaching. They include textbooks, newspapers, pictures
and charts, maps, models, real objects, resource centers;veudibdevices and chalkboard.
According to MoEST (2017), these resources help studentearn faster and easier and
remembemvhat they have learnt. This study therefore, set out to find out the challenges facing
the implementation of the revised secondary school curriculum in terms of availability of
teaching and learning resources. Datahis study indicated thaecondary schools involved in

this study have inadequate teaching and learning resources. This was revealed through the way
the participants responded to the question concerning the availability of teaching and learning
materials. Most of the participants responded that resources are not adequate for their schools.
For example, the head of department for languages at secondaoyAaha mp | ai nhed t hat
school has six Familiar Stranger textbooks against six junior classes andhaaetove 50
students who need Toaconaursnih the head of depaement atoseckngaryo

school A, the head teacher at the same dadwoplained that,

AThe junior curriculum was first implemented without required teaching and learning
materials such as syllabus for Bible Knowledge and social studies, and textbooks. For
senior classes, the government has distributed the recommentdéodks after a term

or a year of the implementation of the curriculum but still the text books are not enough

for the school since the school is growing in terms of enrollment, yet the government
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consignment of textbooks is very little as if they arersgjarding it as a small school as
it was in the past. The abolition of Textbook Revolving Fund (TRF) has made things
worse, as the schools have no money to buy additional books and other teaching and
learning resources. As a solution to the problem aideguate teaching and learning
resources, | am planning to meet and sensitize parents to purchase textbooks for the

students. o

Similarly, the head teacher at school B remarked thatthe s chool has 400 st
books ranging from 2@5 per subjet . Materials are avkewisggthd e but
science head of department at school D complained fih&tu r school has four
ChancoEvoking ExcellenceChemistry student book 2 and 6 copies for book 3 against one

hundred and fitystdent s per cl asso

Data has also revealedatithe school manageparticipated in this studgre concerned with the

delay of supplying materials in secondary schoolsgoyernmentwhich affects effective
implementation of the revised secondary school curriculum. For example, the deputy head
teacher at school A explained thatb o o ks wer e printed in I ndia b
Some books came after a year. Much of the cluster mock costigténts did not learn, we

started the curriculum without books. We had one Familiar Stranger against three hundred
students. From that one bodkachers reproduced five copies from that copy using Textbooks

Revolving Fund before it was abolished. o

The inadequacy of textboskwas confirmed by he heads of d e peasprt me nt O
observation, when heads of departments were teaching in their specialized subjects. A lesson
observation of the head of department of languages department at school |Edrévaiathe

school has inadequate textbooks. This was revealed when seven students were sharing four
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textbooks of Excel and Succeed English book 2 in their group discussion. In most heads of
department sd <classroom | es s ognbooksbwhenrthen tvareo n s
discussing in their groups. The head of department for languages at school D had only one copy
of the Play of little solder and was reading for his students. When asked duridgssost
observation interviews, why he did not distrie books to students so that they can read for

t hemsel ves, thensehooslems ahly threeacopjes di the Play of the little soldier and

each class has only one copy for the teach@r

Data revealed thdtead teachensho participated in this stydlid not knowthe exact number of
textbooks they hath their schools. They leave that responsibility to heads of departments or
librarians. When asked the number of textbooks they have at the school per subject, most head
teachers responded that theydldde given time to consult the librarian or the person in charge

of that. For instance, the head teacher at school A responded to the question concerning the

number of available textbooks per subject by saying that;

ADo | know t he n ulbrdriant Meet b depuky head téabhertwitl &ll you the

number of textbooks. 0

Data has also revealed that at the time of research, the Ministry of Education, Science and
Technology had not yet provided English literature books. Schools were using Tkextboo
Revolving Fund (TRF) to purchase textbooks and other teaching and learning materials.
Currently, the abolition of TRF has worsened the situation because schools have no funds to
purchase teaching and learning materials. The head of department for &ngtiesghool B

complained that:

fiThere are no enough literature books for MSCE since the government has not yet

provided the literature books. The school used the school funds to purchase five copies of
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The Pearl, seven copies of African Thunderstoneeefif copies of Short stories from
Africa, ten copies of Kuimba Kwa Mlakatuli, seven copies of Chamdothi ndi zisudzo zina
and no copy oKusintha Maganizo ndi Nkhani zina. The Catholics has objected the use
of KusinthaMaganizo ndi zisudzo zinbecause of a story concerning a priest who
impregnated the sister. The book is not available in bookshops and not used. Exams will
be hand capped. The questions from this book were featured in the sample paper. We
started implementing the curriculum witidaooks. We were using the reference books

from the old syll abus. It was easy in | ang

In agreement with the head of department at secondary school B, the head of department for
| anguages at s ¢ h o ®ddoks @rnewccarncpldmawene @rdviddd Hoa Iby ,the i

Ministry of Education but no literature books were provided at the school

The findings of the study have also revealed that the inadequate teaching and learning materials
has forced some teachers to use the bawks the old curriculum. The head of department for
languages at school A explained thiatt e acher s are wusing old curri
short stories. The old curriculum has also aided some schools with Macbeth and Nthondo
especially those schoolehich kept those books in the library after the review of that

curriculum. o

On coreurring with thehead of departmeifior school A the head of department flainguages at

school B, explained that:

fiThe school was lucky, because Nthondo and Macbethavai@ble in the library from
the previous curriculum. The government of Malawi distributed textbooks in the second
year of curriculum implementation. In language old textbooks are used. Teachers are

using books from the old syllabus for poetry and sktoties. Government has not yet
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provided the literature books. We started implementing the curriculum without books and
were using the reference books from the old syllabus. It was easy in language but not in
literature. Teachers were using any short staryd poetry to enhance teaching and

|l earning. o

Table 8, summarizes the inadequacy of available new textbooks in the four secondaryfechools

the implementation of revised secondary school curriculum

Table8: Availability of new textbooks for implementation of tberriculum

SUBJECT | SCHOOL A (900 SCHOOL B SCHOOL C SCHOOL D

students) (394 students) | | (400 students) (564 students)

FLIrR2[F [F [ [FIF[3[F [ [FIF[FI[F|[FIF]FIF

3 |4 1 12| |4 |1 (2 |3 |4 112 |3 |4

Agriculture | 72 |68 |22 |37| |6 |6 (6|7 5|5 |5 |5 6 |7 |5 |7

Biology 83 |71 (46(41| |7 |6 |66 6 |7 |5 |7 7 |6 |7 |5

Bible 38 |14 |6 |6 5 |5 5 |5 |5 |5 7 |6 |7 |5

Knowledge

Chichewa |84 |58 |55|45| |6 |7 |66 7 |6 |7 |5 7 |6 |5 |7

English 95 |65 |46|59| |6 |5 |5]5 8 |8 |7 |7 7 |6 |5 |7

Mathematic| 13 |12 | 72|53 | |7 |6 |6|6 7 16 |7 |5 7 |6 |7 |5

S 6 8

Physical |20 |17 |- |- A N N

Education
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Physical |- |- |- |- | [- |- |-|- | |- |- |- |- ||- |- |- |-

Science

Physics |7 |6 |6 |6 6 |6 |6|7 7 |5 |6 |7 7 |6 |7 |5

Chemistry |6 |6 |7 |6 6 |4 |6|6 7 16 |5 |7 7 16 |12|7

Geography |84 |75 |29/20| |6 |5 |5|4 6 |7 |7 |5 517 |6 |7

History 9 |19 |13|16| |7 |6 |66 6 |7 |7 |5 6 |5 |7 |7

Lifeskils |8 |12 |2 |5 6 |6 |7|6 7 16 |5 |7 5 |7 |7 |6

Social 20 (15 |33|37| |6 |6 |6]|7 7 16 |5 |7 7 17 |5 |6
studies

Home - 4 2 |2 - - - - 7 |5 |6 |7
Economics

Computer |32 |6 109 - - - - 5 |6 |7 |7
French 10 |10 |- |- - - - - 6 |5 |7 |7

Business 7 7 7 |6

5.3.19 Poor-quality textbooks.

When changes in the curriculum are made, the Ministry of education should ensure that schools
are adequately supported to procure required textbddishangi (2010) and Sabola (2017)
argued thatvhen changes in the curriculum are made, the Ministry ot&dhn should ensure

that the factors that affect the effective implementation of the curriculum are minimized before
the curriculum is put into practice at classroom level. Therefore, this study set out to find out the

quality of new textbooks supplied secamdary schools in Lilongwe. &a revealed that some
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textbooks have typing and editing errors. For instance, the head of department for languages at
school B complained that Excel and Succeed Junior secondary English Book 2 has a lot of
printing and eding errors. Classroom lesson observation data of the head oftrdepar
confirmed the errors, whestudents were in groups discussing adverbs from excel and succeed
Juni or secondary English studentds Book, for
published by Longhorn Publishers Ltd in 2014 page 113, Exercise 1, question number 5, line

number 7. The question in the lowas written as follows:

Exercise 1
Use the adverbs below to complete the sentences that follow.

warmly  confidently ~always often melodiously

|, After the teacher praised her, she __ answers questions in class.
. The bird sang .

3. We were very received at the party.

" He doesn’t look the same. He walks __ now.

. We encourage him to belief in himself.

N

N

(& |

The head of department apologized to students and corrected the error in question number 5, by
sayingt h a't t he qgueswe emaouragehhinutb d r e lelleveiin hi msel f 0O
When asked why he apologized to students, he said that the book has many printing and editing
errors that can confuse learners and this calls for a thorough preparation. He also pointed at
another error from the same book in unit 10, page 85 on thedbpisaster and management,

subt opi c fAdefi niti o(Kadgoma, ROl4wbareasentencéslwerencomstrusted

without spaces. The sentences were written as follows:
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B. Literary Elements * __.f; Ty

- \
Definition of literary elements \ 2 ﬂ

Literaryelementsarethebuildingblocksofanyworkofliterature’.Thei'lé;iiistin
allformsofliteratureandareextractedbythereadertohelpinthediscussionof
a work of literature.

Examples of literary elements

1. Character 2. Theme

8. - Plot 4. Setting

5 Point of view / narrative mode 6. Mood

7. Tone 8. Language

Characters in a short story

Acharacterisapersonoranimaltakingpartinaworkoﬂiterature.Ashortstory
hasfewercharacterscomparedtoothergenresofliterature.Charactersinashort
story may not be fully developed, as it is with characters in a novel.

1

Pl BRI

The printing and editing errors in Excel and Succeed textbooks were also confirmed by the head
of department for sciences at School D who was usinglEated Succeed Senior Secondary
Chemistry studentds book 3 which was written
by Longhorn Publishers Ltd in 2017. The equation in that book on page 143, practice exercise

4N, question number 2 was wrongly writtand has not separated the reactants and products.

The statement is as follows:
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Flourine
equation.
12‘123:/21':(‘;:2]?\; 4Sk->l‘~“s (Tﬁq) —\> 4KSbF, (aq) + 2 MnF, + F, (g)
& >MnF_ is mixed with 8.75 g of SbF..
Identify the limiting reagent and the ;
Calculate the mass of flourine

element can ba p
repared ) i i
prepa according to the following reaction

excess reagents.

element produced.

Ss reagent remained?
F=119,K=39, Mn = 55, Sb = 122)

Hydrazine is used in rocket fuel

N,H, (1) + O, N,(g) + 2H20

In a particular rocket e
available for reaction.

What mass of the exce

. It reacts with oxygen as follows.

ngine, 2.29 g of hydrazine and 3.14 g of oxygen are

Find the limiting reagent.

Determine is i
ne the reagent that is in excess and by how much

Calculate the mass of water produced
(H=1,N=14,0=16)

The head of department at secondary school D, explained that:

0 O (1) +0 0 (g) + 2H20 (Mpaso & Kaonga, 2017)s a wrong way of writing an
eguation because it does not separate reactants and products to show that the reaction has taken
place. When a reaction has taken place the substance changes into a different substance. A
reacted substance is known as a raattwhile the substance formed is called a product. The
reactant and product are separated by an arrow from reactants pointing towards the products.
The single arrow indicates that an irreversible reaction has taken place and a new substance is
formed. Threfore, the equation is wrongly written because it does not show that the reaction
has taken place or the new substance has been formed. Secondly, the combination of atoms in
2H20 is also wrongly written because the atoms are neither indicating that dleeuie is

water or Hydrogen. According to Mshanga (2002) the atoms that make the molecules of water
are two hydrogen atoms, and one oxygen atom and the formi@aQds While oxygen has two
oxygen atoms and its formulats (Mshanga et al., 2002 herefore, 2H20 confusesidents in

that it will be difficult for them to identify the molecules because it seems to indicate that there
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are two hydrogen and oxygen atoms. However, the reactants in the chemical equation indicate
that there are two nitrogen atoms, four hydrogen amaol oxygen atoms. Therefore, the atoms in
the product were supposed to balance with the reactants. If this is the case then, the equation

was supposed to be written as follows:

0 O (1)+6 ) 0 (g)+2"OO

Reactants Productso

Data has also revealed that other textbooks were giving contradictory information which may
confuse students when reading on their own. The head of department for sciences at school D,
explaned that the errors are not found in Excel and Succeed alone but also in other books like
Chanco Evoking Excellence, Chemistry Student Book 3, written by Chirwa (2016) and published
by Chancellor College Publications on page 74, it gives contradictomyriafmn that confuses

students when reading on their own. The contradictory paragraphs read as follows:

not dissolve. Both sodium chloride (1oni¢c
compound) and sugar (covalent compound) are
polar, hence they easily dissolve in water. This is
because water is also polar. The rule ‘like dissolves
like’ is applied here.

On the other hand, hexane is not polar, hence it
cannot dissolve in water. ‘Polar does not dissolve
nonpolar’.

It must be noted that covalent compounds can be
polar or nonpolar while all ionic compounds are
nonpolar. Ionic and polar covalent compounds are
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The first statement is saying that both ionic compound and covalent compound are polar. While
the third paragraph is saying that all ionic compounds are non(®@harwa, 2016) These

sentences are contradicting each other and students may be confused when reading on their own.

The study also found that some of thevrtextbooks have contradictory information. Classroom

lesson observation of the head of department for sciences at secondary school B confirmed the
contradictory information. The contradiction was observed when the head of department was
teaching Agricultee in form three on advantages and disadvantages of bush fallowing on the

topic of cropping system. Due to inadequate teaching and learning materials, students were using
different books as some were using Excel and Succeed senior secondary Agricultur® Boo

Arise with Agriculture Book 3 and Strides in Agriculture book 3. Excel and Succeed Senior
secondary Agriculture, studentsdéd Book 3, page
number 2 and line number 2, was contradicting Arise with Agricultuthe sense that Excel

and Succeed reads as follows
AAdvantages of bush fall owing

1 Land is left to regain fertility
1 Soil erosion is minimized since the land is left fallow for some tigKalande, 2018,

p.93)

According to Excel and Succeed, the advamtaf bush fallowing is that it minimizes soil
erosion because the land is left for some ft{ikalande, 2018,p.93)This advantage of bush
fallowing contradicts the disadvantage of bush fallowing in Arise with Agriculture Book 3, sub

heading f. Bush fallowing, line number 4 and 5, which reads as follows:
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nf . Bush fallowing
1 As the land becomes exhausted, the faneediseslow crop yield
1 It cannot be practiced where there is limited land supply because the farmer
would not have anywhere to go when the land becomes exhausted
1 The farmer does not put longrite investment in land management; and as a
result the | and may be subject to erosi

(Kakolo & Chamdimba, 2014, p.112)

According to Arise with Agriculture, one of
farmer does not put long term investment in land management; and as a result the land may be
subject to erosion even at the time the land is unde(melo & Chamdimba, 2014, p.112)

The contradition is that Excel and Succeed says that bush fallowing minimizes soil erosion
while Arise with Agriculture says that bush fallowing subject the land to soil erosion. Based on
these arguments, some students i nbushliadowihgead of
minimizes soil erosion while others said it subjects the land to erosion. A head of department
failed to calm the situation since the students had evidence from the books. In trying to calm the
situation, the head of department said thatvilemark them wrong or right during examinations

based on their arguments.

The study has thus found that poor quality of textbooks is contributing to the ineffective
implementation of the revisedamdary school curriculum.d®a has also revealed thanse of

the recommended new textbooks have printing errors, editing errors and contradictions. The
failure of the curriculum designers to correct the poor quality of new textbooks before

implementation of the curriculum has resulted into confusion in tbeeps of teaching and
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learning. And therefore, teachers are blamed by students as if they are the ones who write the

textbooks.

5.3.1.10 Lack of policy documents for effective implementation of the curriculum.

As part of the implementation plan for tihevised secondary school curriculum, Ministry of
Education developed some policy documents to guide the day to day implementation of the
curriculum. Some of these documents provide guidance for the establishment, organization,
governance, control, regulati and financing of secondary schodMoEST, 2008) Therefore,

this study wanted to find out the availability of thes#icy documents and the waghools are

using these documents to help with effective implementation of the revised curriculum in
secondary schools in Lilongwe. Data has ededthat school manageswho participated in this

study have knowledge of policy documents such as National Educational Standards, Teaching
Service regulations, teachersdé code of <conduc
and regulations, Infrastructufer access to schools for the physically challenged, Education Act,
Guidance and counseling and pregnancy and readmission policy although some of these
documents are not available in most schools. Some of the documents that are found in schools
are NationhEducation Standards, school rules and regulatidhost of the school manager

revealed that they only have notes of most of the policy documents from management meetings
and workshops and have no access to them. For instance, the head teacher Atstidbht,

Amost of the policy documents are not avail a

meetings and workshops. o

Data has revealed thatschoolsthat participated in this studteachers are sensitized to national
education standards, teachg servi ce regul ations, teacher s¢

Service regulations, discipline guidelines in the schools and pregnancy-adihission policy,
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based on the notes the head teachers hdwiever, school manager recommended that
sensitiation of teachers should continue since new teachers are joining the profession and also

because it is done in haste due to time factor.

5.3.111. Discrepancy in the administration of continuous assessment.

The revised secondary school curriculum as @namebased education encourages continuous
assessment. According to MoEST (2013), the emphasis of the new curriculum is on student
centered teaching and learning approaches including continuous asses3imerlinistry of
Education requires thathools should conduct continuous assessments per term. This study was
set out to find out how continuous assessments are implemented in secondary schools. However,
data has revealed that continuous assessments are done differently in secondary soheals inv

in this study. Data has revealed that there is a disocegpa the administration afontinuous
assessments. Some schools administer two assessments in addition to the end of term
examinatios. While others administer one otthree continuous assessnts based on the
availability of time. For example, the head of department for languages at school A sdidathat,
this school, we do give three assessme@nts eac

the other hand, theead of department féenguages at school D said that,

AWe normally give two continuous assessments

continuous assessment due to many holidays in

To ensure effective assessment of students there is a need for schauts asdessment records.
Examples of these records are mark book, progress reports, scholastic records, end of term
results records, continuous assessment records, MANEB results and checklists. Therefore, this
studywanted to find out the availahiy} of assessment records secondary schools involved in

this study. [@ta has revealed thethoolsnvolved in this studyhave these records although they
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are sometimes not updat ed. The deputy whead
have mark boagkprogress reports and scholastic records, end of term results records, continuous

assessment and MANEB results. o

The study therefore, has found that there is a discrepancy in the administration of the continuous
assessments in the four secondary schindldongwe as each schoatiministershem based on
the availability of time and how comfortable they are. Data has revealed that the number of

assessments per term varied from one school to another in all the studied secondary schools.

5.3.1.12. Ineffective inspection of the revised secondary school curriculum.

The implementation of the revised secondary school curriculum requires that the designers of the
curriculum should check to see if the expected outcomes of the curriculum are being awhieved
not. The checking of the implementation of the curriculum is done through school inspection.
School inspection is widely considered as an essential instrument for quality education that will
aid the nation to compete in the elanging world economylt is the form of evaluation,

which involves the measurement, testing, and evaluation of educational activities in school
systems for the purpose of improving the standards and quality of education programs offered
(OLolube, 2014)Therefore, this study anted to find out if the Ministry of Education, Science

and Technology has inspected the implementation of the revised secondary school curriculum
since its implementation in the schools. Data has revealed that the Ministry of Education has not

effectively inspectedhe implementation of the revised secondary school curricullihe head

t

€

teacher at secondary school D argued that,ther e i s a need for Ministr

the implementation of the curriculum for them to check if it is workingatrand curb the

problems at its early stage. o0
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The findings of the study have revealed that some secondary schools have been inspected once
and others twice only since the i mplementatio
classes were visitedchool records were assessed and teachers and learners were interviewed. In
other schools they inspected both lessons and school environment. For instance, the deputy head
teacher at school C complained tifatt he Mi ni stry of E dsohochtiviceon h a s
and gave the full i ns p e Ontheoother handhe headlteaches ata n d s
school B explained thait he Mi ni stry gave the school t he

records, class visits and interviews to both learneid tmachers

The study has therefore, found that the implementatiaews$ed secondary school curriculum

has been ineffectively inspected and this means that the implementers are not being given
frequent guidance on how implement the curriculum. &a has revealed that out of four
secondary schools, two of them were inspected once and twice respectively, whiteethe/ot

needed at least sonmespection since they have never been inspected.

5.3.2 School manaers as implementers of theevised secondary school curriculum
This section, presents tlhallenges the school managiere facing in their effort to carry out
their role as implementers of the revised secondary school curriculum. These challenges are

presented below.

5.3.2.1 Ineffective use of documents that support new curriculum implementation.

For the new curriculum to be effectively implemented, it requires supporting documents such as
teachersé register, schemes and recordds, of wo
and Log books. The study therefore, wanted to find out the availability of these documents and

the way they aretilized by the school managein the implementation of the revised secondary

school curricul um. Dat a oenvatibnehasdlso ravdaleddtreatpnast t me n
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secondary school teachers they write schemes and records of work at the beginning of the term.
However, they fail to complete it fortnightly and rarely have lesson plan to guide their lessons.
They prefer to use lessaotes and not lesson plan because they argue that it is time consuming
and delays the accomplishment of the syllabus. The head of department for humanities at
secondary s c h o onhostaclkers pre @ot writthg lessoh plans bécause it is time
consuming and sometimes you can write but maybe you cannot use it. For schemes and records
of work, teachers do write schemes at the beginning of the term and fail to faithfully fill in the

records of work fortnightIly. o

Data has revealed that in faggcondary schools iLilongwe, the school managehave some of
these documents although some of them are not used effectively for the revised curriculum to be

implemented successfully.

This study therefore, has found thdte tschool managerin thestudied secondary schools are
implementing therevised secondary school curriculwmithout utilization of policy documents
that support the impleméation of the curriculum. &a has rewaded that most school manager
and teachers are rarely writing lesson plamd complete tireschemes and records of work.

These scenarios affect the effective implementation of the revised curriculum.

5.3.2.2 Ineffective supervisian of the implementation of the curriculum by the head
teachers.

Head teachers aregarded as chief supervisors of the implementation of a new curriculum as

explained by Hall and Hord (2001). Therefore, this study wanted to fihd/leether the school

manages are supervising the implementation of tie®ised secondary school curriculum

Lilongwe District. Data has revealed that the head teachers delegate their heads of departments

to supervise their teachers teaching the curriculum. When the heads of departments were asked

119



on how many times they have been supervising the implenantatitherevised secondary

school curriculum eight out of twelve heads of departments responded that they are rarely
supervising the teachers due to several reasons. Some of the reasons are that they are overloaded
with work due to shortage of qualifiettachers and they have no time to carry out the
supervision. Other heads of departments have infrequently carried caupberision because

they are occupied with different responsibilities at the school in addition to teaching. Some
examples of these sponsibilities include being a member of an Internal Procurement
Committee (IPC), bursargnd management commitged hese responsibilities consume much of

the heads of departmentés time to the extent
exanp | e, the head of depart ment for | anlguages
observed my teachers teaching the curriculum only twice because of limited time. | am also a

member of IPC, bursary and management comrsittée

However,data has also reaked thathead teachern this study although they do delegate the
responsibility to the HODs, but théyavesupervised the teachers for twenty, ten, once and eight
times respectively. In their supervision, the head teachers were checking the methods teachers
were using and how they are implementing the curriculum. In most schools, teachers were using
methods sch as Question and Answer, group discussion, explanationplegleand bus stop.

When asked why their teackewere using those methods, tiead teacheranswered that the
methods are student centered and it is a requirement for the implementationrevisee
secondary school curriculumHowever, dathasrevealed that the information obtained from the
supervision is not necessarily used to help the teacher to teach better. The supervision by the

headteachers is therefore, not necessarily helpintieictige implementation of the curriculum.
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The study therefore, has found that the revised secondary school curriculum implementation is
ineffectively supervised byhe school managements since thewe rarelysupervised their
teachers. Bta has revealethat out of twelve heads of departments, eight of them have rarely

supervised their teachers implementing the curriculum.

5.3.2.3 Lack of support from the community.

The effective implementation of the curriculum requires that the community should stigport
schools in activities which will promote teaching and learning at the school in order to improve
students learning. This study therefore, set out to firdttte support school manageeceive

from the community in order to implement theised seaadary school curriculureffectively.

The data hs revealed thachools involved in this study are not supported by the community in
purchasing teaching and learning materials for the implementation of the revised curriculum due
to the abolishment of TRFhd GPF. Data has alsevealed that thparents are not purchasing
textbooks for their wards due to economic problems. Therefore, they concentrate only on paying
school fees than buying textbooks for their children. This situation has made the implementati
of the revised secondary school curriculum be difficult in the absence d@he TRF which

school managseruse for purchasingxttbooks. The school managéan this studystated that, in

the past, they were using TRF to purchase teaching and learniagafsancluding textbooks.
However, the government has recently abolished the collection of TRF in secondary schools
which has made it difficult for them to purchase materials for teaching and learningniyhe

hope most school managehad, was in theooperation of the community through the PTA
which has also proved to be impossible in other schools due to government announcement on the
abolishment of tuition, TRF and GeneRuirpose Fund (GPF). For example, the head teacher at

secondary school C congpi n e d patehtsaare,refusiing to contribute towards the purchasing
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of teaching and learning materials by arguing that government has said they should not pay
school fees. On the other hand, they are not buying textbooks for their wards due to economic

probl ems. o

This study therefore, has found that the implementation of the revised secondary school
curriculum is facing the challenge of lack of cooperation from the community to contribute
towards the purchase of teaching and learning resources for the implemeaotéatie revised
secondary school curriculunDaa has revealed thachoolsinvolved in this studyare not
supported by the parents in terms of purchasing of textbooks for the wards and contributing
towards the implementation of the revised secondaryasahwriculum. However, the parents

are at least managing to pay school fees for their students and they contribute towards

construction of school sd®6 infrastructure.

5.3.3 Ways of overcoming the challenges facing the implementation of tleairriculum

Data has revealed that the challenges facsghool managers ithe implementation of the
revised secondary school curriculum four secondary schools involved in thésudy can be
solved by employing some strategieggested by the school managie8ome of thee strategies

are: rerientation of school managelnd teachers, deploying enough qualified teachers and
supplying enough teaching and learning materials with good quality. In addition to that, Ministry
of Education should inspect the implementation & tRvised curriculum to check if it is

implemented according to the expected plan. These strategies are presented in details below:

5.3.3.1Reorientation of teachers and school managet
This study has found that theevised secondary schodaurriculum can be effectively
implemented fi teachers and school managean be reoriented. ahas revealed that school

manages participated in this study hawaiggested that for the implementation of theised
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secondary school curriculuto be effetive, teachers and school manageeed to be reoriented

to the curriculum so that they can be conversant with the concepts and requirements in the
revised curriculum. On the other hand, route system can be implemented correctly and
successfully fiteaches and school managenre assisted to understand it. That understanding

can be achieved if teachers and schoolagas can be reoriented. For example the head teacher

at secondary school D suggested that, e acher s and school mtheager s
curriculum for the implementatioto be effective. The MIE should reorient all teachers and

avoid cascade model for it dilutes information in the process of transmission

Data has also revealed that reorientation should be a continuous process/veevly recruited
teachers together with those who missed orientation may be accommodated in the reorientation.
The reorientation will solve the problem of implementation of the curriculum by teachers who
have not been oriented on it. On the other h#nalill also solve the challenge of incorrect and
ineffective implementation of the route system since tet@chnd school managewill acquire

better understanding of the curriculum concepts.

The study therefore, has found that some of the challengeg fie implementation of the
revised secondary school curriculwwan be overcome by reorientation ofdears and school
manages to the curriculum. Data hasvealed that the school managar this studyresponded
that reorientation is one of the sohrs to the challenges facing the implementation of the

curriculum.

5.3.3.2Deployment of enough qualified teachers.
The study has also found that the challenge of inadequate qualified teachers can be solved if the
Ministry of Education can deplognough qualified teachers, especially in science subjects in

secondary schools. Data has revealed thas¢heolmanages, who participated in this study,
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suggest that Ministry of Education should deploy enough qualified teachers in schools if the
implementation of therevised secondary school curriculugito improve. For example, the
deputy head teacher at S e c then mnplementatiore bf otlusl A
curriculum will only improve if the government will deploy more qualified teachemsconslary
schools. The deployment will help in the effective implementation of Physics and Chemistry and

all other subjects 0

Data has also revealed that the deployment will help in the sense that subjects will be taught by
teachers who are qualified froineir preservice training to teach those subjects. Participants in
the study indicated that in future, the deployment should be done before the implementation of
the new curriculum so that from the beginning of the implementation, schools should have

enoudn qualified teachers for the implementation of the curriculum.

5.3.3.3Supplying of enough textbooks in secondary schools.

The study has also found that ttewvised secondary school curriculumplementation can be
improved if secondary schools can be supplied with enough teaching and learning resources. The
availability of resourcewill help the school manageand teachers to implement the curriculum
competently and skillfully. Some of thelgects are not offered in the schools due to inadequate
teaching and learning materials. The supply of enough materials will help those subjects to be
offered in secondary schools. Bdtas revealed that school managarggest that the Ministry

of Educaion should supply adequate teaching and learning materials if the implementation of
revised secondary school curriculusmto improve. For example, the head teacher at secondary
school D i ntliere gsaatneed fort tieagbvernmént to supply endagbhing and

|l earning resources in schools for the i mpl eme
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The study therefore, has found that teegised secondary school curriculwan be effectively

implemented if the Ministry of Education can supply adégteaching and learning resources.

5.3.34 Inspection of thec u r r i c implamendagon by Ministry of Education.

The study has also found that, the implementation ofelised secondary school cigulum

can be improved if the Ministry of Education can inspect the way the curriculum is being
implemented and intervene at the early stage of implementation. Datavieatedethat the
school managsrcomplaird that the curriculum implementation is faced witlany challenges

just because the Ministry of Education is inadequately inspecting the implementation of the
curriculum. For that reason, the Ministry has apparently little knowledge of the challenges facing
schools in the implementation of this curriculufor example, the deputiyead teacheat
secondary school IA thecMimspyl & iEdueation wds arnspecting the

i mpl ementation of this curriculum, some of

Therefore, this study has found that the lenpentation of therevised secondary school
curriculum can be improved if the Ministry of Education inspect the implementation of the

curriculum and intervene at the early stage of the implementation.

5.3.4 Summary

In summary, this section has presentesl ¢thallenges facing the implementation of the revised
secondary school curriculum based on threegudstions of the study. These ayestions are

A h oawe therevised secondary school curriculum implementation plans or expectations being
executed in secondary lemwls? How are the school managercarrying out their roles as
implementers of the revised secondary school curricalind how arethe challenges facdaly
schoolsbe overcome to improve the implementation of duericulum?The study has found that

the implementation of the revised secondary school curriculum is facing challenges in terms of
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the way the curriculum implementation plans are ¢pexecutedand school managerare
carrying out their roles as implementers of the curriculum. The main challenges are, ineffective
orientation of teachers, inadequate qualified teachers, insufficient teaching and learning
materials, insufficient science laboratoridack of availability of some important policy
documents, ineffective use of important documents that support the implementation, ineffective
inspection by the Ministry of Education, ineffective supervision of the implementation of the
revised secondarycBool curiculum by the school managerand lack of support by the
community. These challenges have contributed to félere of the school managerto
effectively implement the innovation as intended. For instance, theolschanages have
ineffectivelyimplemented the route system, physical education as a core subject and Physics and
Chemistry as separate subje€@ the third subquestion the school managers involved in this
study have proposed a numberstfitegies that came used in order to ovame thechallenges

faced by schools in order to improve the implementation of the curricuBome of the
suggested strategies are therientation of school managerdeployment of adequate qualified

teachers, supplying of enough teaching and lear@sgurces and inspection of the curriculum.
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CHAPTER SIX: DISCUSSION OF FINDINGS

6.0 Introduction

The main aim of this study was to intigate the challenges facirgchool managers ithe
implementation of the revised secondary school curriculanfour secondary schools in
Lilongwe District. The study was guided by Concern Based Adoption M@BAM) proposed

by Hall and Hord (2001). Hall and Hord in their CBAM argued ftihas importantfor any
assessment of the implementation of an education innovation to consider issues of time period
within which an innovation has been in operaf
through the change may takelgears for him/her to confiddy and skillfully use the innovation

as intended. This study was conducted at a time when two years of implementation of the revised
secondary schoaturriculum has elapsed and logpesized that school manageshould have
reached their levebf competence in implementing the curriculum. Howewvee, study has

found that the school manageare confronted with some challenges that prevent them from
handling the curriculum skillfully and competently. Some @& thain challenges facirgchool
managers inthe implementation of the revised secondary school curriculum are ineffective
orientation of teachers, lack of qualified teachers, inadequate teaching and learning materials,
insufficient infrastructures, lack @vailability of policy documents, ineffective use of important
documents that support the implementation, lack of inspection by the Ministry of Education,
ineffective supervision of the implementation of tegised secondary school daulum by the

schmol manages and lack of support by tmmunity. These challenges have contributed to

the failure of school managerto confidently and skillfully use the innovatias intended. For

instance school managex have ineffectively implemented the routeteys, physical education
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as a core subject and Physizgl Chemistry as separate subjects. The challenges are discussed in

relation to the literature reviewed in this study in details below.

6.1 Ineffective orientation

The study has found that tleeientation 6 teachers and school managéo the new curriculum

was ineffectively done because of insufficient orientation materials, time and the use of cascade
model. The cascade model made teaxhmrd school manageto be ineffectively oriented
becaise only few teachers and school managers were oriented by the curriculum designers and
the rest of them were oriented by fellow teachers who were ineffectively oriented. The cascade
model resulted into ineffective implementation of the revised secondfugols curiculum
becausdeachers relied on the skills and abilities of few teachers who were selected to orient
fellow teachers. The findingsf the studyconcur withRembe (2006) who argued that cascade
model of training has been faulted for dilutionimformation and is ineffective in empowering
teachers to teach a new curriculum efficiently. Rembe further argues that the cascade training
strategy of teachers is substandard in the sense that the majority of teachers depend on the
competence and skillsf dew teachers who are chosen and receive training in order to train
others. Such orientations result into poor transmission of information and are unable to equip
teachers with the required skills. He continues to argue that cascade model of trainesy dil
information in its dissemination process to teachers and it is difficult to determine its
effectivenesgRembe, 2006)Although cascade model has an advantage of being cost serving,
but the Ministry of Education should make some efforts to ensure that school managers and
teachers are effectively orientéthe study alsogrees with Passe (2006) and Thornton, (2005)
who argued that the effective implementation of school curricular is affected by poor preparation

of teachers. Passe (2006) further argued that teachers are not comfortable to handle content that
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was not effectiely addressed during their preparation. The study has indicated that ineffective
preparation of teachers has hindered mo#tt@&chool manageto reach their competence level

as in CBAM model since their awareness stage of the curriculum was nadrodeas a result are
ineffectively implementing the curriculunTherefore, thestudy recommendthat Ministry of
Education should consider reorienting the teachers because that is what determines the

effectiveness of curriculum implementation.

6.2 Inadequate qualified teachers.

The study found that there is a shortage of qualified teachers, especially in science subjects to
implement the revised secondary school curriculum. hiass forced the school managdo

allow some subijects to lb@ught by teachers who anaderqualifiedto teach those subjects. The
study agrees with Muchangi (2010) and Sabola (2017) who arguedhleat changes in the
curriculum are made, the Ministry of Education does not ensure that the factors that affect the
effective implementation of the curriculum are minimized before the curriculum is put into
practice at classroom level. For example, according to Muchangi (2010), the Ministry of
education does not first of all ensure that teachers are adequately wairted curriculum
changes prior to implementatiohack of supplying enough qualified teacherssults into
ineffective implementation of the curriculum. For instance, those subjects that were taught by
unspecialized teachers were ineffectively done tee#luwose teachers were not trained to handle
such subjects. As a result, instead of reaching their renewal level of use of the innovation as in
CBAM model, they were at thepreparatiorlevel and awareness stage of concern, for they are
trying to familiaize themselves with the concepts and topics in those subjects. In so doing the

revisedsecondary schoalurriculum is not being effectively implemented.
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6.3 Inadequate teaching and learning materials

This study has founthat theschool managers involved this studywere implementing the
revised secondary school curriculum with inadequate tea@mdglearning materials such as
textbooks, syllabuses, chemicals and apparatuses. The findings of the study confirm the
argument of Hall and Hord (2001) who &aihat although policy makers and curriculum
developers want teachers to implement the innovation, but most resources are allocated to
development process of the innovation rather than to implementation process. Fewer resources
and care are provided to ifementation process and teachers are expected to implement the
innovation with limited resources. Such actions contribute to the failure of the innovation and
teachers are blamed for thafhe study indicates that the Ministry of Education in its
implemenétion of the revised curriculum doest put into consideration the argument of Chirwa
(2013) who argues that the provision of instructional materials during the changeover of
curriculum is very important in almost all curricular. In his agreement with Chirwa, Ratsatsi
(2005) stresses the needmstructional materials for a curriculum innovation. He argues that the
availability of teaching and learning materials justifies a new curriculum of its existence as an
independent entity requiring a space in the school timetable by defining its ogpentknt
operational limitations, objectives, axioms and princip{Batsatsi, 2005) The curriculum

i mpl ementati on i s achieved by defining and
prescribed in new instructional materials. When teachers have adopted these delivery strategies
as stipulatd in new instructional materials, the old instructional materials become dysfunctional
and redundanfMcLaughlin & Talbert, 1990)However, this is not the case ingtstudy since

the school managerare still using the dysfunctional and redundant instructiovaérials for

implementation of the revised secondary school curriculum. McLaughlin and Talbert further
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claim that classroom practices are greatly influenced by both human and material resources

especially in developing countries like Malawi.

The study also found that the revised secondary school curriculum was implemented before the
government of Malawi supplied textbooks in secondary schools. This was because most of the
recommended textbooks and some syllabuses were not printed and putyighedime of the
implementation of the revised curriculum. This study concurs with Murava (2017) a study
conducted in Zimbabwe which revealed that by the time of curriculum implementation, schools
were not yet provided with textbooks as they were nopyblished. InVialawi, due to shortage

of new textbooks, teachers are using old curriculum textbooks as alternative, just like in
Zimbabwe where some teachers were using their university notes to teach students in secondary
schools(Murava, 2017) To concur with Murava, Sabola (2017) in his study indicated that in
Malawi the implementation of social and development studies in secondary schidalsgachi

were also faced with the same challenges of teaching and learning materials. Although the
ministry distributed some textbooks and syllabuses, but they were not enough for teachers to use

learner centered approach as the curriculum requigadola, 2017)

In addition to that, the study has also found that textbooks were printed in India sponsored by
devel opment partners. These findings, confirm
the problem of teaching and teang materials is attributed to a fact that the provision of
teaching and learning materials is controlled by outside printing agencies and the budget is
donokdriven. According to Cheplogoi (2014), teaching and learning materials are part of the
factors that affect the effective implementation of new curriculum. This is supported by

Mgomezulu and Wamba (2014) who argued that scarcity of textbooks means that students may
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not be able to practice reading, writing, and arithmetic or increase their knowlegigedb
classroom(Mgomezulu & Wamba, 2014)Therefore, this study recommends that before the
implementation of any new curriculum, Ministry of Education should ensure that the

instructional materials for the curriculum are supplied in schools in advance.

6.4  Poor quality textbooks.

The study has found that implementation of the revised secorstdryol curriculum is
ineffectively done becausef poor quality textbooks. &ta has revealed that some of the
recommended new textbooks have printing and editing errors and contradictory information. The
failure of the curriculum designers to correct the printing and editing errors of new textbooks
before implementation of theurriculum makes teachers to be blamed by students as if they are
the ones who recommended or write the books. The-gpaoma | i ty recommended
scenario concurs with the CBAM model proposed by Hall and Hord (2001) whothegtever
resources and oa are provided to implementation process and this contributes to the failure of
the innovation and teachers are blamed for thatritiy without spaces contradicted the
Language learning strategies as highlighted by Oxford, in her cognitive strategexsiofng

and sending messag@xford, 1990) In this strategy, Oxford said thatsending and receiving
messages people should be able to get the idea quickly which is compromised in thessentence
Therefore, this study proposes that before the Ministry of Education implemertsraicylum

should ensure that textbooks are thorougligcked and edited by the authors before printing
and publishing. The Ministry of education may need to come up with editing team that will be
responsible for checking the textbooks and their contents before recommending and supplying

the textbooks in seoalary schools.
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6.5 Ineffective and incorrect implementation of route system.

Ministry of education Science antBlechnologyintroduced the route system in the revised
secondary school curriculum in order to solve the problem of inadequate qualified teaxhers
teaching and learning materially the route system, in addition to the core subjects of
Agriculture, Mathematics, English, Chichewa, Biology and Physical Education, which is a core
subject but nomexaminable, schools are free to choose either rbutghich is Science route
which is comprised of Physics and Chemistry or route 2 which is Humanities route whose
subjects include History and Geograpbwta has revealed that, in all the four secondary schools
involved in this study, the route system igadrrectly and ineffectively implenmeed. All the
school managerinvolved in the study, responded that both routes are followed at classroom
l evel at their school due to studentsd perf
contradict the purposef antroducing the route system which was that schools should choose
either route 1 or 2 at school level and not at classroom level or both routes (MoEST, 2013). Due
to ineffective and incorrect implementation of route system the problems of inadequédtedqual
teachers and teaching and learning materials are still persisting in most secondary schools in

Lilongwe.

On the other hand, the route system is not effectively implemented because some core subjects
are not implemented in the four secondary schonlslved in his study. The school manager

have failed to offer some of the core subjects such as Physical Education due to scarcity of both
human and material resources. In addition to that, there are many subjects in the revised
curriculum that do not nteh with the timetable. Aerefore, school managenvolved in this

study are failing to implement all the subjects in the curriculum because the timetable cannot

accommodate all of them. This finding concurs with Murava (2017) who argued that the new
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curriculum in Zimbabwe had too much subjects which made some school maoadyers some
subjects in order to matchith the timetable. For example, if schools could include all the

subjects, secondary schools woh#lstarting from 7:00 am and close at 9:15 pm.

The study has also found that the purpose of introducing the rgstEnsis not successfully
achieved as the problem of inadequate qualified teachers and teaching and learning materials still
persist in the studied secondary schools. The shagyfound that for the route system to be
successfully implemented in secondaghools, the Ministry of Education should first ensure

that the secondary schools are supplied with enough qualified teachers and teaching and learning

materials.

6.6 Ineffective implementation of technical subjects.

The Ministry of Education, Science aniechnology, reviewed theuaiculum for several
reasons, we of which was to strengthen Technical subjects so that the curriculum should respond
to currentgovernment development goals and strategies such as Technical, Vocational and
Entrepreneurship Tmii ng ( TEVET) and Communi t y(MoOE®T¢ hni c al
2013). The sudy has found that most of the technical subjects are ineffectively implemented in
the studied secondary schoolsata has rexaled that school manageinvolved in this study
responded that almost all technical subjects are not offered in their scheds ldck of human

and material resources. The study, agrees with Hall and Hord (2001) in their CBAM model, who
argue that sometimes teachers are expected to implement the innovation with limited resources
and such actions result in unsuccessful impleatamt of the innovation. The failure to offer
Technical subjects in the four secondary schools involved in the study, means that Technical
subjects are not strengthened in the implementation aketheed secondary school curriculum

i n Lil ongwe District. The findings of the
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expectations for reviewing the curriculum which was to strengthen technical subjects in the
curriculum. Themeffective implementation déchnicalsubjects will negatiely contribute to the
achievement of current government development goals since students are not being equipped
with the needed vocation and entrepreneurship skills in secondary schools for achieving the

government development goals.

6.7 Ineffective supewision of the revised secondary school curriculum.

The study has found that the implementation of the revised secondary school curriculum is being
ineffectively sugrvised by the school manageAccording to Cornbleth (1990) and Hall and
Hord (2001), théneadteachers are the chief supervisors of the implementation of the curriculum.
Unfortunately, data has revealed that most of the headteachers rely on the heads of departments
to supervise teachers in the implementation ofréwsed secondary school datium which

has proved to be ineffective since most of the heads of departments are occupied with other
responsibilities rather than supervision. The findings of theysndicate that school manager

are not taking seriously their role as chief supeng®f the implementation of the curriculum as
emphasized by Cornbleth (1990) and Hall and Hord (2001). Therefore, this stpdgesdhat

the school manageishould find better ways of supervising the curriculum or should relieve the
heads of departmentsf other responsibilities, so that they can concentrate on teaching and

supervising the implementation of the curriculum.

6.8 Ineffective inspection of the curriculum.

The study has also found thavised secondary school curriculummplementation has been
ineffectively inspected by the Ministry of Education, &we and Technology and tlises not
assist the teachers to implement the curriculum effectiielythey lack the guidance of the

Ministry of Education, Science and Tedhogy in the implementation of the revised secondary
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school curriculum. Data has revealed that out of the four secondary schools, two of them were
inspected once and twice respectively, while the other two have never been inspected since the
implementatioa of the curriculum. According to Ololube (2014%heol inspection is widely
considered as an essential instrument for quality education that will aid the nation to compete in
the everchanging world economy. Therefore, ineffective inspection will negigtiaffect the
effective implementation of the curriculum which will consequently prevent the Malawi
education to compete in the emdranging economy as Malawians will get poor quality
education. Inspection on the other hand is the form of evaluatiorghwhiolves the
measurement, testing, and evaluation of educational activities in school systems for the purpose
of improving the standards and quality of education programs offéietube & Major, 2014)
Basedon Ol ol ubebés argument that inspection is t}
implementation of revised secondary school curriculum lacks such evaluation and this may result
into poor quality education programs and standards. Thereforstubig proposes that Ministry

of Education should take the inspection of the new curriculum seriously for the standards and

guality of education to improve.

6.9 Insufficient school science laboratories

The study has found that the implementation of theseel secondary school curriculum is
facing a challenge of insufficient school science laboratories. The study has found that, the
CDSSs in thisstudy started implementing the curriculum with inadequate science laboratories
such as Physics, Chemistry, HolBeonomics and Computer but improved in the process of the
implementation through the aid of development partners. Data has revealed that one out of the
four schools has Home Economics laboratory and two out of four secondary schools have no

computer labortaries. The absence of laboratories has hindered the concerned secondary schools
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from offering those subjects which need laboratories. The failure to offer computer studies in
secondary schools, contributes to the ineffective enhancement of technolegalapdnent. The
findings of this study, agree with Hall and Hord (2001) that teachers usually and unfortunately
implement an innovation with limited resources and this results in the failure of an innovation
and teachers afg@lamed for that. Therefore, thstudy proposes that thdinistry of Education
should construct enough science laboratories for effective teaching and leafnsegence

subjectdn Lilongwe District.

6.10 Ineffective implementation of Chemistry and Physics.

The study has fountthat Chemistry and Physics are ineffectively implemented due to inadequate
teaching and learning resourcesat® has revealed that the participatischool maages
reported that their schools have inadequate qualified teachers and teaching and learning
resources foimplementation of Physics and Chemistry as separate andaltaralsubjects in

the revised curriculum. Inadequate qualified teachers havedfsot®ol managsrto allow some
subjects to be taught lynder qualifiedeachers. Such actions afféhe progression of teachers

in the implementation of an innovation as explained in CBAM model. Instead of teachers to
reach their competency level of concern, they are at the awareness level since they try to
familiarize themselves with the concepts aog@ics in these subjects because they are not
gualified through their prservice training to teach them. The ineffective implementation of
Chemistry and Physics as separsu®jectswill result into ineffective enhancement of science

and technology inhe country and this contradicts the expectation of the Ministry of Education
for introducing these subjects in the curriculum. Therefore, this study proposes that, before

introducing a new subject in the curriculum, the curriculum designers should ehstire t
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gualified teachers are deployed to schools and resources are available for implementation of the

curriculum.

6.11 Reorientation of teachers and school managers.

This study has found that the revised secondary school curriculum can be effectively
implemented if teachers and school managers can be reoriented. Data has revealed that school
managers participated in this study have suggested that for the implemeatatenrevised
secondary school curriculum to be effective, teachers and school managers need to be reoriented
to the curriculum so that they can be conversant with the concepts and requirements in the
revised curriculumThe findings of the study seemo contradict MOEST (2017) which argued

that orientation is meant to create a greater awareness and to provide the needed skills in
implementing the new curriculunThis is s¢ becauseschool managers fail to implement some
concepts in the curriculum such emute system and continuous assessment just because the
awareness was not effective. Therefore, school managers are implementing these concepts
according to their own understanding and thei
the revised secalary school curriculuncorrectly and successfullyhere is a need for school
managers and teachers to be reoriented so that they should have a good understanding of the

concepts and acquire the needed skills for the implementation of the curriculum.

6.12 Deployment of enough qualified teachers.

The study has also found that the challenge of inadequate qualified teachers can be solved if the
Ministry of Education can eploy enough qualified teacheespecially in science bjects in
secondary schools. Théndings of the study haveevealed thatschool managers,who
participated in this study, suggest that Ministry of Education should deploy enough qualified

teachers in schools if the implementation of the revised secondary school curriculum is to
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improve. This study is in agreement with Murava (2017) who stttas asufficient supply of
trained teachers is neededthe implementation of the new curriculus to be effectiveThe
deployment will help in the sense that subjects will be taught by teachers who are qualified from
their preservice training to teadimose subjectdt will be very helpful ifthe deployment should

be done before the implementation of the new curriculum so that from the beginning of the
implementation, schools should have enough qualified teachers for the implementation of the

curriculum.

6.13 Supplying of enough textbooks in secondary schools.

The study has also found that the revised secondary school curriculum implementation can be
improved if secondary schools can be supplied with enough teaching and learning resources. The
availablity of resources will help the school managers and teachers to implement the curriculum
competently and skillfully. Some of the subjects are not offered in the schools due to inadequate
teaching and learning materials. The supply of enough materialelplithose subjects to be
offered in secondary schools. Data has revealed that school managers suggest that the Ministry
of Education should supply adequate teaching and learning materials if the implementation of
revised secondary school curriculum isrtgorove. This study is in agreement withe Review
Committee on Curriculum (2005) whicktates that adequate learning support materials are
necessary to the effective running of an education system and affirms that these materials are an
integral part of curriculum development and a means of promoting both good teaching and
learning. The indequate supply of teaching and learning materials affect the implementation of
the curriculum. The interventions by the school managers alone will not help to solve the
problem unless thgovernment makes deliberate effort to supply textbooks before the

implementation of the curriculunihe schol managers have tried to allaeachers to use old
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curriculum textbooks and ask parents to help in purchasing textbooks but the implementation of
the revised curriculum is still ey affected as some subjects aia taughtdue to inadequate
teaching and learning resourcaed community is not cooperating to purchase textbooks.
Therefore, the Ministry of Education should ensure that the factors that affect the implementation

of the curriculumare minimized beforthe curriculum is put into practice at classroom level.

6.14 Summary.

This chapter has discussed the findings of this study in relation to the literature reviewed in this
study. The chapter has shown that the findings of the study concur iorcnesistat with the
reviewed literature on factors which affect the implementation of a curriculum innovation. The
study has found that the revised secondary school curriculum implementation is facing various
challenges in the four secondary schools in Lilongwsridt. These challenges are in terms of
ineffective orientdion of school managsrand teachers, inadequate qualified teachers in science
subjects, inadequate teaching and learning materials, poor quality textbooks, ineffective
inspection and supervision and insufficient school science laboratories. The challenges also
include ineffedlve implementation of the route system, chemistry and physics as separate
subjects, Technical Subjects and Physical Education as a core subject though not examinable.
This study therefa; safely argues that if schools in Lilongwe, where the Ministry hesdeys

is based, are facing such challenges, the problem might be worse in secondary schools outside
Lilongwe district. The results of the study indicate that the introduction of the revised secondary
school curriculum was poorly managed such that schdidisnot have adequate capacity to
successfully implement the teaching of the revised curriculum. The study thus, proposes that in
the future, the Ministry should ensure that the implementation of the new curriculum is properly

planned for to ensure itsfettive implementation.
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CHAPTER SEVEN: CONCLUSION

7.0  Introduction

The aim of this study was to inugmte the challenges facing school managers in the
implementation of the revised secondary school curriculum in four secondary schools in
Lilongwe Distict. In response to the main research question, the study has found that the
implementation of the revised secondary school curriculum is facing a lot of challenges in the
four secondary schools. Some of the main challenges facing the implementation of the
curriculum are ineffective orientation afchool managers antkachers, lack of qualified
teachers, inadequate teaching and learning materials, insufficient science laboratories, lack of
availability of important policy documents, ineffective use of inigatr documents that support

the implementation, lack of inspection by the Ministry of Education, ineffective supervision of
the implementation of the revised secondary schoeictlum by the school manageand lack

of support by the community. These challenges have contributed failtive of the school
manages to effectively implement the innovation as intended.ikstance, the school manager

have ineffectively implemented the route system, physclcation as a core subject and
Physics and Chemistry as separate stdade subjects due to inadequate resources. The
ineffective implementation has come abdecause the school managers are implemettimg
revised secondary school doeulum with inadequate instructional materials and teachers who
are not qualified to teach these subjects. In addition, the recommended textbooks have printing

and editing errors that also contribute to ineffective implementation of the curriculum.

7.1  Contribution of the study to the education community.
The stidy on the challenges facing school managers initigementation of the revised

secondary school curriculum is important to the education community because the curriculum
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has just been introduced secondary chools in Malawi andherefore this studyhashelpedin

revealing some of the main challenges fac#nfpool managers ithe implementation of this
curricul um, early in the curriculumbds | mpl e me
potental of helping school managerto find ways of overcoming the challenges facing the
implementation of the new curriculum. The findings of the study have also the potential of
helping the Ministry of Education, Science and Technology in Malawi to add to thdddye

bank the challenges facing the implementation of the revised secondary school curriculum in
Mal awi and may use the findings in solving t
implementation strategies. Finally, the results of the study haseptiential of adding
theoretical knowledge on challenges facing the implementation of a new curriculum in Malawi.

Such knowledge can provide a basis for other research on issues related to implementation of

new curriculum.

7.2  Recommendations.
The findings of this study have revealed a number of challenges facing the implementation of the
revised secondary school curriculum. To overcome these challenges, the study has recommended
several possible aaions to, the school manageand the Ministry of Edudan.
7.2.1 Recommendatons to the school manages.
1 School managerare the chief supervisors of the implementation process of the new
curriculum, and therefore, this study poses that the school managshould come up
with better strategies of supervising the implementation of the new curriculum, rather
than delegating the responsibility to the heads of departments who are also loaded with

teaching responsibilities.
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1 School managsrshould request theducation division manager to supply them with
enough qualified teachers to teach the subjects that have inadequate qualified teachers,
especially science teachers for effective implementation ofetfised secondary school

curriculum

1 School manager stould find better ways of negotiating with parents to purchase
textbooks for their wards so that students should have personal textbooks for them to

facilitate their own learning.

7.2.2 Recommendations to Ministry of Education

The challenges facingchool managers in thenplementation of the revised secondary school
curriculum cannot be overcome by school magagonly without the involvement of the
Ministry of Education. Therefore, this study has proposed some recommendations to the
Ministry of Edwation for the effective implementation of threvised secondary school
curriculum Some of the recommendations are:

1 When planning to introduce the new curriculum, the Ministry of Education should also
plan thoroughly on the resources (both human and rabtesources) for the effective
implementation of the curriculum. These restes should be available sthools before
the implementation of the curriculum. This will reduce the use of old curricblwks
and enable teachers to teach subjects in wihieip are not qualified and specialized to

teach.

T The Ministry of Education should make sur

theirwork thoroughly before publishing and printing them as well as distributing them to

143



avoid printing and editing esrs and contradictory information found in textbooks. In so
doing, the printing and editing errors and contradictory information will be minimized in

textbooks and the curriculum will be effectively implemented.

1 The Ministry of Education shouldhake som efforts toflatten the cascade model of
orienting teachers for it results in teachers hawvisgortedor altered information since
the information gets diluted in the procesdthough cascade model of training has an
advantage of being cost serving Itiie orientation of all teachers by national trainers
will help them to have frshand i nformation from the hors
effectively implement the new curriculum. The orientation of teachers to new curriculum
should not be done once kshould becontinuous proceshrough inservice training to
carter for both @ and new teachers who wjtlin the profession to implement the new

curriculum.

1 Ministry of Education should inspect the implementation of the new curriculum early in
its impementation stage to check if it is being implemented as expected or planned. In so
doing, the Ministry will be able to find ways of intervening at an early stage when the
curriculum implementers are facing problems in implementing it.
7.2.3 Suggestionsdr further study.
The study involved both the conventional and community day secondary schools. It has been
found that CDSSs are facing more challenges as compared with conventional secondary schools.

Therefore, this study has made the followsuggestions for further study.
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1 A comprehensive study on the challenges facing the implementation of the new
curriculum in community day secondary schools should be conducted across the country.

1 The study has found that the orientation did not prepare desaith effectively teach the
revised curriculum. Therefore, this study suggests that a comprehensive study should be
done to investigate the pedagogical content knowledge of teachers in implementing the
new curriculum.

1 This study has found théte implematation of the revised secondary school curriculum
is facing the challenge of inadequate human and material resources. Therefore, this study
suggests that a comprehensive study across the country on the capacity of the secondary
school to implement the new curriculum should be done.

1 The study has also fad that the revised curriculum is implemented with poor quality
textbooks. This study therefore, suggests that a ssimyld be done on qualitgf
teachingand learning materials for the new curriculum.

7.2.4 Conclusion

This study, though done in a smadlale has unearthed various critical challenges fashgol
managers irthe implementation of the revised secondary school curriculum in Malawi. The
study has further revealed that although school managers and their teachers are facing challenges
in theimplementation process, but they are trying their best to implement the curriculum to the
best satisfaction of the Ministry of Education, Science and Technoldwy.findings of this

study will help educational stakeholders who will come across this taedisead it, such as
Ministry of Education, Science and Technology to add to the knowledge bank which they have
on challenges facingchool managers ithe implementation of the new secondary school

curriculum in Malawi and may use the findings in solvithg challenges and improve the
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curriculumdbés I mplementation strategies and e
Malawi. The results of the study will add theoretical knowledge on challenges facing the
implementation of a new curriculum in Malav8uch knowledge can provide a basis for other

research on issues related to implementation of the new curriculum.
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Appendices

Appendix 1: interview guide for heads of departments for investigating challenges facing

the implementation of a curriculum

Research title: Challenges facing the implementation of the revised secondary school

curriculum

A. Section A: Bographical data

,,,,,,,,,,,,,,,,,,,,,

Di strict: éééécééeecéceceeeeeceeececece.

,,,,,,,,,,,,,,,,,

School /I nstitution: éééeécééeecécéeececéecece.

[N
[N
D

Name of head of department interviewed: &
Sex eééeeé

Age of a head of department: éééééeééécéeééeécéceé
Academic qualifications of a head of depa

Teaching experience of a head of depart me

11111111

Experience as a head of department: eééee

rrrrrrrrrrrrr

Number of students in&ls s : éééééeeécéeeeceé.

1. Were you oriented to the revised secondary school curri@ulum

() BY WM.ttt e et oo e oottt ettt ittt e e e e e e e e e e e e e e e e s e aannaae
(L)AL L= (=P

(i) How long was the training?........ccooiiiiiiii e e e e et eeeneeens
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(iv) What were the strengths of the training?
(v) What were the weaknesses of thenirey?
2. Were your teachers oriented to the revised secondary school curriculum?

3a. Did the orientation prepare teachers to teach the subject effectively?

b. Explain your response to question 1(v) above

4. What challenges are you facing in th@plementation of the revised secondary
curriculunf

5. How can the challenges mentioned in question 2 be overcame in order to improve the

implementation of the revised secondary school curriculum?
6. For how many times has the Ministry of Education @ttpd the implementation of the
revised secondary school curriculum?

7. How do you carry out your role as a supervisor of the implementation mhtised

curriculum?

Thank you so much for your participation.
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Appendix 2: Lesson observation protocol

1. Demographic data

School: éééécééeée ééeéeéeéeécécée

Head of departmentds nameééécéeeeeceéééééececcee
Gender eééeeé.

Teaching Experience: ééééeeeeeéééééeece
Class: éé... Number of | earners in classé
Subject: éécééécééécé e écééeééécéeé.

Lesson duration: Froméeéééeeééeeto eééeeé
Date of | esson observation: ééeéeééeéée

2. Lesson preparation(to be completed before the lesson)

2.1 Lesson plan available? Yes/No

2.2 TopiCc Of the 1€SSON: ..o

2.3 Outcome (Success criteria) Of the [€SSON: .......vvviiiiiiiiii e,

2.4 Teaching and learning materialbte used i n the | esson: é¢éé
2.5 Learning activities to be used in the
2.6: Teaching method to be used in the | esson
2.7: Assessment method to be used in the

3. Class raoom Observation (observation of what actually happens in the lesson, including

what the teacher and learners do and say in the teaching and learning process)
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D
D
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L esson introduction

yes

no

Comment

Is the overall aim of the lesson

clear

Are the Success Criteria explicit

and communicated to learners?

Are the Success Criteria related tq

the aim of the lesson?

Is the structure of the lesson cleal

outlined to the students?

LESSON DEVELOPMENT

YES

NO

COMMENT

Demonstrates knowledge of the

subject matter.

Demonstrates knowledge of
selection of suitable methods for

teaching the subject matter.

Establishes classroom culture for

learning.

Creates equapportunities for

learning for all learners.

Demonstrates knowledge of

learners.

Motivates the learners.
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Engages learners in learning.

Uses appropriate teaching and

learning aids and resources.

Assessment

yes

no

Comment

Selects andises assessment
strategies appropriate for the

subject matter.

Selects and uses assessment
strategies appropriate to the
learning outcomes (Success

Criteria).

Uses assessment strategies to
involve learners in selissessment

activities.

Evaluates the effects of class
activities on the learning of

individuals and on groups.

Gives feedback to leaners

assessment activities.

Class management

yes

no

Comment

Controls the class.

Organizes, allocateend manages

time, space and activities in a way
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that is conducive to learning.

Sensitive to gender and cultural

issues in class.

Considers learners with special

needs.

Manages students behaviours

effectively.

L esson conclusion

yes

no

Comment

Makes a good summary of the mé

points covered in the lesson.

Demonstrates achievement of

lesson outcomes (Success Criteri

Gives assignment to learners.
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Appendix 3: Postlesson observation interview

1. Demographic data

Sch

Tea

Gen

ool : é

cher 6s

D

der

ching
S s:
j ect
son du

e of |

| want to get a clearer picture of your lesson you have just taught your learners. Please

([N
([N

7

e

-
-
-
-
-
-
-
-

-
-
-
-
-
-
-
-
-
-

([N
([N

([N
([N

([N
([N

Experience:

Number
ééééeéeeéeeeé
rati on: Fr

0]

ée

D

D

D

([N

7

e

omé

eéeéeéeéeeeéecéeé

eéeéeeeeéeeeeeéeé

eeeeeeeeeé

céeéeeeéeéeeeeceéeeeecee

| earners in classéééée

CECEEEEEL. €.

eEééeéééééto: eéeeeéeéeeeé
eéeéeeeeeeeé

esson observati on:

tell me about it, what was happening in kbgson?

Can you also please tell me more about how you addressed the outcomes (Success

criteria) in your lesson?

Can you also tell me more about how you used your teaching and learning materials

(e. g.

they help you to teach the lesson and your learners to learn what you wanted them to?

teacher so

gui de,

student Gasdhdwdlid k s

an

Can you say something about the methods you used in the lesson to assess your learners

learning? In other words, how did you know if learners understood what you taught them

in the lesson?
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Appendix 4: Interview guide for headteachers and deputy headteachers
perceptions of the challenges facingschool managers in the
implementation of the revised curriculum

Research title: Challenges facingschool managersn the implementation of the revised

secondary school curriculum four selected secondary schools in Lilongwe District

A. Section A: Bographical data
District: ééééecééeecéececéeééeéécté.

sz

School/lnstitutiong ¢ ¢ ¢ é ¢ ééééeééeééeééceéecée

Proprietor of the school /Il nstitution: éeée
NameofHeadt eacher i nterviewed: éééééeécéééeééeeé
Sex: ééeéé.

AgeofHeadt eacher: ééééeéééeééeceééeéeéecé.

sz

Academic qualifications of Healdacheré ¢ é ¢ ¢ é ¢ é ¢ é € é

7

Teaching experience of the Headde ac her : éééééééééééé
Experience as bead teachédeputyhead teachéré é ¢ é é é é é .

s z z

Number of students in the school ééééeééeééeceécé

()

D
D
o
o

(1 Number of boys: eé(ii) Number of gi

s 4L LI LL LT

eeeeeeee .

D
D
D
(]

Date: éééeeééeeéeeéée
1. Were you oriented to the new curriculum?
(1) BY WHOM? ettt e e e e e e as
() WIREIE ...t o————

(iif) How long was the orientation?............oiiiiiiiiiiii e
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5a.

5b.

10.

11.

12.

13.

14.

15.

What were the strengths of the orientation?

What were the weaknesses of the orientation?

Were your teachers oriented to the sexd secondary school curriculum?

Did the orientation prepare your teachers to teach the new curriculum effectively?
Explain your response to question (5a) above

What challengesire you facing in the implementation of the revised secondary school

curriculum?

How can the challenges mentioned in question (5) be awverén order to improve the

implementation of the revised secondary school curriculum?

Do you have policy documents that guide you to effectively implement the revised
secondary school curriculum?

Are your teachers sensitized to policy documents for effective implementation of the
revised secondary school curriculum at your school?

How does your schoaonduct continuous assessments?

How do you implement the route system at your school?

How is Physical Education as a core subject being implemented at your school?

How many times has the Ministry of Education visited the school to inspect the
implementation of the curriculum?

What type of inspection did the Ministry of Education give the school in the
implementation of the curriculum?

How many times have you been observing teachers teaching the curriculum?
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16. What type of teaching arakssessment strategies have you observed teachers using in the
implementation of the new curriculum?

17.  What activitiesdo the communitiedo at the school to improve students learning?

Thank you so much for your participation.
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Appendix 6: Permission letter from the Education Dvision




Appendix 7: Information sheetf or head of depart meseatcchs parti c
My name is Eneles Kapala Ban@apost graduate student at Mzuzu University. | am pursuing a
Masterds Degree in Leadership and GOhmlemege ment .
facing school managers irnthe implementation of the revised secondary school curriculum

A casestudy of four selected secondary schools in Lilongwe Districas a partial fulfillment

of the requirements of t hTee parposer of thio tudytishte Ma s
investigate the problems facing the implementation of the revised secondary schioalurarr

in its implementation stage. This is based on the assumption that improvements in a new
curriculum can only be achieved if the challenges facing its implementation are identified early

in the implementation stage, which may later bring in apprapir@erventions to ensure the
successful implementation. However, the following information is provided for you to decide

whether to participate in the present study or not.

The activities you will be involved in are participating in@eson observatiosemistructured
interviews. The second is that | will observe one lesson in your subject of specialization. The last

activity for you to participate in, is a pegisson interview after | observe your lesson.

Information you give in this study will be treated with utmost confidentiality and will not be
accessed by any person except me and my supervisors. Information you give will be used for
academic purposes onlyzor the sake of protecting your identity, yomame will not be
associateavith the research findings in any way and only the researcher will know your identity

as a participant.
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Participation in this study is voluntary. For this reason, upon accepting to take part in this study,

you are requested gign in the spaces provided below.

Name: Signhature:

Date:

Eneles Kapala Eanda (researcher)
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Appendix 8: Informed consent form for head ofdepartment.
Challenges facing school managers in the implementation of the revised secondary school

curriculum in fourselectedsecondey schools in Lilongwe District

l, , consent to participate in this study conductee-by------ on the ballenges

facing the implementation of the revised secondary school curriculum from the perceptions of
the school managements. | realise that no negative consequences will result from my
participation in this study, and that the study is being conducteplufposes of improving the

implementation of the revised curriculum.
| participate voluntarily and understand that | may withdraw from the study at any time.
Observations:

| further consent to being observed while teaching my subject of specializatipart of the

study. | also understand that | have the right to review the notes made of my teaching before
these are used for analysis if | so choose. | can delete or amend any material or retract or revise
any of my remarks. Everything | say will bepkeconfidential by the researcher. | will only be
identified by a pseudonym in the research report. In addition, any persons | refer to in my

teaching and the name of the school will be kept confidential.

Name:

Signature:

Date:
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Appendix 9: Consent form for audio-recording interviews

I i nvite you to participat e ichalermes facingichmal vi e w

managers inthe implementation of the revisedsecondary school curriculum A case study

of four selected secondary schools in Lilongwe District ® would like to audio record what
transpires in this interview. | therefore, request for your permission for me to audio record our
discussions in the inteiews. Please sign below if you have accepted to be -aadayded. | give

consent to the following:
(a) Being interviewed in the study
(b) Being audierecorded during the interview
Name ofHead of department---------------=-=-emmmmm oo
Signature ofHead of department---------------------mmmceeeo- Date -------=====mmm oo

Name ofaresearcher---------------=-m-m-mmmmm oo

Signature of aresearcher------------------ e Date ----------------------
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Appendix 10: Information sheet for the headteachers /deput y headt eac!
participation in the research

My name isEneles Kapala Bandaa post graduate student at Mzuzu University. | am pursuing

a Master of Education in Leadership and Management. | am carrying out a study on the

Challenges facingschool managers inthe implementation of the revised secondary school

curriculum : A case stug of four selected secondary schools in Lilongwe Districas a partial

fulfill ment of the requir e meThe prpasd of thihvstudyaswa r d

to investigate the problems facing the implementation of the revised secondary school

curriculum in its implementation stage. This is based on the assumption that improvements in a

new curriculum can only be achieved if the challenges facing its implementation are identified

early in the implementation stage, which may later bring in apatepinterventions to ensure

the successful implementation. However, the following information is provided for you to decide

whether to participate in the present study or not.

The activity you will be involved in, is participating in sestiuctured ingrviews which might

take aboutin hour on an agreed day and time.

Information you give in this study will be treated with utmost confidentiality and will not be
accessible to any person except me and my supervisors. Information you give will be used for
academic purposes onlyzor the sake of protecting your identity, woname will not be
associated with the research findings in any way and only the researcher will know your identity

as a participant.
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Your benefits as a participant will be information that the study is apt to generate as we discuss
the subject of impleenting the new curriculum at your institution and the opportunity to
participate in the study.

Participation in this study is voluntary. For this reason, upon accepting to take part in this study,
you are requested to sign in the spaces provided below.

Name: Signhature:

Date:

Eneles Kapala Banda (Researcher)
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Appendix 11: Consent form for audio-recording interviews for the head teacher and
deputy head teacher

I i nvite you to participat e ichalermes facingichmal vi e w
managers inthe implementation of the revised secondary schoalrriculum: A case study

of four selected secondary schools in Lilongwe Disti cltwoudd like to audio record what
transpires in this interview. | therefore, request for your permission for me to audio record our
discussions in the interviews. Please sign below if you have accepted to becgodied. | give

consent to the ftdwing:

(a) Being interviewed in the study

(b) Being audierecorded during the interview

Name of a researchef------------=-=-m-m-mmmmmmmme oo

Signature of a researchef----------------- Date ----------------------
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Appendix 13: Informed consent form for the head teacher andleputy head teacher

Challenges facingschool managers ithe implementation of the revised secondadjool

curriculum in four selected secondary schools in Lilongwe District

l, , consent to participate in this study conducted-by----------------------—--—-——-

-on the challenges facing the implementation of the revised secondary school curriculum from
the pespedivesof the school managements. | realise that no negative consequences will result
from my participation in thisstudy, and that the study is being conducted for purposes of

improving the implementation of the revised secondahoolcurriculum in our schools.

| participate voluntarily and understand that | may withdraw from the study at any time.

Name:

Signature:

Date:
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