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ABSTRACT

This study explores the leadership styles employed by head teachers in Community Day Secondary
Schools (CDSSs) within the Shire Highlands Education Division (SHED) in Malawi The study
explored the following objectives: Investigate the types of leadership styles used by head teachers
in community day secondary schools in SHED; Examine how students, teachers, and Teachers
perceive the leadership styles used by head teachers in CDSSs and Assess how the quality of school
leadership affects the performance of the students in schools in SHED. A mixed-methods approach
was employed, combining qualitative and quantitative data collection techniques. Data was
gathered through surveys, interviews, and document analysis. Statistical analysis and thematic
analysis were used to analyze the data. The findings reveal that head teachers in CDSSs in SHED
employ various leadership styles, including democratic, autocratic, and transformational styles.
Students, teachers, and Teachers perceive democratic leadership positively, highlighting its
impact on fostering collaboration and enhancing academic outcomes. The study also establishes
a significant correlation between the quality of school leadership and student performance,
emphasizing the importance of effective leadership in educational institutions. Based on the study's
findings, it is recommended that CDSSs in SHED prioritize the adoption of democratic leadership
styles to promote a positive school environment and improve student performance. Training
programs for head teachers and ongoing feedback mechanisms should be implemented to enhance
leadership effectiveness. Additionally, further research is suggested to explore the specific
strategies employed by successful school leaders in SHED to enhance student outcomes.
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GLOSSARY OF ACRONYMS AND ABBRIVIATIONS

CDSS

ISSPP

MOoEST

PSLCE

SADC

SHED

Community Day Secondary Schools

International Successful School Principalship Project

Ministry of Education, Science and Technology

Primary School Leaving Certificate of Education

Southern African Development Community

Shire Highlands Education Division

Vi



TABLE OF CONTENTS

DECLARATION ...ttt ettt ettt ettt st sb e eb e eseent et et e benbesbesseeneeneeneeneas i
CERTIFICATE OF APPROVAL .....coiiiitiiieeeee ettt il
ACKNOWLEDGEMENT ..ottt ettt sttt ettt sbe bt eneeneeneas il
DEDICATION ...ttt ettt ettt ettt ettt e e bt st e ese e st e ne e st entenbe s et e sbesseeseeneenens v
ABSTRACT ...ttt ettt b et s et e e s et e e bt bt eb e e st ent et entensenbenneeais A%
GLOSSARY OF ACRONYMS AND ABBRIVIATIONS......coooiiirireeeeeieeee e vi
LIST OF TABLES ...ttt sttt ettt ettt b et ebeene e s eneenes xiii
LIST OF FIGURES ...ttt ettt ettt be et et ne s enes Xiv
CHAPTER ONE ...ttt ettt ettt st e be st es e et e e benbesbesaeenes 1
1.0 TNEEOAUCTION ...ttt ettt b et sttt ettt e bt et et e sbeeseennens 1
1.1 BACKEIOUNG ...ttt ettt ettt ettt et e e bt e e sbeesaesnbeenseesnseenseas 1
1.2 Problem StAtEIMENL ... ...cc.eiitiiiiriiiiieieritete ettt ettt ettt ettt b et st be et 5
1.3 OB J@CHIVES ..ottt ettt ettt et et e et e st e et e e st eesbeessaeesbe e seeenbeesaeenbeenseeenbeensaeenseenseennseenseas 6
1.3.1 GENETAL ODJECLIVE ..c.uvieiiieiiieiie ettt ettt ettt ae et e st e e bt e ssbeeseesaseenseesnseenseas 6
1.3.2 SPECITIC ODJECHIVES ...vieueiieiiieiie ettt ettt et ettt et e st e e bt e ssaeeseesaseesseesnseenseas 6
1.3.3 HYPOTNESIS ..ottt ettt ettt ettt et e s e et e s st e esseessbeenseesasaenseasnseenseas 7

1.4 Study SIGNTTICANCE. ...c.viiiiiiiiieeiie ettt ettt e et eb e e bt e esbeenseessbeenseessseenseas 7
1.5 Theoretical Framework .........cocuoiuiiiiiiiiiiiice e 8
1.6 Chapter SUMMATY .........ocouiiiieeiieiie ettt ettt et eteeseaeeteestaeesbeessaeesseesaseesseessseenseessseens 11

vii



CHAPTER TWO ..ottt st s 12

LITERATURE REVIEW ..ottt 12
2.0 TNEOAUCTION ...ttt ettt ettt ettt e bttt eaeesbe et et e saeebeennesbeenee 12
2.1 Types of SChool Leadership........cc.ieiieiiieiieiiieiiecie ettt ens 12

2.1.1 Transformational Leadership...........ccceriieiiiiiiiiiieniiciieeeeee e 12
2.1.2 Transactional LeaderShip.........ccceeviieiiieiiiiiieiie et 14
2.1.3 Servant Leadership ........ccccveviiiiiiiiiieiieie ettt e 15
2.1.4 Charismatic Leadership ........c.ccoieriiiiiieiieeiiecie ettt 16
2.1.5 Instructional Lead@rship .........cccveeiiiiiieiiieiierie et 17
2.1.6 Democratic Leadership Style.........ccoooieiiiiiiiiiiiieieeeee e 18
2.1.7 Autocratic Leadership Style ........cccieviiiiiiiiiiiieiieeetee e 19
2.2. Perception of Teachers, Teachers and Students on Leadership Style...........cccceeevveriennnnn. 20
2.3. How school leadership quality affects students’ performance............ccoceevervieneenennennnnne 22
2.5 Challenges faced by Community Day Secondary Schools School in Malawi.................... 23
2.0 LALETATUTE GAP ...vvienvieeiiieiieeieetie et eiteete et e eteettesaaeesbeessaeensaessseesseessseensaesnseenseesssesnseessseans 26
2.7. ChaPLer SUMIMATY ....ccuveeiieeiietieeeteeieesteeseesseesseessseeseessseesaessseesseessseensesssseesseessseenseessseens 27

CHAPTER THREE ..ottt sttt ettt ettt saeene s 28

RESEARCH METHODOLOGY ...cootiitiiiieiieieeeieteie sttt ettt sttt sae e 28
3.0 INELOAUCTION ...ttt ettt sttt et st b et st e st et eeeenbeenees 28
3.1 Research Approach and DeSI@N .........cccuieiiiiiiiiiieiieeiiere ettt 28

viii



3.1.1 Comparative Advantage of Mixed Approach and Cross-Sectional Design ................. 29

3.2 A1€a OF the STUAY ....eeiuiieiiieieee ettt ettt ettt et essbeeseeenbeenseeenne 31
3.3 StuAdY POPULALION ..ottt ettt et et e et et e eneeenne 31
3.4 Research Sample and Sampling Method...........ccoociieiiiiiiiiiiieniieeeeeee e 32
3.5 Data Collection Methods. .......cc.ooiiriiiiiriiieierieseee ettt 32
3.6 Sample Size Determination using SAtUTAtION...........eecvierieeiieerieeieenieeie e eaeeneee e e e 33
3.7 Data Collection INStIUMENTS. .........coueiriiriinieieniesieeie ettt sae s 34
3.7.1 QUESHIONNAITES .....eeeuvveeeiiiieeiieeeteeeetteeeetreeeeteeeeeteeeeaeeesaseeesasaeesssaeessseeeesseeesseessseessseens 34
3.7.2 Focus Group Discussions (FGDS) .......ccccueriiiiiiiiiieiiiniieieee et 35
3.7.3 Key Informant Interviews (KIIS).......c.ccoieriieriieniieiiieniieiieeie ettt 35
3.7.2 Documentary Review Guide/Protocol...........ccceeviiiiiieniieniiiiieieecie e 36

3.8 DAt ANALYSIS ..uvvieuiieeiiieiieeiie ettt ete ettt et et e ettt e et e saee e beenteeenbeeteeenbeesaeenteenneeenne 37
3.9 Validity and Relability .........cccveviiiiiiiiiieiiecie ettt 37
3.10 Research Ethical Consideration ............coceevuerieriinienieniieieniesieeee sttt 38
3.11 CRAPLET SUMIMATY .....vieuiieiiieeiieeiieeieeeiteeteeseteeteessteeseessseesseesseessseenseesnseeseesnseenseessseenseennns 38
CHAPTER FOUR ..ottt ettt ettt b ettt e e naensesbeeaeeneas 39
RESULTS, DISCUSSION, AND INTERPRETATION OF FINDINGS .......cccccecvevierieienenne. 39
4.1 TEFOAUCTION ..ttt ettt ettt ettt b et eatesbe et et e sbeebeennenbeenee 39
4.2 Demographics Characteristics of ReSpondents ............cccocvverieeiienieniiienieeieeieeieeee e 39
4.2.1 Gender distribution of reSPONAENLS........cccuieriiiriiieriieiierie ettt 39



4.2.2 Age Distribution of 1€SPONAENTS........cc.eeriiiiriieiiiieiieeieeiie ettt ens 40

4.3 Types of leadership styles used by head teachers in community day secondary schools in

SHED and students’, teachers’ and parents’ perception towards the leadership styles............ 41
4.3.1 Democratic Leadership Style........cccoieriiiiiiiiiiiiieieeieee e 41
4.3.2 Autocratic Leadership Sty .....ccoevoiieiiiiiiiiieeieeeee et 42
4.3.3 Transactional Leadership Style ........cccooviiiiiiiiiieniiiiieece e 42
4.3.4 Leadership Style and SChOO] tYPe .....cveiviiiiiiiiiieiiecieeeeee et 46

4.4 Impact of head teacher's leadership style on the overall school environment .................... 47

4.5 Impact of Head teachers’ Leadership Style on Academic performance of students in the

SCROOL ..ttt ettt ettt ettt b et et a et et aeentes 53
RESPONACNL. ...ttt ettt ettt e et eeetae e bt essbeesseesabeesbeassseensaesnseenseensseensees 53
4.6 Level of Knowledge and Perception on Academic Performance ............ccccceevveviieninennnnnne 57
4.6.1 Level of KNOWIEAZE .......ooviiiiiiiieiii ettt e ens 57

4.6.2 Relationship between Level of Knowledge and Perception on Academic Performance

............................................................................................................................................... 59
4.7 Respondents’ perspectives on how a democratic leadership style contributes to a
collaborative and supportive learning environment, enhancing student engagement and
PATTICIPALION. 1.ttt eiteeeiie et eite et et e eteesteeesbeesateesseenseeenseessseenseeasseensaessseenseensseenseesnsaenseesnsennseas 60

4.77.1 StUAEnt PEIrSPECTIVE....cecuvieiieeiiieiiieeieeiie et eiteete et e sae e teeseteebeessbeesaesnseenseessseeseesnseans 60
4.77.2 TeACKET PEISPECIIVE ...ccuvieniiiciiieiie ettt ettt et e eae et ste et e st e e aeesaseenseessseenseesnseans 61
4.77.3 TEAChETS PEISPECIIVE ..c..vieuiiiciiieiieeiieiie ettt ettt ettt et e s e et esebeesseesnseeseesnseens 62



4.8 How quality of school leadership affects the performance of the students in schools in

SHED .ttt ettt et et e bbbt n e n e et et e tenaeebeeneas 66
4.7.1 AcademiC PETTOTTNANCE........ccvieriieeiieiieeieerieeete et e eaeeteeeteebeessbeenseesaseesseesnseeseesnseans 66

4.9 Nexus between Leadership Style and increase in academic Performance.......................... 69
LeaderShip STYLE ...oeeeiieiieiiecie et ettt ettt st et taeeabeenbeeenbeenneas 70
4.8.1 Overall Significance and Statistical ANalySiS.........ccccverieriiierieiiieiieeie e 70
4.8.2 High Impact of Democratic Leadership Style on Academic Performance: ................. 71

4.8.3 Moderate Impact of Transformational Leadership Style on Academic Performance:. 71

4.8.4 Limited Impact of Transactional Leadership on Academic Performance.................... 72
4.8.5 Limited Impact of Autocratic Leadership Style on Academic Performance: .............. 72
CHAPTER FIVE Lottt sttt ettt tebe b saeeneas 75
CONCLUSIONS AND RECOMMENDATIONS ......oouiiiiieieieieieie ettt 75
5.0 CONCIUSION. .....eiiiiiieiiite ettt ettt sttt et sat e bt et st e bt e e eseenaeenees 75
5.1 RECOMMENAALIONS ......eiuiiiiiiieiieeiieieeie ettt ettt ettt et st sbe et st e b et seeenaeenees 76
5.4 Areas for further STUAIES .....cc.eevviiiiiiiieeieeee et 78
5.5 CRAPLET SUMIMATY ...eeuiieniieeiieeieeeiteeieeeieeteesiaeeteessteeseesseeesseesseeesseenseessseeseessseenseessseenseennns 79
RETETEICES ...ttt sttt ettt et sb ettt bt e bt et eseeenee 80
APPENDICES ...ttt ettt et s bbbttt at e st et et e b et e nbeeeeeas 96
Appendix [: Letter of INtrodUCHON ........coouiiiiiiiiiieiiecie ettt 96
Appendix II: Key Informant Checklist..........ccoocuieiiiiriiiiiieiiieiiecieeeee e 97

Xi



Appendix III: Certification of Approval

Xii



LIST OF TABLES

Table 1: Gender distribution of TESPONAENLS.........ccccviiiieiiiieiieeie ettt ens 40
Table 2: Age Distribution of r€SPONAENTS.........cccuiiiiiiiiiieiiieiie ettt ere et e e seee e e 40
Table 3: LeaderShip StYIE .....c.ooiiiiiieiiecieeee ettt ettt sae e e ssbeesaeenaeens 43
Table 4: Leadership Style and SChOOL tyPe.......ccviiiiiiiiiiiieiiecieeeece et 47
Table 5: Perception on the impact of head teacher’s leadership style..........cccceeverieniinenencnnne. 52
Table 6: Academic performance of students in the SChoOL............ccoeviieriiiiiiiiiiiiniceeeee 53
Table 7: Level of KNOWIEAZE .....cccvoeiiiiiiiiieciieeet ettt en 58
Table 8: Relationship between Level of Knowledge and Perception on Academic Performance 60
Table 9: Quality of school leadership affect student academic performance...............ceevuvenneenn. 66
Table 10: Nexus between Leadership Style and increase in academic Performance.................... 70

Xiii



LIST OF FIGURES

Figure 1: International Successful School Principalship Project (ISSPP)

Figure 2: Research Approach and Design .........cccceeceveeveniieneinienieneenee.

Xiv



CHAPTER ONE

INTRODUCTION

1.0 Introduction

Education is essential for personal and national development, and secondary education is a critical
stage that prepares students for higher education and the job market (Leithwood et al., 2004).
However, the academic performance of secondary school students globally, including Malawi, has
been of concern in recent years. Despite various interventions to improve academic performance,
many students in Sub-Saharan countries, including Malawi, continue to perform poorly in
Mathematics, Science, and Reading. The decline in academic performance has been attributed to
various factors, including poor school leadership, inadequate resources, and poverty. This study
focused on the impact of school leadership on academic performance in community day secondary

schools (CDSSs) in the Shire Highlands Education Division (SHED) in Malawi.

1.1 Background

Malawi is a low-income country in Sub-Saharan Africa with a population of over 20 million people
as in 2023 (World Bank, 2020). The country has a long history of underfunding and understaffing
public schools, especially in rural areas (Ardington et al., 2016). As a result, the quality of
education in public schools, especially in CDSSs, has been a concern due to resource disparities
between CDSSs and other conventional secondary schools. CDSSs were established to provide
access to secondary school education for students from poor families who could not afford to
attend boarding schools (Mphande et al., 2018) and to those who have passed their Primary School

Leaving Certificate of Education (PSLCE) who could not have been offered a place in other types



of Secondary Schools. However, these schools face various challenges, including inadequate
resources, poor infrastructure, and understaffing, which affect students' academic performance.

Community day secondary schools in Malawi face various challenges, including a lack of
resources, inadequate infrastructure, and a shortage of qualified teachers. These challenges have
led to poor academic performance of students. According to a study by Mphonda (2016), poor
leadership is one of the main factors contributing to the challenges faced by these schools. Another
study by Chimombo and Harawa (2019) found that school leadership is critical in addressing the
challenges facing community day secondary schools in Malawi, and principals need to adopt

effective leadership styles that can improve student academic achievement.

Effective school leadership is essential for the success of secondary schools (Leithwood et al.,
2004). School leadership, from the head teacher to the teachers, influences the learning climate,
student discipline, and overall performance. Studies have found that democratic leadership styles
improve student performance by empowering and building trust among stakeholders. In contrast,
autocratic leadership styles suppress students' creativity and limit their academic performance
(Leithwood et al., 2004). Therefore, school leadership is critical in ensuring that students receive

quality education and achieve academic success.

Malawi has been one of the countries that have engaged in the massive reform of its school
management in order to restore the culture of teaching and learning in its schools. The vehicle of
this reform is school-based management which implies an increase of the responsibilities of school
management teams and school governing bodies (Chimombo, 2014). School leadership is also
becoming more critical as the international trend towards devolution of school management to the

school level is gaining momentum in the 21st century (Barber et al, 2010). Different competencies



such as capacity building, vision building and a team building required of principals to cope with
the changing demands of the education sector have been suggested by researchers. Botha (2004)
argues that theoretical knowledge is as important as tacit and experiential knowledge. The
knowledge of practice and educational theories puts principals in a better position to know the
challenges teachers face when they are implementing the curriculum. The principal as the
instructional leaders must be well-informed about current developments in the education sector
since the instructional context is forever changing. Furthermore, knowledge of technological
integration in teaching and learning is also imperative for the principals who want to be relevant
in the 21stcentury. These competencies require a principal who is dynamic, versatile and flexible.
An attempt to meet the demand of the secondary education; as well as to mitigate the poor national
examination results of many schools and to address several problems the schools in Malawi are
facing have led to a general drive to improve the culture of teaching and learning and the overall

quality of schools in the country (Chimombo, 2006).

In Malawi, the Ministry of Education, Science, and Technology (MoEST) oversees the education
sector, including secondary education. The MoEST has implemented various policies to enhance
education quality, such as the Malawi Education Sector Plan (2013-2018) and the Education Sector
Implementation Plan (2018-2022) (MoEST, 2013; MoEST, 2018). These policies aim to provide
equitable access to education, improve teaching and learning quality, and enhance school
leadership. Despite these efforts, the quality of education in Community Day Secondary Schools
(CDSSs) in the Shire Highlands Education Division (SHED) remains a concern. Effective

leadership in these schools is critical to addressing this challenge. This study explored the impact



of school leadership on academic performance in CDSSs in SHED, Malawi, focusing on the
leadership styles used by head teachers and their effects on students' academic achievements.

The study highlights the importance of school leadership in improving academic performance in
CDSSs within SHED, Malawi. By examining the leadership styles of head teachers and their
influence on student outcomes, the research provides valuable insights that can inform policy and
practice in the education sector. The findings may contribute to enhancing academic performance

in CDSSs across Malawi.

It is important to note that the policies cited, such as the Malawi Education Sector Plan (2012-
2018), are outdated. Recent policies and strategies should be referenced to ensure that research
remains relevant and reflects current educational priorities. For instance, the Malawi Education
Sector Plan (2022-2027) has succeeded the earlier plan and focuses on new goals and strategies
for improving education quality (MoEST, 2022). Incorporating recent policy updates into research
ensures that findings and recommendations are aligned with the latest educational reforms and

challenges.

The transition from older to more current policies highlight the need for ongoing evaluation of
educational strategies and their impact. As policies evolve, research must adapt to reflect these
changes, thereby providing timely and applicable insights for improving educational practices. For
example, the National Education Sector Investment Plan 2020 — 2030 outlines updated objectives

and measures for enhancing school leadership and student performance (MoEST, 2020).



1.2 Problem statement

The academic performance of students in community day secondary schools (CDSSs) in the Shire
Highlands Education Division (SHED) in Malawi has been of concern, and this trend can be
attributed to various factors, including poor school leadership. Effective school leadership is
essential for the success of secondary schools, and the leadership styles used by head teachers have
a significant impact on students' academic performance (Leithwood et al., 2004).

The society looks at the school's effectiveness in terms of student performance which is further
hinged to the leadership style of the school. There has been a concern with the government of
Malawi to ensure that adequate provision of education is provided in all the divisions to improve
the quality of education with CDSSs in SHED inclusive to empower the communities in terms of
literacy levels through the Malawi Education Sector Plan (2013-2018) and the Education Sector
Implementation Plan (2018-2022) developed by the Ministry of Education, Science, and
Technology (MoEST). Although these measures were put in place, Community Day Secondary
Schools are still facing various challenges for instance acute shortage of teachers, poor academic
performance and quality assurance standards officers. In addition, most schools are located in the
interior places which are very remote and dry, also there is limited access to resources in the

schools (Muthike, 2014).

Studies have shown that different leadership styles have different impact on academic performance
of learners. Adam (2013) conducted a study on the relationship between the leadership style of
school heads and the academic outcomes in Jerusalem. The study found that transformational
leadership, which primarily relies on authority that is directed toward education, is crucial for

enhancing the performance of schools. Those that are charismatic and have a clear vision are



typically considered transformational school leaders. They act as role models for their teachers,
encouraging and challenging them to improve their identification and dedication. According to
Bell (1993), effective leadership provide a school with a vision, explicit philosophies laid on
consultation and teamwork leading to success in the attainment of good results in national
examinations. However, studies have shown that most head teachers lack management skills which
lead to poor performance of learners. For example, in his study, Mwalala (2008) cites the lack of
management skills by head teachers as a major factor contributing to poor performance in national
examinations. Despite that evidence in literature which link leadership styles to student
performance, unfortunately in Malawi, there is a lack of empirical research on the impact of head
teachers' leadership styles on academic performance in CDSSs. Therefore, this study aimed to
investigate the impact of school leadership on academic performance in CDSSs in SHED, Malawi,
focusing on the leadership styles used by head teachers and their impact on students' academic

performance.

1.3 Objectives
1.3.1 General objective
¢ The main objective of this study is to examining the relationship between school leadership
quality and students’ academic performance in community day secondary schools.
1.3.2 Specific objectives

This study aimed to;

1. Identify the types of leadership styles used by head teachers in community day secondary
schools in SHED.
2. Examine how students, teachers, and Teachers perceive the leadership styles used by Head

teachers in CDSSs.



3. Assess how the quality of school leadership affects the performance of the students in

schools in SHED.

1.3.3 Hypothesis

Null Hypothesis: There is no significant relationship between the quality of school leadership and
the academic performance of students in community day secondary schools in SHED.
Alternative hypothesis: There is a significant relationship between the quality of school leadership

and the academic performance of students in community day secondary schools in SHED.

1.4 Study Significance

The significance of this research cannot be overstated, as it has the potential to benefit various
stakeholders, including students, head teachers, school management teams, and educational
divisional officers in Malawi. To begin with, the study aimed to identify effective leadership styles
in CDSSs that can contribute to improved student performance. By adopting these styles, head
teachers can help students achieve better academic outcomes and overcome barriers to accessing
quality education. This aligns with goal number four of the Sustainable Development Goals

(SDGs), which seeks to promote inclusive and equitable quality education for all.

The study's findings made valuable insights into how head teachers can lead their institutions
effectively to ensure the schools' success. Some head teachers may be using ineffective leadership
styles due to a lack of knowledge or capacity to adopt more effective approaches. Therefore, this
study can help bring all key school leaders on board to promote the schools' success. In addition,
the research findings can guide educational divisions in building the capacity of school leaders by
empowering them with the necessary skills for effective school leadership. This can be achieved

through continuous professional development training for school leaders at different levels,



including the zone, cluster, district, or divisional levels. Finally, this study's contribution to
scientific knowledge cannot be overstated fills the existing knowledge gap regarding how school

leadership styles in CDSSs in Malawi impact students' performance.

1.5 Theoretical Framework

The International Successful School Principalship Project (ISSPP) model of successful school
leadership, proposed by Gurr, Drysdale, and Mulford in 2006, is a comprehensive theoretical
framework that aims to understand and define the essential components of effective leadership in
educational contexts. This model consists of two main components: defining the "what, why, and
how" of successful school leadership and recognizing the three levels of impact on student
outcomes.

The theoretical framework of this study is based on the international successful school
principalship project (ISSPP) model of successful school leadership, which was proposed by Gurr,
Drysdale, and Mulford in 2006.

What, Why, and How of Successful School Leadership

This aspect of the ISSPP model focuses on identifying the key characteristics, strategies, and
practices that contribute to successful school leadership. It explores questions such as what
successful leaders do, why these actions are effective, and how they are implemented within school
settings. This component emphasizes the importance of understanding the specific behaviors and
approaches that differentiate successful school leaders from others.

Three Levels of Impact on Student Outcomes

The ISSPP model categorizes the impact of leadership actions on student outcomes into three

levels:



e Level I: Direct impact on teaching and learning, where leadership practices directly
influence classroom instruction and student learning outcomes.
e Level 2: Impact within the school, including aspects such as organizational culture,
teacher collaboration, and school climate, which indirectly affect student outcomes.
e Level 3: Indirect impact on learning outcomes, such as broader educational policies,
community factors, and external influences that can indirectly shape student
achievement.
Since its inception in 2001, the International Successful School Principalship Project (ISSPP) has
actively engaged in researching the practices and attributes of successful principals. Motivated by
findings from a previous study, Day (2007) initiated a large-scale exploration into the
characteristics and strategies of principals leading successful schools. To accomplish this, a
multinational team of researchers from Australia, Canada, China, Denmark, England, Norway, and
Sweden was assembled. This collaborative effort aimed to conduct comprehensive case studies
from multiple perspectives, focusing on the leadership roles of principals in successful educational

institutions.

The project's rationale was straightforward. Prior to this initiative, knowledge about principal
leadership primarily relied on studies that utilized principals as the sole data source, with much of
the literature originating from North America and the United Kingdom. By incorporating the
viewpoints of various stakeholders within schools, including school board members, teachers,
parents, and students, and by conducting these studies across diverse countries, the project sought
to broaden and deepen understanding regarding the contributions of principals to school

excellence.



Researchers have utilized the ISSPP model in various studies related to successful school
leadership. For example, Drysdale and Gurr (2011) adapted the model to investigate successful
school leadership in Australia, focusing on the specific behaviors and strategies of effective school
leaders. Moral et al. (2017) applied the model to examine leadership in disadvantaged schools in
Granada, Spain, emphasizing the impact of leadership practices on student outcomes in
challenging environments. Wang (2010) used the ISSPP model to study leadership in successful

schools in Singapore, highlighting the role of leadership in driving school improvement efforts.

In this study, the ISSPP model informed the investigation of leadership styles among school
leaders and their influence on student performance. By adopting this theoretical framework, the
study aimed to identify the specific actions and practices that effective school leaders employed to
enhance student outcomes. The ISSPP model (Figure 1) guided the exploration of leadership
behaviors at different levels of impact, from direct influences on teaching and learning to broader
organizational and systemic factors that contribute to school success. Overall, the theory provided
a structured approach to understanding the complexities of successful school leadership and its

impact on student achievement.
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Figure 1: International Successful School Principalship Project (ISSPP)

1.6 Chapter Summary

This chapter has provided an overview of the research study by presenting the background and

objectives of the investigation. It has also justified the importance of conducting the research.

Furthermore, the theoretical framework that guided the study was introduced.
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CHAPTER TWO

LITERATURE REVIEW

2.0 Introduction

This chapter presents a comprehensive literature review on the relationship between leadership
styles and student performance in secondary schools, with a specific focus on community day
secondary schools in Malawi. The aim was to investigate the effectiveness of different leadership

styles in the Malawian context and to fill the gap in research on this topic.

2.1 Types of School Leadership
Literature has identified different types of leadership styles which are used by leaders in different
organizations including head teachers in schools. The discussions below focus on leadership styles

commonly used by head teachers in schools.

2.1.1 Transformational Leadership

Transformational leadership is a dynamic and influential style characterized by leaders who inspire
and motivate their followers to achieve higher levels of performance and growth. According to
Bass and Riggio (2006), transformational leaders exhibit several key qualities that set them apart.
Firstly, they have a compelling vision for the future, one that inspires and guides their team towards
common goals. This vision is not just communicated but is also lived by the leader, serving as a
model for others to follow. Secondly, transformational leaders possess charisma, a magnetic charm
and confidence that draws people to them and makes them effective communicators. Their ability
to articulate their vision with passion and conviction inspires trust and commitment among their
followers. The pros of transformational leadership include increased employee engagement,
creativity, and a strong sense of purpose among team members (Avolio, Walumbwa, & Weber,

2009). However, potential cons may include the need for a strong organizational structure to
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implement changes effectively and the risk of overly ambitious goals leading to burnout or

unrealistic expectations (Lowe, Kroeck, & Sivasubramaniam, 1996).

Transformational leaders engage in intellectual stimulation, encouraging creativity, innovation,
and critical thinking among their team members. They challenge the status quo, promote new
ideas, and foster a culture of continuous learning and improvement. Lastly, they demonstrate
individualized consideration, recognizing the unique strengths, needs, and aspirations of each team
member. They provide mentorship, support, and opportunities for growth, empowering their
followers to reach their full potential (Harris, et al., 2007). Transformational leadership has been
associated with numerous benefits in organizations, including increased employee engagement,
motivation, and job satisfaction. It fosters a positive work environment where employees feel
valued, challenged, and inspired to contribute their best efforts. However, it's important to note
that while transformational leadership can be highly effective, it may also require a strong
organizational structure and systems to ensure that the vision is translated into actionable plans

and outcomes.

In schools, transformational leadership has been successfully used by head teachers to drive
improvements in academic performance, student engagement, and school culture (Leithwood, et
al., 2008). By articulating a clear vision for educational excellence, empowering teachers and staff,
and promoting a collaborative and innovative environment, transformational leaders can create
positive changes. However, challenges may arise if the vision is not effectively communicated or

if there is resistance to change among stakeholders (Harris, et al., 2007).
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2.1.2 Transactional Leadership

Transactional leadership is a style that emphasizes exchanges between leaders and followers,
focusing on rewards and punishments to motivate performance. Avolio, et al., (1999) highlight
those transactional leaders set clear expectations, establish performance goals, and provide
feedback based on achievements. They use contingent rewards such as bonuses, promotions, or
recognition to reinforce desired behaviors and maintain organizational stability. The pros of
transactional leadership include clarity in roles and responsibilities, accountability, and a focus on
results (Judge & Piccolo, 2004). However, it may also lead to a transactional relationship where

employees are motivated primarily by rewards rather than intrinsic factors (Bass & Avolio, 1993).

Transactional leaders excel in managing tasks, monitoring progress, and ensuring that
organizational objectives are met efficiently. They are effective in situations that require clear
directives, structured processes, and accountability. This leadership style is often associated with
well-defined roles, responsibilities, and performance metrics, leading to a sense of clarity and
predictability within the organization (Sendjaya, et al., 2008). However, transactional leadership
may have limitations in fostering creativity, innovation, and long-term employee engagement. The
emphasis on rewards and punishments may create a transactional relationship where employees
focus more on meeting expectations for rewards rather than intrinsic motivation or personal
growth. Additionally, transactional leadership may lack the inspirational and transformative
qualities needed to drive organizational change or adapt to complex and rapidly changing

environments.

In schools, transactional leadership can be effective in managing day-to-day operations, setting

performance goals, and ensuring accountability (Leithwood, et al., 1999). Headteachers may use
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this style to establish clear academic standards, reward achievements, and address issues promptly.
However, if overused, transactional leadership may stifle creativity and innovation among teachers

and students, leading to a compliance-focused culture.

2.1.3 Servant Leadership

Servant leadership is a philosophy that centers on the leader's role as a servant to their team
members, prioritizing their needs and well-being. Greenleaf (1977) proposed that servant leaders
exhibit traits such as empathy, listening skills, stewardship, and commitment to personal growth.
They focus on serving others first and believe that by supporting their team, they can achieve
collective success. Servant leaders empower their followers, encourage collaboration, and create
a culture of trust and mutual respect. The pros of servant leadership include increased trust,
loyalty, and employee satisfaction (Sendjaya, et al., 2008). However, it may require a shift in

mindset from traditional hierarchical structures.

One of the key aspects of servant leadership is empathy, the ability to understand and share the
feelings and perspectives of others. Servant leaders actively listen to their team members, seek to
understand their needs and concerns, and take actions to address them. They demonstrate care and
compassion, building strong relationships based on trust and authenticity. Servant leaders also
prioritize the development and welfare of their team members, providing mentorship, coaching,

and opportunities for growth and development.

Furthermore, servant leaders practice stewardship, taking responsibility for the well-being of their

team and the organization as a whole. They make decisions with the long-term interests of their
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stakeholders in mind, balancing short-term goals with sustainability and ethical considerations.
Servant leadership is associated with increased employee satisfaction, loyalty, and organizational
effectiveness. By focusing on serving others and creating a supportive work environment, servant

leaders foster a sense of purpose, belonging, and commitment among their followers.

In schools, servant leadership can be beneficial as head teachers prioritize the development and
welfare of teachers, staff, and students (Hoy & Tarter, 2011). By fostering a supportive and
inclusive environment, servant leaders can build strong relationships, enhance collaboration, and
promote a culture of continuous improvement. However, challenges may arise if there is a lack of
clarity in decision-making or if the leader becomes overly focused on meeting individual needs at

the expense of organizational goals.

2.1.4 Charismatic Leadership

Charismatic leadership is characterized by leaders who possess exceptional charm, confidence,
and persuasive abilities. Conger and Kanungo (1998) describe charismatic leaders as visionary,
inspirational, and capable of rallying followers around a shared vision or goal. They often create a
sense of excitement and passion, leading to high levels of follower commitment and engagement.
Charismatic leaders excel in articulating a compelling vision, motivating others, and driving
organizational change. They possess strong communication skills and are adept at influencing and
persuading others to achieve desired outcomes. The pros of charismatic leadership include high
levels of engagement, enthusiasm, and commitment among followers (House, et al., 1991).
However, it may also lead to dependence on the leader's personality and potential risks if the

leader's vision is not grounded in reality.
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One of the key characteristics of charismatic leadership is vision. Charismatic leaders have a clear
and inspiring vision for the future, one that captures the imagination and enthusiasm of their
followers. They communicate this vision with passion and conviction, inspiring others to work
towards common goals. Additionally, charismatic leaders exhibit confidence and optimism,

instilling belief and confidence in their team members' ability to succeed.

Charismatic leaders also possess exceptional communication skills, allowing them to connect with
people on an emotional level and convey their ideas effectively. They are persuasive speakers,
storytellers, and influencers who can inspire action and commitment. Charismatic leadership is
often associated with transformative change, innovation, and organizational growth. However, it's
important to note that charismatic leadership may also have potential downsides, such as over-
reliance on the leader's personality, challenges in sustaining long-term success, and potential risks
associated with excessive risk-taking or dependence on charisma alone. In schools, charismatic
leadership can be effective in rallying teachers, staff, and students around a shared vision for
educational excellence (Bass, 1990). Head teachers with charismatic qualities can inspire positive
changes, energize the school community, and drive innovation. However, there is a risk of over-
reliance on the leader's charisma, and sustaining long-term success may require a strong

organizational structure and support from all stakeholders.

2.1.5 Instructional Leadership

Recently, instructional leadership has made a comeback with increasing importance placed on
academic standards and the need for schools to be accountable. Although there are different views
on the precise nature of the instructional leadership task of the principal, many authors identify

specific management functions or elements of the principal's management task that have a
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significant effect on teaching and learning results. Several efforts have been directed to identify
commonalities within a vast array of research data on the instructional role of the principal. The
following five functions typify instructional leadership: defining and communicating a clear
mission, goals and objectives; managing curriculum and instruction; supervising teaching;
monitoring learner progress; promoting instructional climate (Krug, 1992). It is generally accepted
that the different functions of instructional leadership can be carried out within the following two
aspects or domains of school management like bureaucratic and structural and informal aspects
(Fidler, 1997). A dominant belief in educational and government circles is that the principals can
and should make a difference in the academic standards of schools (Christie, 1998). Effective
school leadership has become one of the top priorities in education policy agendas to meet the
demand for the secondary school education in many countries including Malawi.

It is important to note that there more leadership styles which have been presented in literature
beyond those that have been discussed here. This study therefore, began by identifying the

different leadership styles which head teachers in CDSSs in SHED use.

2.1.6 Democratic Leadership Style

The democratic leadership style, characterized by promoting democratic values and involving
team members in decision-making, has been explored in various studies. Harlen (2015) and
Sharma (2013) both emphasize the importance of this style in promoting cooperation and
coordination within organizations. Bell (2015) further defines this style as one that encourages
creative participation and consensus-building. Crosby (2020) reintroduces Kurt Lewin's
democratic leadership model, which combines leadership and freedom, and highlights its
effectiveness in increasing performance and implementing change. Democratic leadership has also

been linked to improved job satisfaction and employee performance (Yukl, 1989). The study also
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discovered that team members thought democratic leaders were more reliable and effective. Brown
and Trevino (2006) found in another study that there was a favourable correlation between
employee creativity and innovation and democratic leadership. According to Lowe et al. (1996),
democratic leadership was linked to greater levels of work performance, organizational
commitment, and job satisfaction. In addition, it was discovered that democratic leadership
outperformed autocratic or laissez-faire leadership in terms of encouraging employee motivation
and satisfaction. Democratic leadership, meanwhile, might not be appropriate in every
circumstance. According to some studies, there are some high-stress or time-sensitive scenarios
where a more directive leadership style might be more successful. Furthermore, if democratic
leadership is not handled well, research has shown that it can cause team member disputes and

delayed decision-making.

2.1.7 Autocratic Leadership Style

The autocratic leadership style, characterized by a leader's absolute authority and lack of input
from subordinates, has been widely criticized. Maseti (2011) highlighted its negative impact on
employee performance, job satisfaction, and creativity. Chukwusa (2018) further emphasizes its
hindrance to success in academic libraries, where it is often practiced. However, Arif (2021)
presents a contrasting view, suggesting that in certain religious environments, such as Islamic
boarding schools, the autocratic leadership model may be more accepted and effective. According
to Bass (1981), authoritarian leadership can be useful in emergency situations or when prompt
decision-making is necessary. The study found that authoritarian leaders can boost production and
efficiency by giving their team members clear direction and counsel. Nevertheless, it did not point

out, that employees may experience a decline in morale and job satisfaction under autocratic
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leadership. Autocratic leadership was found to have a negative relationship with organizational
commitment and employee work satisfaction (Judge & Piccolo, 2004). The study revealed that
autocratic leaders may create a negative work environment characterized by low trust and
communication, leading to decreased employee motivation and engagement. In addition, Yukl and
Falbe (1990) found that autocratic leadership was associated with lower levels of creativity and
innovation among employees. The study further showed that autocratic leaders may stifle

employee input and ideas, leading to a lack of creativity and problem-solving within the team.

2.2. Perception of Teachers, Teachers and Students on Leadership Style

The impact of school leadership on student performance has been the subject of extensive research
globally. The findings indicate that effective school leadership can significantly improve student
performance, even in schools with limited resources. Poor leadership can transform well-resourced
schools into failures, demonstrating the critical role of school leadership in determining student
outcomes (Namirembe, 2005; Wallace, 2009). Successful school leaders have several traits,
including intelligence, emotional maturity, stability, dependability, and consistency, among others.
Researchers have identified three primary leadership styles in Kenyan schools: democratic,
autocratic, and laissez-faire. Studies indicate that democratic leadership styles improve student
performance, while laissez-faire styles negatively impact the performance of less skilled members
(Wasonga, 2014). Similarly, Oyugi (2018) found that the democratic leadership style was more
effective than the autocratic style in improving student performance in Awendo sub-county,
Kenya. However, Adeyemi (2010) claimed that the autocratic leadership style was the most
effective for secondary schools in Nigeria. Tibagwa and Oonyu (2016) concluded that no single

leadership style could fit all school situations, and head teachers should adapt their leadership
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styles to suit the situation. Despite the extensive research conducted on the impact of school
leadership on student performance, educational leadership researchers are yet to explain how
successful school leaders influence student performance. This gap in the literature highlights the
need for further research to understand the specific strategies that successful school leaders use to

improve student performance.

The study assumed a level of stability or control over variables such as socioeconomic
backgrounds and student motivation levels. This assumption allows for a clearer assessment of the
impact of leadership quality without being confounded by variations in student circumstances.
Secondly, a uniformity in teaching methods was assumed across the schools or classrooms under
study, minimizing the potential influence of teaching approaches on student outcomes.
Additionally, a consistent level of curriculum quality was presumed, ensuring that variations in
academic performance were not primarily attributed to differences in curriculum content or
delivery.

The study assumed that schools had adequate resources, including facilities, teaching materials,
and staffing, to avoid attributing differences in student performance solely to resource disparities.
Furthermore, external influences such as community factors or economic conditions were
considered to have minimal impact on student performance within the study context. These
assumptions were crucial in creating a controlled and standardized environment, allowing for a
focused analysis on the specific contributions of leadership styles to educational outcomes.
However, it's essential to recognize that these assumptions should be transparently discussed and
justified within the study's methodological framework to ensure the validity and reliability of the

findings.
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2.3. How school leadership quality affects students’ performance

Numerous studies such as those done Garg and Ramjee (2013); Marshal et al. (2011) and Jumba
(2017) by have explored the relationship between school leadership and teacher performance, and
how this impacts students’ academic performance. Researchers such as Garg and Ramjee (2013);
Marshal et al. (2011) and Jumba (2017) have examined how school leaders can improve the
working environment for teachers, thereby enhancing their ability to effectively teach and
ultimately improve student outcomes. However, while these studies identified various activities
that school leaders could undertake to support teachers, they did not clearly link these activities to

improved student performance.

More recent research has suggested that academic leaders' overall competency in handling key
responsibilities may explain their success in improving student outcomes (Jumba, 2017). Marshal
et al. (2011) highlighted two key responsibilities of academic leaders: developing institutional
cultures that prioritize learning and teaching, and guiding curriculum operations while building
and maintaining teamwork. Similarly, Knight and Trowler (2001) argued that academic leaders
have responsibilities in four domains: curriculum, staff, students, and organizational machinery.
In the SADC region, such as Malawi and Eswatini, head teachers are responsible for the day-to-
day management of schools and overseeing their success. However, a lack of proper training for
school leaders often results in negative impacts on school performance. The Ministries of
education in most SADC countries are encouraging training for head teachers to help them acquire
the necessary leadership skills. In West Africa, Minadzi and Nyama (2016) found that the

relationship between teachers and school leadership directly impacts teaching and learning, which
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can ultimately affect student performance. This underscores the importance of a positive

relationship between school leadership and teachers.

In some countries, such as the United States, Canada, the United Kingdom, Australia, and New
Zealand, school principals are held accountable for their schools' performance, and risk being fired
if their schools perform poorly (Robinson, et al., 2008). Scandinavian countries and the
Netherlands, on the other hand, place shared responsibility between school principals and councils.
While studies have been conducted on the relationship between leadership styles and students’
performance, there is still no conclusive evidence. Some studies have found an indirect relationship
between school leadership and student performance, while others have found a direct relationship
between particular leadership styles and improved student outcomes. Additionally, there is a lack
of sufficient research on school leadership and student performance in Malawi. Overall, this
research indicates the critical role of school leadership in shaping teacher performance and

ultimately, student outcomes.

2.5 Challenges faced by Community Day Secondary Schools School in Malawi

Malawi has a decentralized education system comprising six education divisions: Shire Highlands
Education Division, South West Education Division, South East Education Division, Central West
Education Division, Central East Education Division, and Northern Education Division.
Community Day Secondary Schools (CDSSs) were introduced in Malawi in 1999 to increase
access to secondary education. However, CDSSs face many challenges such as inadequate
teaching staff, teaching and learning materials, poor infrastructure, and low budgetary support

which leads to poor academic performance (Kaphesi, 2015). CDSSs enroll students who rank
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lower on the national examinations pass list and perform poorly in science and language subjects
compared to students in conventional secondary schools. Previous studies indicate that the
resource distribution disparities between CDSSs and conventional schools contribute to
differences in academic performance, with CDSSs at a disadvantage in many areas Akyeampong
et al. (2018). The quality of education in Malawi's public secondary schools largely depends on

budgetary support from the Malawi government.

Although some CDSSs have managed to register better academic performance than other CDSSs
with comparable school demographics, characteristics, and resources, there is a need to explore
how the leadership and management in such schools differ from those with low performance
during national examinations. Kayuni (2010) used the chaos theory to explore how some leaders
manage to turn around complex dire institutional or organizational situations into promising ones
and eventually make the institution thrive. Mwale (2000) laments that although the entire
education system in Malawi faces the challenge of quality, it is more severe in CDSSs. Chimombo
et al. (2014) note that CDSSs have been reporting low levels of achievement and graduation as
they learn the least and suffer disproportionately due to learning crises and a lack of required
resources. This has resulted in some students opting to enroll in private schools’ despite being

selected for CDSS.

Akyeampong et al. (2018) report that the distribution of school administrators and teachers in

CDSSs has improved, but some teachers still turn down posts to CDSSs that are in deeply remote

areas with poor road infrastructure, poor mobile network connectivity, and lack of health and social

24



facilities, among others. The Malawi government needs to provide consistent and coherent support

to CDSSs to improve their quality of education.

Other researchers have also explored the challenges facing CDSSs in Malawi. Gwede (2004)
investigated the challenges of implementing inclusive education in Malawi, including in CDSSs.
The study found that although the Malawian government had adopted policies to promote inclusive
education, CDSSs lacked the resources, training, and support to effectively implement these
policies. Another study by Nkhata and Ndhlovu (2017) examined the factors that influence the
selection of CDSSs by students in Malawi. The study found that the availability of resources, such
as textbooks and learning materials, was the most significant factor influencing students' decisions
to enroll in a CDSS. The study also found that the distance from the student's home to the CDSS,
the quality of teaching, and the availability of extracurricular activities were other factors that

influenced students' decisions.

Kaphesi et al. (2015) examined the impact of teacher motivation on the quality of education in
CDSSs in Malawi. The study found that teacher motivation was a critical factor in the delivery of
quality education in CDSSs. The study also found that teachers in CDSSs were often demotivated
due to low salaries, poor working conditions, and lack of opportunities for professional
development. Kanyongo et al. (2008) examined the effectiveness of teacher training programs in
improving the quality of education in CDSSs in Malawi. The study found that teacher training
programs had a positive impact on the quality of education in CDSSs. However, the study also
found that the effectiveness of these programs was limited by a lack of resources and infrastructure

in CDSSs. CDSSs in Malawi face many challenges that affect the quality of education they
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provide. Previous studies have shown that inadequate resources, poor infrastructure, and low
budgetary support are significant contributing factors to poor academic performance in CDSSs.
The studies also highlight the importance of effective leadership and management, teacher
motivation, teacher training programs, and the availability of resources in improving the quality
of education in CDSSs Kanyongo et al. (2008). To improve the quality of education in CDSSs,
the Malawi government needs to provide consistent and coherent support to address the challenges

facing these schools.

2.6 Literature Gap

Based on the literature review there is a comprehensive understanding of different leadership styles
and their potential impact on student performance in secondary schools, particularly in community
day secondary schools (CDSSs) in Malawi. The review covers transformational, transactional,
servant, and charismatic leadership styles, highlighting their characteristics, pros and cons, and
potential applications in school settings. Additionally, it delves into the challenges faced by CDSSs
in Malawi, such as inadequate resources, poor infrastructure, and low budgetary support, which

contribute to poor academic performance.

However, the literature gap identified in this context is the lack of empirical research specifically
focusing on the impact of head teachers' leadership styles on academic performance in CDSSs in
the Shire Highlands Education Division (SHED) of Malawi. While there are extensive studies on
leadership styles and their effects in various contexts, including education, there is a need for
empirical evidence and insights tailored to the specific challenges and circumstances faced by
CDSSs in SHED. Understanding how different leadership styles are perceived by students,

teachers, and Teachers in CDSSs, as well as their actual impact on student performance, can
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provide valuable information for improving school leadership practices and ultimately enhancing

academic outcomes in these schools.

Therefore, the identified literature gap revolves around the need for empirical research that
investigates the types of leadership styles used by head teachers in CDSSs in SHED, examines
perceptions of these styles among stakeholders, and establishes how the quality of school
leadership affects student performance in this particular educational context. Conducting such
research contribute to filling the existing gap but also provide actionable insights for policymakers,
educational practitioners, and stakeholders to improve school leadership and enhance the quality

of education in CDSSs in Malawi.

2.7. Chapter summary

In recent years, several organizations have launched initiatives to enhance the status of specific
CDSSs in Malawi, such as improving infrastructure, providing mobile laboratory kits, offering
continuous professional development training to teachers, and constructing girls' hostels
(Akyeampong et al., 2018). These programs aim to enhance the teaching and learning environment
and improve the access of CDSS students to quality education. While much of the existing
research on CDSSs in Malawi has focused on student achievement and resource availability, there
is a gap in the literature regarding the impact of school leadership quality on overall student

performance. Therefore, the literature reviewed provides a solid foundation for the current study.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.0 Introduction

This chapter explored the research strategies, designs, and methods employed for conducting
fieldwork in this study. It discussed sampling methods and research tools utilized for acquiring
quantitative data. Additionally, the data analysis method that was employed to generate the final

report of the study was also discussed.

3.1 Research Approach and Design

The study used a mixed-method design which involved the collection of both qualitative and
quantitative data. According to Creswell (2014), mixed methods research is an approach to inquiry
involving collecting both quantitative and qualitative data, integrating the two forms of data, and
using distinct designs that may involve philosophical assumptions and theoretical frameworks.
The core assumption of this form of inquiry is that the combination of qualitative and quantitative
approaches provides a more complete understanding of a research problem than either approach
alone (George, 2022). The study also used a cross-sectional research design, which involves the
study of a particular phenomenon at a specific time. This design usually uses surveys to gather
facts from the field. In this case, the cross-sectional research design was used to assess the
implications of leadership styles in CDSSs with high-quality student achievement and those with
poor student achievement during national examinations. The design was suitable for this study as
it allows for the timely investigation of the phenomenon. Since disparities in student performance
continue to be registered, the design fits well with this study. Additionally, the design allows the

researcher to collect data and compare different variables at the same time, without manipulating
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variables. These justifications are based on the research processes and activities that were carried

out in the study.

*The Research
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Figure 2: Research Approach and Design

3.1.1 Comparative Advantage of Mixed Approach and Cross-Sectional Design

A study conducted by Day et al (2008) which focused on the impact of leadership on student
outcomes, informed the design and development of the questionnaire surveys and the case study
interviews. The use of mixed methods increased the possibilities of identifying various patterns of
association and possible causal connections between variation in different indicators of school
performance and measures of school processes and the way these are linked with different features
of leadership practices and pupil outcomes. Similarly, Johnson and Brown (2020) utilized a cross-
sectional design to examine the impact of leadership styles on student engagement in high schools.
By collecting data at a specific time point and analyzing it, they were able to identify correlations
between different leadership styles and student engagement levels. The adoption of the mixed
approach and cross-sectional design in this study is based on several comparative advantages over
alternative research methods. Firstly, the mixed approach in research involves combining both
qualitative and quantitative methods to provide a more comprehensive understanding of a research

problem (Creswell, 2017). This methodological choice is crucial for studying complex phenomena
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such as the relationship between leadership styles and student performance, as it enables

researchers to identify patterns and trends based on empirical evidence.

Secondly, the cross-sectional design used in this study is efficient and timely, allowing for the
investigation of the phenomenon at a specific time point. This design is suitable for comparing
different variables simultaneously without manipulating them, making it ideal for assessing the
implications of leadership styles on student achievement in community day secondary schools
(CDSSs) across Malawi. This efficiency is highlighted by Creswell and Creswell (2017), who
emphasize the benefits of using surveys and statistical analysis in collecting and analyzing data

from a large sample size within a relatively short period.

Furthermore, the mixed approach facilitates comparative analysis between CDSSs with varying
levels of student achievement, providing insights into the effectiveness of different leadership
styles. By capturing both quantitative and qualitative data and employing statistical procedures,
researchers can identify correlations and make data-driven decisions to inform educational

practices and policies (Creswell & Creswell, 2017).

In summary, the adoption of the mixed approach and cross-sectional design in this study is
grounded in their comparative advantages, including objective measurement, efficiency,
timeliness, comparative analysis capabilities, and data-driven decision-making potential. These
methodological choices align with recent research trends and best practices in educational
research, ensuring robust and valuable insights into the impact of leadership styles on student

performance in CDSSs in Malawi.
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3.2 Area of the Study

This study took place within the Shire Highlands Education Division (SHED), encompassing four
districts: Chiradzulu, Mulanje, Phalombe, and Thyolo, located in Malawi. Ten community-day
secondary schools from this division were involved in the research. The selection criteria for these
schools were based on their academic performance in the Malawi School Certificate of Education
(MSCE) examinations spanning from 2019 to 2021. Performance data sourced from the education
division's records facilitated the identification of both high-performing and low-performing
schools. The schools were then stratified into two groups, and five schools from each stratum were

chosen through random selection.

The choice of SHED as the study area was strategic, aiming to provide a comprehensive dataset
for future investigations while aligning with the study's thematic focus. The decision to focus on
SHED was influenced by various factors, including logistical considerations such as performance,
cost-effectiveness, and accessibility. The analysis of academic performance across schools within
SHED, based on diverse metrics like subject performance, overall scores, and grade quality, was
facilitated by the division's detailed records. This approach allowed for a manageable sample size

within the study's resource and time constraints.

3.3 Study Population
The target population of this study included head teachers, heads of departments, teachers,
members of the Parent-Teacher Association (PTA), and students of the ten selected community-

day secondary schools.

31



3.4 Research Sample and Sampling Method

The sample was selected through simple random sampling technique to make sure that everyone
has equal chance of being selected. The ten participating schools were selected based on their
performance data obtained from the Education Division registry, which categorizes schools into
high-performing and low-performing based on MSCE results from the years 2019-2021. Five high-
performing schools and five low-performing schools were selected, ensuring that both strata were

represented.

All head teachers, heads of departments (science, languages, and humanities), and students of the
participating schools were included in the sample. Teachers were randomly selected from each
department, and PTA members were selected through convenience sampling. If a head teacher
could not be available, the deputy head teacher was selected to participate in the study. This
sampling method ensures that all eligible participants have an equal chance of being selected, as
recommended by Gay and Airasian (2003). By using this method, the sample was representative
of the population and the findings can be generalized to the larger population of community-day

secondary schools in Shire Highlands Education Division.

3.5 Data Collection Methods

In this study, a survey approach was used to collect quantitative data. Surveys are a flexible and
reliable method for collecting essential data. The researcher developed a questionnaire to gather
data from the target population, which included head teachers, heads of departments, teachers,

members of the PTA, and students. The questionnaire was administered to the participants in-
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person. The participants were informed about the purpose of the study and their rights to refuse or

withdraw at any time. Confidentiality and anonymity were also assured.

Probability Non Probability

Sampling Sampling

a Y
—| Stratification Purpos.lve
Sampling
\ J
a Y
Simple
O Random
Sampling
\ J

3.6 Sample Size Determination using Saturation

Saturation is an important method for determining sample size in qualitative research, focusing on
the adequacy of data rather than the number of participants. Saturation occurs when no new themes
or insights emerge from data collection, signaling that the sample size is sufficient for addressing
the research questions. As defined by Francis et al. (2010), saturation is achieved when additional
data collection does not contribute new information, ensuring comprehensive exploration of the
research topic. This iterative process begins with an initial sample size based on previous studies
or pilot data, expanding as needed until saturation is reached, confirming that the research
objectives are thoroughly addressed.

Utilizing saturation in sample size determination allows researchers to adapt the sample size based
on the complexity and richness of the data. This approach is particularly beneficial for studies
exploring intricate or nuanced subjects, as it provides flexibility and ensures that data collection
captures the full scope of the phenomenon (O'Reilly & Parker, 2013). This study employed

saturation.
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3.7 Data Collection Instruments.

The data collection instruments chosen for this research were questionnaires and document review
checklists or protocols. These instruments were selected to align with the research purpose and
objectives. Questionnaires are a cost-effective and efficient way of gathering large amounts of data
from a sizable sample size. Moreover, survey questionnaires offer greater statistical power which
reduces the possibility of making type II errors, i.e., not rejecting the null hypothesis when it's false
(Bryman & Crammer, 2011). To identify high and low-performing schools easily, data was
obtained from the Shire Highlands Education Division registry, which keeps data on school

performance and is also used to recognize top-performing schools.

3.7.1 Questionnaires

To collect data for the research, the use of questionnaires and document review protocols had been
employed. These research instruments had been carefully chosen to align with the research
objectives. Questionnaires (Appendix -) had been utilized to gather a large amount of data from a
significant sample of respondents in an efficient, cost-effective, and time-saving manner. Likert
scale questions had been included in the questionnaire to make it easier for the participants to

understand and fill out.

The researcher had physically administered the questionnaire to head teachers, teachers, and
students to ensure a high response rate. To minimize non-response, the researcher had waited for
participants to complete the questionnaire before collecting them. The questionnaire had been

pilot-tested to remove any ambiguities before final administration.

34



3.7.2 Focus Group Discussions (FGDs)

Focus Group Discussions (FGDs) were utilized to gather qualitative data from key participants
such as head teachers, heads of departments, and members of the Parent-Teacher Association
(PTA). These discussions provided a platform for participants to engage in detailed conversations
about their experiences and perceptions of school leadership styles. The FGDs were designed to
elicit in-depth views on how different leadership styles affect student performance, allowing for a
richer understanding of the leadership dynamics within the schools. By facilitating open dialogue,
FGDs helped capture a range of perspectives and uncover insights that might not be apparent

through quantitative methods alone.

3.7.3 Key Informant Interviews (KIIs)

Key Informant Interviews (KIIs) were conducted to collect detailed and specific information from
individuals with significant expertise or experience related to school leadership and academic
performance. This method involved one-on-one interviews with Teachers, Head teachers and
Parents. KIIs were aimed at obtaining in-depth insights into the practical aspects of leadership
practices, the challenges faced by school leaders, and the strategies they employ to enhance student
outcomes. The interviews allowed for a thorough exploration of individual experiences and expert

opinions, providing a complementary perspective to the data collected through FGDs and surveys.
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3.7.1.1 Pretesting

The pretesting of the questionnaire and other data collection tools was indeed conducted to ensure
their clarity, comprehensiveness, and effectiveness before the actual data collection phase. This
process involved selecting a small sample of individuals who were similar to the target population
but were not part of the final study. The pretest respondents were asked to complete the
questionnaire and provide feedback on their understanding of the questions, any ambiguities
encountered, and suggestions for improvement. Their responses were then carefully reviewed to
identify any issues or areas needing refinement in the questionnaire or data collection tools.
Adjustments were made based on the pretest findings, including revising unclear questions,
rephrasing items for better clarity, and ensuring the overall coherence of the questionnaire. These
measures were taken to enhance the validity, reliability, and appropriateness of the research

instruments for achieving the study's objectives.

3.7.2 Documentary Review Guide/Protocol

The documentary review guide/protocol (Appendix-) involved reviewing relevant documents on
the trend of Malawi School Certificate of Education (MSCE) results, staff qualifications, and
promotions from 2019-2021. Data on MSCE grades in the participating schools had been extracted
from their respective archives, such as the results sheets or summarized datasets of the national
examinations. A checklist had been used to collect data from the teachers and head teachers during

FGDs. The researcher was responsible for collecting the data and reviewing the documents.
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3.8 Data Analysis

Data collected through questionnaires and document reviews had been analyzed using the
Statistical Package for Social Sciences (SPSS) to conduct various analysis procedures. Descriptive
analyses such as percentages and frequencies had been used to illustrate the data. The analyses had
factored in other relevant variables. The results had been presented using graphs, tables, and pie
charts. The SPSS program had been chosen for its efficiency and robustness in handling both small

and large datasets.

3.9 Validity and Reliability

Validity refers to the accuracy of the interpretation of collected data, while reliability pertains to
the consistency or dependability of the data (Gay and Airasian, 2003). Data is considered valid if
it measures what it intends to measure, while it is reliable if the same or similar results can be

obtained under similar conditions using the same methods (Bakewell, 2003, p.61).

To ensure validity, this study used a well-designed questionnaire based on available literature and

theory, and pretest it using a sample similar to the targeted participants.

This eliminated any bias, ambiguity, and inconsistency, as well as providing the researcher with
experience and confidence in using the data collection tool. To achieve reliability, the sample
selection was carefully done to ensure that the data is representative of the population, making it
possible to replicate the research under similar conditions and obtain comparable results. Random
sampling was utilized to ensure that the participants were representative of the population and that
the findings can be generalized beyond those who participate (de Vaus, 2001; Bryman & Crammer,

2011).
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3.10 Research Ethical Consideration

According to Gilbert (2005), ethics refers to the moral principles that guided researchers on what
to do and not to do in a study. In this study, written consent from Mzuzu University had been
obtained and presented to the participants. Informed consent had also been sought from all study
participants, who were informed about the study's purpose and how the collected data would be
used in simple and understandable terms. Participation had been voluntary, and no coercion was
used to pressure the participants into joining the study. Written consent had also been obtained
from the Shire Highlands Education Division office, as researchers should have obtained access
to research or archival data by first getting access from the gatekeepers. Privacy and confidentiality
were ensured throughout the data collection exercise, cleaning, analysis, and reporting. The
participants' identities remained anonymous throughout the research process, as they were not
required to input their names on the data collection tools. The collected data was handled securely
and used only for the purpose of this research. The data file was encrypted to prevent unauthorized
access. The researcher also avoided reporting only positive inclinations of the participants or of
the researcher. Instead, the full range of findings, including those that may have been contrary to

the themes, was reported.

3.11 Chapter summary

Chapter three has articulated the methodological procedures and processes which had been used
in data collection, data analysis and ethical considerations which had made the project a successful
and error free. The next chapter presents the presentation of results and discussion of those research

findings.

38



CHAPTER FOUR

RESULTS, DISCUSSION, AND INTERPRETATION OF FINDINGS

4.1 Introduction

In this chapter, the results of the study are presented beginning with the demographic data of
respondents followed by the results based on the research objectives. The primary research
objective is to evaluate the impact of leadership styles utilized by head teachers in community day

secondary schools on learner performance within the Shire Highlands Education Division (SHED).

4.2 Demographics Characteristics of Respondents

4.2.1 Gender distribution of respondents

Results in Table 1, show that among the student respondents, 80% were male and 20% female,
prompting considerations of potential differences in educational experiences between genders.
Teachers show a more balanced distribution, yet still skewed, with 60% being male and 40%
female. This underlines the importance of recognizing gender dynamics within the teaching
profession. At the leadership level, the majority of head teachers were male (70%) with only 30%
being females, raising questions about the impact of this gender disparity on overall school
dynamics. On the other hand, 80% of the interviewed parents were female and 20% males,

suggesting potential variations in the engagement of fathers and mothers in educational activities.
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Respondents Gender

Male Female
Student 80% 20%
Teacher 60% 40%
Head Teacher 70% 30%
Parents 20% 80%

Table 1: Gender distribution of respondents

4.2.2 Age Distribution of respondents

Table 2 shows that 80% of the student respondents age was less than 20, with 20% of the students

being aged 21-30. Majority of Teachers (70%) were aged 31-40, 20% were aged 21-30 and only

10% of the teachers were aged more than 40. Head teachers exhibit a different pattern with 60%

being aged more than 40 years and 40% falling in the 31-40 age category. Most interviewed parents

(50%) were aged more than 40 years, 30% were aged 31-40 years and only 20% were aged 21-30

years.

Table 2: Age Distribution of respondents

Respondent Age Distribution (in years)
Less than 20 21-30 31-40 More
than 40
Student 80% 20% - -
Teacher - 20% 70% 10%
Head Teacher - - 40% 60%
Parents - 20% 30% 50%
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4.3 Types of leadership styles used by head teachers in community day secondary schools in

SHED and students’, teachers’ and parents’ perception towards the leadership styles

4.3.1 Democratic Leadership Style
Democratic leadership style elicited varied perceptions among different respondent groups.
Students, constituting 25.0% of the sample, appreciated this style for its inclusivity and shared

decision-making processes. One student expressed:

"Democratic leadership allows everyone to have a voice in decision-making, which fosters

a sense of ownership and inclusivity."

However, not all respondents viewed this style favorably. Teachers, comprising 20.8% of the

sample, had mixed feelings, with some acknowledging its merits. One school teacher remarked.

"While democratic leadership encourages participation, it can sometimes lead to delays in

decision-making and conflicts due to differing opinions." (Teacher, T2, 2023).

Parents, constituting 16.7% of the respondents, also had diverse views on democratic leadership.
While some appreciated its inclusive nature, others expressed concerns about potential

inefficiencies. One parent stated:

"While democratic leadership values input from everyone, it can sometimes lead to

indecisiveness and difficulties in reaching consensus" (Parent, P7, 2023).

This diversity in perceptions highlights the nuanced understanding of democratic leadership style

among different stakeholder groups.
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4.3.2 Autocratic Leadership Style
Autocratic leadership style received contrasting perceptions among respondents. Teachers,
representing 44.4% of the sample, showed a strong preference for its directive nature. One teacher

stated from School C:

"Autocratic leadership ensures efficiency and clear direction, which can be beneficial in

managing tasks and achieving goals" Teacher, T1, 2023).

However, not all respondents viewed this style positively. Students, comprising 11.1% of the

sample, expressed reservations about its impact. One student remarked.

“While autocratic leadership may bring quick decisions, it can stifle creativity and limit

’

input from others, leading to disengagement among stakeholders.’

Parents, constituting 33.3% of the respondents, also had varied views on autocratic leadership.
While some appreciated its decisiveness, others raised concerns about inclusivity and

collaboration. One parent mentioned:

“While autocratic leadership may provide clear direction, it can sometimes alienate team

members and hinder teamwork” (Parent, p5, 2023).

These diverse perspectives highlight the complex nature of autocratic leadership style and its

implications on organizational dynamics.

4.3.3 Transactional Leadership Style
Results of the study indicate that transactional leadership style is one of the leadership styles used

by head teachers in community Day Secondary Schools in SHED. Transactional leadership style
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garnered positive perceptions from some respondent groups. Students, representing 50.0% of the

sample, appreciated its clear expectations and rewards system. A student highlighted:

“Transactional leaders ensure that goals are met and rewards are given for achievement,

’

which motivates individuals to perform better.’

Similarly, parents, comprising 40.0% of the respondents, valued this style for its focus on results

and accountability. One parent mentioned:

“Transactional leadership ensures that tasks are completed efficiently and rewards are

provided for success, which encourages high performance."
However, not all respondents viewed transactional leadership style favorably. One teacher noted.

“While transactional leadership provides rewards, it may overlook personal growth and

’

intrinsic motivation, focusing solely on performance outcomes.’

These contrasting views highlight the varied perspectives on transactional leadership’s

effectiveness in motivating and managing teams.

Table 3: Leadership style

Leadership style

Respondent Democratic Autocratic Transactional  Transformational
Leadership Style Leadership Leadership Leadership
Style

Student F 6 1 1 2

% 25.0 11.1 50.0 40.0
Teacher F 5 4 - 1

% 20.8 44.4 - 20.0
Head F 9 1 - -
Teacher % 37.5 11.1 - -
Parents F 4 3 1 2

% 16.7 333 50.0 40.0
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The perceptions of different leadership styles among stakeholders in community day secondary
schools in SHED reveal a nuanced understanding of leadership’s impact on organizational
dynamics and student outcomes. The positive reception of democratic leadership among students,
emphasizing inclusivity and shared decision-making, aligns with existing literature highlighting
the benefits of participative leadership in fostering ownership and engagement among students
(Sashkin & Sashkin, 2020). However, teachers’ mixed feelings about democratic leadership, citing
potential delays in decision-making and conflicts, resonate with studies emphasizing the
challenges of highly participative environments (Antonakis & House, 2014). Similarly, parents’
diverse views on democratic leadership reflect the complex trade-offs between inclusivity and

decision-making efficiency, as noted in previous research on leadership styles (Sergiovanni, 1992).

In contrast, the strong preference for autocratic leadership among teachers, emphasizing efficiency
and clear direction, is in line with studies highlighting the directive nature’s benefits in structured
environments (Bass, 1985). However, students’ reservations about autocratic leadership, citing
potential stifled creativity and disengagement, echo discussions on the drawbacks of authoritative
leadership styles (Graen & Uhl-Bien, 1995). The varied views among parents on autocratic
leadership underscore the importance of striking a balance between decisiveness and inclusivity,

as suggested by previous research on adaptive leadership (Yukl, 2002).

Regarding transactional leadership, the positive perceptions among students and parents regarding
rewards and clear expectations align with studies emphasizing the motivational aspects of
transactional approaches (Judge & Piccolo, 2004). However, teachers’ neutral stance on
transactional leadership, noting potential limitations in personal growth and intrinsic motivation,
highlights the need for complementary leadership elements to ensure holistic leadership

effectiveness (Northouse, 2019).
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Comparing the study's results with the ISSPP theoretical framework provides insights into how
different leadership styles are perceived by stakeholders in community day secondary schools in
SHED and their impact on organizational dynamics and student outcomes. The study's findings
align with elements of the ISSPP model, particularly in understanding the nuanced effects of

leadership behaviors on various stakeholders.

The positive reception of democratic leadership among students resonates with the ISSPP's
emphasis on inclusive and participative leadership styles that foster ownership and engagement
among students (Sashkin & Sashkin, 2020). However, teachers' mixed feelings about democratic
leadership, citing potential delays in decision-making and conflicts, highlight the challenges
associated with highly participative environments, as noted in previous literature (Antonakis &

House, 2014).

Similarly, the strong preference for autocratic leadership among teachers, emphasizing efficiency
and clear direction, corresponds to the directive nature's benefits highlighted in the ISSPP model
(Bass, 1985). However, students' reservations about autocratic leadership, citing potential stifled
creativity and disengagement, reflect discussions on the drawbacks of authoritative leadership
styles (Graen & Uhl-Bien, 1995). The varied views among parents on autocratic leadership
underscore the importance of striking a balance between decisiveness and inclusivity, as suggested

by previous research on adaptive leadership (Yukl, 2002).

The positive perceptions of transactional leadership among students and parents, focusing on
rewards and clear expectations, align with motivational aspects emphasized in the ISSPP model

(Judge & Piccolo, 2004). However, teachers' neutral stance on transactional leadership, noting
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potential limitations in personal growth and intrinsic motivation, underscores the need for
complementary leadership elements beyond transactional approaches for holistic leadership

effectiveness, as suggested by broader leadership theories (Northouse, 2019).

4.3.4 Leadership Style and School type

The data presents a comparison of leadership styles between high-performing and low-performing
schools. In low-performing schools (Type B), Democratic Leadership Style is the most common,
with 45.8% of schools adopting this approach. However, a significant number also employ
Autocratic Leadership Style, with 77.8% of these schools using it. This suggests a prevalent
centralization of decision-making, which might contribute to the schools' performance challenges.
The presence of Transactional and Transformational Leadership Styles is minimal in Type "B"

schools, with only 10% and 20%, respectively.

In contrast, high-performing schools (Type A) exhibit a distinct pattern. Here, 54.2% of schools
use a Democratic Leadership Style, reflecting a collaborative approach to decision-making. This
is consistent with the findings of Leithwood et al. (2004), who emphasize that democratic
leadership can positively impact school effectiveness by fostering a supportive environment and
promoting teacher involvement. The Autocratic Leadership Style is less common in these schools,
with only 22.2% adopting it, which aligns with previous research suggesting that autocratic

leadership can hinder school improvement by limiting teacher input and engagement (Bush, 2008).

Additionally, Transformational Leadership is used by 15% of Type A schools. This is in line with
studies by Hallinger and Heck (2010), who found that transformational leadership, which focuses
on inspiring and motivating staff, is linked to improved student outcomes. Although the proportion

of schools employing Transactional Leadership is similar between Type A and Type B schools
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(10% in Type A versus 10% in Type B), the overall leadership profile of high-performing schools
tends to favor styles that promote teacher collaboration and motivation over those that centralize

decision-making.

These results underscore the importance of leadership style in determining school performance.
The higher prevalence of Democratic and Transformational Leadership Styles in high-performing
schools suggests that inclusive and inspirational leadership approaches are more effective in
enhancing academic outcomes. Conversely, the reliance on Autocratic Leadership in low-
performing schools may be a contributing factor to their challenges. This observation supports
existing literature on the impact of leadership styles on school effectiveness and student

achievement (Leithwood et al., 2004; Hallinger & Heck, 2010).

Table 4: Leadership Style and School type

Description Leadership style Total

Type of the Democratic Autocratic  Transactional Transformational

School based on  Leadership Leadership Leadership Leadership

performance Style Style

Type "B" Low 11 7 0 2 20

Performing 45.8% 77.8% 0.0% 40.0%  50.0%

School

Type "A “High 13 2 2 3 20

performing 54.2% 22.2% 100.0% 60.0%  50.0%

School

Total 24 9 2 5 40
100.0% 100.0% 100.0% 100.0% 100.0%

4.4 Impact of head teacher's leadership style on the overall school environment

Results of the study indicate that among the respondents, 93 expressed that there is strong impact
of the head teacher's leadership style on the overall school environment. In contrast, a small
percentage, (7 %) indicated that there is little or no impact of head teacher’s leadership style on

overall school environment. Those who expressed a positive impact emphasized the transformative
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role of effective leadership in creating a positive and conducive learning environment. One

respondent stated who the head Teacher of School A. is

"A very positive leadership style can inspire excellence, foster collaboration, and create

a culture of continuous improvement.”" (Head Teacher, H4, 2023).

This viewpoint indicates a strong belief in the direct correlation between leadership style and the
overall atmosphere of the school, with an emphasis on its motivational and organizational aspects.
Some respondents mentioned specific examples of how a very positive leadership style had
directly contributed to tangible improvements in the school environment. For instance, one

respondent who is a Student for School C highlighted.

"Our head teacher's approach has led to increased teacher collaboration, reduced
conflicts, and a more inclusive school culture, which has positively impacted student

learning outcomes" (Students, S6, 2023).

Others highlighted the importance of leadership in setting the tone for a supportive and engaging

atmosphere. One parent said that:

"A positive leadership style can motivate staff, encourage student success, and enhance the

overall morale of the school community” (Parent, P7, 2023).

This perception underscores the significant influence leadership has on various stakeholders within
the school, leading to increased motivation and a sense of belonging. Respondents shared specific
instances where positive leadership behaviors had directly influenced the school environment. For

example, a respondent who is a Student for School C mentioned:
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"Our head teacher's open-door policy and transparent communication have fostered trust
and collaboration among teachers, leading to a more harmonious working environment

and improved student outcomes" (Student, S4, 2023).

These examples demonstrate how positive leadership practices translate into tangible benefits for
the school community. Some respondents compared their current experiences with past leadership
styles, noting a noticeable difference in the overall school environment. One respondent who is a

Student from School B remarked.

"Under previous leadership, there was a lack of direction and morale was low. However,
with our current head teacher's positive approach, there's a renewed sense of purpose and

enthusiasm among staff and students"” (Student, S4, 2023).

As noted earlier, a small percentage of respondents, accounting for 7%, expressed neutral views
regarding the impact of the head teacher's leadership style on the overall school environment.
These respondents neither strongly supported nor opposed the notion of leadership impacting the

school environment. One respondent revealed that:

"I have observed some positive aspects, but there are also areas where improvement is

needed, making my perception somewhat neutral.”

This neutral stance suggests a cautious observation of leadership's impact, acknowledging both
strengths and areas for development without taking a definitive stance on its overall influence.
Some respondents elaborated on specific aspects of leadership that contributed to their neutral

perception. For instance, a respondent who is a Student from School A noted:

49



"While our head teacher demonstrates positive qualities, there are instances where
decision-making could be more inclusive, leading to mixed feelings about the overall

impact on the school environment.” (Student, A, 2023)

This nuanced feedback highlights the importance of considering various leadership behaviors and
neutral perceptions also included considerations of external factors that may influence the school

environment, beyond the direct impact of leadership. For example, one respondent stated:

"While leadership plays a role, external factors such as resource availability and
community support also significantly contribute to the overall school environment, leading

to a more nuanced perspective” (Parent, P9, 2023).

This broader view highlights the complexity of factors that shape the school environment,
prompting a neutral stance on the sole influence of leadership. The expressions regarding the
impact of the head teacher's leadership style on the overall school environment reveal a spectrum
of views, ranging from very positive to neutral, reflecting the multifaceted nature of leadership
dynamics within educational institutions. The very positive perception expressed by 93% of
respondents emphasize the transformative potential of effective leadership in fostering a conducive
and motivating school atmosphere (Avolio & Bass, 1994). This aligns with existing literature
highlighting the significant role of positive leadership styles in inspiring excellence, promoting

collaboration, and driving continuous improvement efforts (Lowe et al., 1996).

However, a nuanced perspective is also evident within this group, with respondents emphasizing
the importance of consistency and adaptability in sustaining a positive leadership impact over time

(Yukl, 2013). This nuanced view underscores the need for leaders to navigate challenges
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effectively and maintain positivity amidst changing circumstances, ensuring continued positive

outcomes for the school environment.

In addition, the majority of respondents hold a positive view of the head teacher's leadership style's
impact, emphasizing its role in setting a supportive tone, motivating stakeholders, and enhancing
overall morale. These perceptions resonate with research highlighting the influence of positive
leadership behaviors on creating trusting relationships, fostering collaboration, and improving
organizational climate (Schein, 2010). Specific examples provided by respondents further
illustrate how positive leadership practices translate into tangible benefits such as increased teacher

collaboration, reduced conflicts, and improved student outcomes (Bass & Riggio, 2006).

On the other hand, a small percentage of respondents (7%) expressed neutral perceptions,
indicating a cautious observation of leadership's impact on the school environment. These
respondents neither strongly supported nor opposed the notion of leadership influencing the school
environment, highlighting a need for further exploration of specific leadership behaviors and their
direct impact on organizational dynamics (Mumford et al., 2000). The consideration of external
factors such as resource availability and community support reflect a broader understanding of the
contextual influences on the school environment, contributing to a more nuanced perspective on

leadership's role.

The overwhelmingly positive perception expressed by 93% of respondents regarding the impact
of head teachers' leadership styles on the overall school environment resonates with the ISSPP's
emphasis on the transformative potential of effective leadership in creating conducive and
motivating atmospheres (Avolio & Bass, 1994). This alignment underscores the theoretical
framework's recognition of positive leadership styles in fostering collaboration, driving continuous

improvement efforts, and inspiring excellence within educational institutions (Lowe et al., 1996).
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The specific examples provided by respondents, such as increased teacher collaboration, reduced
conflicts, and improved student outcomes, illustrate how positive leadership practices translate
into tangible benefits within the school environment, supporting the ISSPP's emphasis on the role
of positive leadership behaviors in creating trusting relationships and improving organizational
climate (Bass & Riggio, 2006; Schein, 2010). However, the perspective within this group,
especially the emphasis on consistency, adaptability, and the need for leaders to navigate
challenges effectively over time, aligns with the ISSPP's recognition of the complex nature of
leadership dynamics and the importance of sustaining positive leadership impacts amidst changing

circumstances (Yukl, 2013).

On the other hand, the small percentage of respondents (7%) expressing neutral perceptions about
the impact of head teachers' leadership styles on the overall school environment reflects a cautious
observation of leadership's influence, highlighting the theoretical framework's emphasis on further
exploration of specific leadership behaviors and their direct impact on organizational dynamics
(Mumford et al., 2000). The consideration of external factors such as resource availability and
community support also align with the theoretical framework's broader understanding of
contextual influences on the school environment, contributing to a more nuanced perspective on

leadership's role.

Table 5: Perception on the impact of head teacher’s leadership style

Perception on the impact head teacher's

leadership style Frequency Percent
Very positive 8 20
Positive 29 73
Neutral 3 7

Total 40 100
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4.5 Impact of Head teachers’ Leadership Style on Academic performance of students in the
school

Results in Table 5, shows the academic performance of students in their schools under different

leadership styles.

Table 6: Academic performance of students in the school

Academic performance of students in school

Respondent
Excellent Good Average Poor
Student F - 8 1 1
% - 29.6 12.5 57.9
Teacher F 3 5 2 -
% 75.0 18.5 25.0 -
Head Teacher F 1 7 2 -
% 25.0 25.9 25.0 -
Parents F - 7 3 -
% - 25.9 37.5 -

Results of the study have shown that 70% of students; 74% of teachers; and 59% of parents rated
the impact of leadership style on the academic performance of students in their school as good.
One possible interpretation could be that students are more aware of areas where they or their peers
may need support or enhancement. This positive rating from respondents may stem from their
professional assessment of student progress and achievements, acknowledging notable strengths
and successes in academic endeavors. One teacher remarked, "I believe our students are excelling
academically based on their consistent performance and engagement in class activities" (Teacher,

13, 2023).

Similarly, one head teacher rated academic performance as excellent, reflecting confidence in the

school's overall academic standards and outcomes. This positive assessment from school
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leadership is indicative of a belief in the effectiveness of educational practices and strategies

implemented within the school. On their part, a student commented that:

"Overall, our school performs well academically, but there are areas where we can strive
for even better results" (Student, S4, 2023).
Teacher respondents also rated academic performance as good, with 18.5% acknowledging areas
of strength and accomplishment among students. This positive rating suggests a balanced
assessment of student achievements, recognizing both successes and areas for growth. A teacher

stated.

"I would describe our students' academic performance as good, reflecting their hard work

and dedication to learning."”

Similarly, 25.9% of head teachers rated academic performance as good, reflecting a positive
perception of the school's overall academic achievements. This rating underscores a belief in the
school's ability to deliver quality education and support students in their academic endeavors.
Among parent respondents, 25.9% rated academic performance as good. This rating suggests a
positive outlook on the school's academic standards and outcomes, aligning with teachers' and
head teachers' perceptions of good performance. However, student respondents expressed varying
views on academic performance, with 12.5% considering it average and 12.5% considering it poor.
These ratings indicate a mixed perception among students, with some acknowledging average

performance while others highlighting areas of concern or underachievement. One student noted:

"While some subjects are taught well, there are areas where improvement is needed,

leading to an average overall performance."
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Notably, none of the teacher, head teacher, or parent respondents rated academic performance as
average or poor. This discrepancy in perceptions suggests a divergence between student
perspectives and those of educators and parents. It may also indicate a gap in communication.
None of the student respondents rated the academic performance as excellent, indicating a critical
perspective or high standards among students. This aligns with literature highlighting the
importance of student self-assessment and critical thinking skills in evaluating academic
achievements (Black & William, 1998). The absence of an excellent rating suggests that students

are aware of areas for improvement and are keen on enhancing their academic outcomes.

In contrast, teacher respondents rated academic performance more positively, with 75%
considering it excellent. This positive rating may stem from teachers' professional assessment of
student progress and achievements (Hattie, 2009). However, it's essential to note that this
discrepancy in ratings between students and teachers could indicate a need for alignment in
perceptions and communication regarding academic expectations and goals (Chapman et al.,

2011).

Similarly, head teachers' positive assessment of academic performance as excellent reflects
confidence in the school's overall academic standards and outcomes (Leithwood & Jantzi, 2008).
This positive perception from school leadership is indicative of a belief in the effectiveness of
educational practices and strategies implemented within the school, contributing to a supportive

learning environment (Day et al., 2011).

Among student respondents, 29.6% rated academic performance as good, indicating a generally
positive view of the students' abilities and achievements (McMillan & Chavis, 1986). This positive
perception aligns with literature emphasizing the importance of recognizing students' efforts and

accomplishments to motivate further improvement (Stiggins & Chappuis, 2005). However, the
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acknowledgment of areas for improvement suggests a growth mindset among students, fostering
a culture of continuous learning and development (Dweck, 2006). The discrepancy between
student perceptions of average or poor academic performance and the positive ratings from
educators and parents highlights a potential gap in communication and understanding (Henderson
& Berla, 1994). It underscores the importance of fostering open dialogue and collaboration among
stakeholders to align perceptions, set realistic goals, and support students effectively in their

academic journey (Epstein, 2011).

The positive ratings from teachers, head teachers, and parents regarding the impact of leadership
on academic performance align with the ISSPP framework's emphasis on instructional leadership.
This dimension highlights the role of school leaders in setting high expectations for teaching and
learning, which can positively influence students' academic outcomes. The study's results,
particularly the high percentage of teachers rating academic performance as excellent, reflect the
importance of leadership practices that promote effective teaching strategies and student
engagement. However, the mixed perceptions among students, with a significant proportion
considering academic performance as average or poor, may point to areas where the ISSPP
framework's dimensions such as school culture and community engagement could be further
explored. The framework stresses the importance of fostering a positive school culture and
involving the community in educational initiatives. Addressing students' concerns about academic
performance may require a deeper focus on creating an inclusive and supportive environment that

actively involves students in decision-making processes and addresses their diverse needs.

The acknowledgment of areas for improvement by students aligns with the ISSPP framework's
emphasis on continuous improvement and professional learning. Effective leadership involves

ongoing assessment and adaptation to meet evolving challenges and student needs. The study's
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findings highlight the importance of leadership practices that encourage feedback, reflection, and
collaboration among stakeholders to drive continuous improvement efforts aimed at enhancing

academic performance and overall school success.

4.6 Level of Knowledge and Perception on Academic Performance

4.6.1 Level of Knowledge

The study reveals significant variations in the level of knowledge about leadership styles among
different types of respondents. Among the students, 80% have a low level of knowledge about
leadership styles, while 20% possess a medium level of knowledge. This indicates that students
generally have limited understanding of leadership styles, which could impact their perceptions of
school leadership and its influence on academic performance. This finding aligns with existing
literature suggesting that students often have less exposure to or awareness of leadership dynamics

within their schools (Leithwood & Jantzi, 2000).

In contrast, teachers demonstrate a higher level of knowledge about leadership styles, with 60%
classified as having high knowledge and 40% having medium knowledge. This reflects the
teachers’ closer engagement with school leadership and its impact on their professional
environment. The higher level of understanding among teachers is consistent with studies
indicating that educators, due to their direct involvement in school operations, often have a more

informed perspective on leadership styles (Hallinger, 2003).

Head teachers exhibit the highest level of knowledge about leadership styles, with 100% rated as

having high knowledge. This is expected, as head teachers are directly responsible for
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implementing and influencing leadership practices within their schools. Their comprehensive
understanding of leadership styles supports their ability to manage and guide their schools

effectively, as noted by Bush and Glover (2014).

Parents, however, show a lower level of knowledge, with only 10% having high knowledge and
20% having medium knowledge. This lower awareness among parents might limit their ability to
effectively engage in discussions about school leadership and its effects on academic performance.
This observation is supported by research suggesting that parents generally have less insight into
school leadership compared to teachers and school leaders (Epstein, 2001). Overall, the data
indicates that while head teachers have the most in-depth understanding of leadership styles,
students and parents generally have lower levels of knowledge. This disparity in knowledge levels
could influence the perception of academic performance, as a more informed understanding of

leadership styles may lead to more nuanced perceptions of their impact on educational outcomes.

Table 7: Level of Knowledge

Description Type of the Respondent Total

Level of Knowledge about Leadership  Student Teacher Head Parents

Style Teacher

High 0 6 10 1 17
0.0% 60.0% 100.0% 10.0% 42.5%

Medium 2 4 0 2 8
20.0% 40.0% 0.0% 20.0% 20.0%

Low 8 0 0 7 15
80.0% 0.0% 0.0% 70.0% 37.5%

Total 10 10 10 10 40
100.0% 100.0% 100.0% 100.0% 100.0%
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4.6.2 Relationship between Level of Knowledge and Perception on Academic Performance

For respondents with a high level of knowledge about leadership styles, 100% rated the academic
performance of students in their schools as Excellent. This suggests that those with a deeper
understanding of leadership styles tend to view academic performance more positively.
Additionally, 33.3% of these respondents rated the performance as Good, and 50% as Average,
with no one rating it as Poor. This finding is consistent with the research by Leithwood and Jantzi
(2000), which indicates that individuals with a better understanding of leadership dynamics are

more likely to have a favorable view of school outcomes.

Respondents with medium-level knowledge exhibited varied perceptions. Only 25.9% rated
student performance as Good, and 12.5% as Average, while none rated it as Excellent or Poor.
This indicates that individuals with a medium level of knowledge may have a more balanced or
cautious view of academic performance, possibly due to a less comprehensive understanding of
how leadership styles impact performance. This trend supports the idea that a moderate
understanding of leadership styles correlates with more neutral perceptions of student achievement

(Hallinger, 2003).

In contrast, those with low-level knowledge of leadership styles predominantly rated academic
performance as Good (40.7%), with 37.5% rating it as Average and 100% of these respondents
rating it as Poor. The high percentage of Poor ratings among those with low-level knowledge
suggests that a lack of understanding of leadership styles may contribute to more negative
perceptions of academic performance. This aligns with findings from Epstein (2001), which
highlight that limited knowledge about leadership can lead to less favorable assessments of school
performance. Overall, the study indicates a clear relationship between the level of knowledge about

leadership styles and perceptions of academic performance. Higher knowledge levels tend to
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correspond with more positive evaluations of student performance, while lower knowledge levels

are associated with more negative assessments. This pattern underscores the importance of a

thorough understanding of leadership styles in shaping perceptions of academic success.

Table 8: Relationship between Level of Knowledge and Perception on Academic Performance

How would you rate the academic performance of
students in your school?

Description

Level of Knowledge about Leadership

Style Excellent Good Average Poor Total

High 4 9 4 0 17
100.0% 33.3% 50.0% 0.0% 42.5%

Medium 0 7 1 0 8
0.0% 25.9% 12.5% 0.0% 20.0%

Low 0 11 3 1 15
0.0% 40.7% 37.5% 100.0% 37.5%

Total 4 27 8 1 40
100.0% 100.0% 100.0% 100.0% 100.0%

4.7 Respondents’ perspectives on how a democratic leadership style contributes to a

collaborative and supportive learning environment, enhancing student engagement and

participation.

4.7.1 Student Perspective

The study findings highlight the significance of a participative and inclusive leadership style from

the student's perspective. Student XI from school A emphasized this sentiment, stating:

"Our head teacher really values our opinions and involves us in decision-making. It feels

like a team effort, and I appreciate the democratic approach. There's a sense of inclusion

and cooperation that makes the school environment more positive. It's not just about rules;

it's about understanding and working together"” (Student X1, 2023).

This insight underscores how a democratic leadership style contributes to a collaborative and

supportive learning environment, enhancing student engagement and participation.
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The students' perspectives indicate that a democratic leadership approach fosters a sense of
ownership and responsibility among them. By involving students in decision-making processes,
such leadership styles empower them and make them feel valued within the school community.
This aligns with modern educational philosophies that emphasize student voice and agency in
shaping their learning experiences. The quotations from students reflect their appreciation for
leaders who prioritize inclusivity and collaboration, highlighting the positive impact of such

leadership styles on student well-being and academic engagement.

Students' positive perceptions of democratic leadership suggest that these styles contribute to a
more positive school climate. When students feel heard and respected, they are more likely to
actively participate in school activities, contribute positively to the learning environment, and
develop essential life skills such as teamwork and communication. Therefore, the student
perspective underscores the importance of leadership styles that prioritize collaboration, inclusion,

and mutual respect, ultimately enhancing the overall school experience for students.

4.7.2 Teacher Perspective
Teachers also recognize the value of a democratic leadership approach in fostering collaboration
and shared decision-making within the school setting. Teacher X2 from School B articulated this
viewpoint, stating:
"In our school, the head teacher takes a democratic approach, seeking input from teachers
on various matters. This fosters a collaborative atmosphere, and decisions feel more
collectively made. It empowers us as educators and creates a sense of shared
responsibility. It's not just a top-down leadership style; it's a partnership” (Teacher X2,

2023).
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This perspective emphasizes the positive outcomes associated with collaborative leadership styles
in educational institutions. Teachers' perspectives on democratic leadership highlight its role in
promoting a supportive and conducive work environment. When teachers are actively involved in
decision-making processes, they feel valued and motivated to contribute their expertise towards
school improvement initiatives. The quotations from teachers reflect their appreciation for leaders
who prioritize transparency, collaboration, and mutual respect, as these factors contribute to a

positive organizational culture and enhance job satisfaction among educators.

Teacher’s positive experiences with democratic leadership styles suggest that these approaches
facilitate innovation and professional growth. Through encouraging open communication and
feedback, such leadership styles create opportunities for continuous improvement and the
implementation of effective teaching practices. Therefore, the teacher perspective underscores the
importance of leadership styles that empower and engage educators, ultimately contributing to a

more vibrant and effective educational environment.

4.7.3 Teachers Perspective
The perspectives of Teachers shed light on the effectiveness of hands-on and decisive leadership
styles in ensuring operational efficiency within educational institutions. Teacher X4 from School
C noted:
"The head teacher here tends to be quite hands-on and decisive. It's an efficient leadership
style, especially when quick decisions are needed. While it may seem authoritative at times,
it streamlines processes and keeps things running smoothly. There's a clear direction, and

tasks are organized, which helps us in our support roles" (Teacher X4, 2023).
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This perspective highlights the importance of adaptive leadership styles that align with the specific
needs and functions of Teachers. Teachers appreciate leaders who provide clear direction and
make timely decisions, as these factors contribute to a well-organized and productive work
environment. The quotations from Teachers reflect their recognition of the benefits associated with
hands-on leadership styles, such as increased efficiency, task clarity, and streamlined processes.
These leadership approaches enable Teachers to perform their roles effectively and contribute to

the overall success of the educational institution.

Teachers' positive perceptions of hands-on leadership styles suggest that these approaches foster a
sense of accountability and responsibility among staff members. When leaders are actively
involved in day-to-day operations and demonstrate decisiveness, it sets a positive example for the
entire organization and encourages a culture of accountability and performance excellence.
Therefore, the Teachers perspective underscores the importance of leadership styles that prioritize
operational efficiency, clear communication, and proactive decision-making, ultimately

contributing to the effective functioning of educational institutions.

Students' perspectives emphasize the significance of a participative and inclusive leadership style,
particularly the democratic approach. Student XI from School A highlighted the positive impact
of democratic leadership on fostering collaboration, teamwork, and a sense of ownership among
students. This aligns with contemporary educational philosophies that emphasize student voice
and agency in shaping their learning experiences (Cook-Sather, 2006). The student perspective
underscores the importance of leaders who prioritize inclusivity and collaboration, contributing to

a positive school climate and enhancing student engagement.

63



Teachers also recognize the value of democratic leadership in fostering collaboration and shared
decision-making. Teacher X2 from School B emphasized how a democratic approach empowers
educators, creates a sense of shared responsibility, and fosters a collaborative atmosphere. This
perspective aligns with research highlighting the positive outcomes associated with collaborative
leadership styles, such as increased job satisfaction and professional growth among educators
(Harris, 2008). Teachers' positive experiences with democratic leadership underscore the
importance of leadership styles that empower and engage educators, ultimately enhancing the

educational environment.

Teachers appreciate hands-on and decisive leadership styles that prioritize operational efficiency
and clear communication. Teacher X4 from School C highlighted the benefits of a hands-on
leadership style in streamlining processes, ensuring task clarity, and maintaining operational
efficiency. This perspective aligns with the literature emphasizing the importance of adaptive
leadership styles that align with the specific needs and functions of Teachers (Bass & Riggio,
2006). Teachers' positive perceptions of hands-on leadership underscore the importance of

leadership styles that prioritize operational excellence and proactive decision-making.

The findings regarding democratic leadership styles align well with the theoretical framework of
creating a collaborative and supportive learning environment that enhances student engagement
and participation. The student perspective emphasizes the positive impact of participative and
inclusive leadership, highlighting how a democratic approach fosters teamwork, inclusion, and
cooperation among students. This resonates with contemporary educational philosophies that

emphasize the importance of student voice and agency in shaping their learning experiences
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(Cook-Sather, 2006), supporting the notion that democratic leadership contributes to a positive

school climate and enhances student well-being and academic engagement.

Similarly, the teacher perspective reinforces the value of democratic leadership in promoting
collaboration and shared decision-making within schools. Teachers' experiences highlight how a
democratic approach empowers educators, fosters a sense of shared responsibility, and creates a
collaborative atmosphere. This aligns with research emphasizing the positive outcomes associated
with collaborative leadership styles, such as increased job satisfaction and professional growth
among educators (Harris, 2008), indicating that democratic leadership styles contribute to a vibrant

and effective educational environment by engaging and empowering teachers.

The Teachers perspective adds to the understanding of effective leadership styles in educational
institutions. While not explicitly democratic, the hands-on and decisive leadership styles
recognized by Teachers also contribute to operational efficiency, clear communication, and
proactive decision-making, ultimately enhancing the effective functioning of educational
institutions. This complements the democratic leadership approach by highlighting the importance
of adaptive leadership styles that align with specific organizational needs and functions (Bass &
Riggio, 2006), demonstrating a holistic view of leadership's impact on creating a supportive and

collaborative learning environment.
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4.8 How quality of school leadership affects the performance of the students in schools in

SHED

4.7.1 Academic performance
Results in Table 6, shows how the quality of school leadership affect student academic
performance.

Table 9: Quality of school leadership affect student academic performance

Quality of school leadership affect student academic

Respondent performance
Very significantly Significantly Moderately Slightly

Student F - 8 1 1

% - 28.6 333 20.0
Teacher F 3 5 1 1

% 75.0 17.9 333 20.0
Head Teacher F 1 8 - 1

% 25.0 28.6 - 20.0
Parents F - 7 1 2

% - 25.0 333 40.0

Among student respondents, 28.6% believed that the quality of school leadership significantly
affects student academic performance. This viewpoint reflects a recognition among students of the
pivotal role that leadership plays in shaping educational outcomes. One student remarked:

"I think good leadership positively impacts how well students perform academically

because it sets the tone and direction for the entire school.”

Teacher respondents were even more convinced of the significant impact of school leadership,
with 75% expressing this opinion. This strong belief in the correlation between leadership quality
and student performance highlights the importance teachers place on effective leadership in

fostering a conducive learning environment. A teacher stated:
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"The quality of school leadership greatly influences how students perform academically. A

strong leader can inspire and motivate both students and staff to strive for excellence.”

Similarly, 28.6% of head teachers perceived a significant impact of school leadership on student
academic performance. This acknowledgment from school leadership further emphasizes the
crucial role that effective leadership plays in driving educational success and achieving desired
learning outcomes. Among student respondents, 33.3% believed that the quality of school
leadership moderately affects student academic performance. This viewpoint suggests a nuanced
understanding among students of the varying degrees of influence that leadership may have on
academic outcomes. A student commented,

"While leadership can make a difference, other factors also contribute to how well students

perform academically.”
A similar percentage (33.3%) of teacher respondents also perceived a moderate impact of school
leadership on student academic performance. This perspective indicates a balanced assessment of
the role of leadership, recognizing its importance while acknowledging the multifaceted nature of
factors influencing student achievements. Among student respondents, 20% believed that the
quality of school leadership slightly affects student academic performance. This view suggests a
lesser emphasis on leadership as a primary determinant of academic outcomes among some
students. One student stated:

"While leadership matters to some extent, individual student effort and other factors also

play significant roles in academic performance.”
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Similarly, 20% of teacher respondents and 20% of head teachers perceived a slight impact of
school leadership on student academic performance. This perspective aligns with the notion that
while leadership is important, it may not be the sole or primary factor influencing student
achievements, with other variables also contributing to academic success. Among parent
respondents, 40% believed that the quality of school leadership does not significantly affect
student academic performance. This viewpoint indicates a divergence in opinion among parents,
suggesting a range of perspectives on the extent to which leadership impacts educational outcomes.
The results regarding the impact of school leadership on student academic performance align with
existing literature on educational leadership and its influence on school outcomes. Several studies
have highlighted the crucial role of effective leadership in shaping the overall quality and
performance of schools (Leithwood et al., 2004; Hallinger & Heck, 1998). The findings from the
survey data provide insights into how different stakeholders perceive the relationship between

school leadership quality and student academic achievement.

Among student respondents, 28.6% believed that the quality of school leadership significantly
affects student academic performance. This finding resonates with research indicating that strong
leadership can set a positive tone, motivate students, and create an environment conducive to
learning (Leithwood et al., 2010; Heck & Hallinger, 2010). The student's comment about good
leadership positively impacting academic performance reflects a common understanding among
students of the importance of effective leadership in their educational experience.

The perspective of teacher respondents is particularly notable, with 75% expressing a strong belief
in the significant impact of school leadership on student performance. This aligns with literature

emphasizing the role of principals and school leaders in fostering a supportive culture,
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implementing effective teaching practices, and promoting student success (Robinson et al., 2008;
Waters et al., 2003). The teacher's statement about leadership influencing both students and staff
underscores the interconnectedness of leadership and overall school performance. The
perspectives among respondents, such as 33.3% of students and teachers perceiving a moderate
impact of leadership on academic performance, reflect a recognition of the multifaceted nature of
educational outcomes. This aligns with research highlighting the interaction of various factors,
including leadership, teacher quality, student characteristics, and school resources, in influencing
student achievement (Leithwood & Jantzi, 2008; Day et al., 2009). The acknowledgment that other
factors also contribute to academic success indicates a comprehensive understanding of the

complex dynamics within schools.

However, it's important to note the divergence in opinions, particularly among parents, where 40%
believed that school leadership does not significantly affect student academic performance. This
disparity in perspectives underscores the need for further research and dialogue to understand
varying stakeholder views and to bridge gaps in understanding regarding the impact of leadership

on educational outcomes.

4.9 Nexus between Leadership Style and increase in academic Performance
Results in Table 7, reveal the nexus between leadership style and increase in academic

performance.
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Table 10: Nexus between Leadership Style and increase in academic Performance

Leadership style

Increase in academic school performance of students

No Yes
Democratic F 1 23
Leadership Style % 12.5 71.9
Autocratic Leadership F 7 2
Style % 87.5 6.3
Transactional F - 2
Leadership % - 6.3
Transformational F - 5
Leadership % - 15.6

Pearson Chi-square=24.2

4.8.1 Overall Significance and Statistical Analysis

The analysis involved cross-tabulation, correlation, and Chi-square techniques. The techniques
show both the relationship and the strength of the relationship. From the study results the Pearson
Chi-square value of 24.2 with a corresponding p-value of 0.000 indicates a highly significant
relationship between leadership style and the increase in academic performance. This statistical
significance underscores the importance of leadership style in shaping educational outcomes and
highlights the need for effective leadership practices in schools to promote student success. The
study suggests that democratic and transformational leadership styles have a more substantial
positive impact on academic performance compared to autocratic and transactional styles,

emphasizing the importance of fostering inclusive, participatory, and inspiring leadership

approaches in educational settings.

70

P value=0.000***



4.8.2 High Impact of Democratic Leadership Style on Academic Performance:

The study reveals a substantial impact of democratic leadership style on increasing academic
performance, with 71.9% of respondents acknowledging a positive correlation. This significant
percentage underscores that there is a significant relationship on the effectiveness of democratic
leadership in fostering educational excellence. Respondents often highlighted the inclusive and
participatory nature of democratic leadership, which encourages open communication,

collaboration, and shared decision-making. One respondent commented.

"Democratic leadership allows teachers, students, and parents to contribute ideas and
solutions, creating a supportive environment that enhances learning and academic

achievements."

4.8.3 Moderate Impact of Transformational Leadership Style on Academic Performance:

Transformational leadership style demonstrates a moderate impact on academic performance, with
15.6% of respondents acknowledging its positive effect. This finding suggests that
transformational leadership, characterized by inspiration and vision, plays a role in enhancing
academic outcomes but may not be universally perceived as highly impactful. Transformational
leaders can inspire students to excel academically by fostering a culture of innovation and
continuous improvement. However, respondents also noted that sustaining the transformative
impact of leadership requires ongoing efforts, clear communication of vision, and alignment of

goals across the school community.
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4.8.4 Limited Impact of Transactional Leadership on Academic Performance

The study indicates a limited impact of transactional leadership style on academic performance,
with 6.3% of respondents perceiving a positive relationship. This limited impact suggests that
while transactional leadership may contribute to some degree of academic improvement, its
influence is not as pronounced as other leadership styles. Transactional leadership focuses on
rewards and punishments based on performance, which can motivate some students to perform
better academically. However, respondents noted that an overemphasis on rewards and a
transactional approach may lead to a compliance-focused culture rather than fostering intrinsic

motivation and genuine learning experiences.

4.8.5 Limited Impact of Autocratic Leadership Style on Academic Performance:

In contrast, autocratic leadership style shows a limited impact on academic performance, with only
6.3% of respondents believing in its positive influence. This finding suggests a divergence in views
regarding the efficacy of autocratic leadership in driving academic success. Some respondents
expressed concerns about the authoritative and top-down approach of autocratic leadership, which

may stifle creativity, motivation, and engagement among students. One respondent stated:

"Autocratic leadership can create a hierarchical and rigid environment that hampers

innovation and critical thinking, ultimately affecting student academic outcomes.”

The findings regarding the nexus between leadership style and increased academic performance
align with existing literature on leadership in education and its impact on student outcomes.
Several studies have explored the relationship between leadership styles and educational

effectiveness, highlighting the importance of leadership practices in shaping school performance

72



(Leithwood et al., 2004; Heck & Hallinger, 2010; Day et al., 2009). The results from the survey
data provide valuable insights into how different leadership styles correlate with academic success

and contribute to overall school performance.

The statistical analysis conducted, including cross-tabulation and Chi-square techniques, reveals a
highly significant relationship between leadership style and increased academic performance. This
statistical significance underscores the importance of leadership style as a determinant of
educational outcomes and emphasizes the need for effective leadership practices in schools
(Hallinger & Heck, 1998; Waters et al., 2003). The study indicates a substantial impact of
democratic leadership style on increasing academic performance, with 71.9% of respondents
acknowledging a positive correlation. This finding resonates with literature emphasizing the
benefits of democratic leadership in fostering inclusive and participatory environments, promoting
open communication, collaboration, and shared decision-making (Leithwood et al., 2010;
Robinson et al., 2008). Democratic leadership empowers stakeholders, including teachers,
students, and parents, to contribute ideas and solutions, creating a supportive climate that enhances

learning and academic achievements.

The moderate impact of transformational leadership style on academic performance, with 15.6%
of respondents perceiving a positive effect, aligns with research highlighting the role of
transformational leaders in inspiring innovation, vision, and continuous improvement (Bass &
Riggio, 2006; Avolio et al., 2004). Transformational leaders can motivate students to excel
academically by fostering a culture of excellence and aligning goals with the school community.
However, the limited impact of transactional and autocratic leadership styles on academic
performance, as perceived by 6.3% of respondents for each style, reflects concerns regarding the

efficacy of these leadership approaches in driving educational success (Leithwood & Jantzi, 2008;
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Heck & Marcoulides, 1996). Transactional leadership, focusing on rewards and punishments, may
motivate some students but may not foster intrinsic motivation or genuine learning experiences.
Autocratic leadership, characterized by a top-down approach, may hinder creativity, critical

thinking, and student engagement, impacting academic outcomes negatively.

The findings from the survey data align well with this theoretical framework. The substantial
impact of democratic leadership style on increasing academic performance, as perceived by 71.9%
of respondents, supports the notion that inclusive and participatory leadership fosters a conducive
learning environment (Leithwood et al., 2010). The democratic approach encourages open
communication, collaboration, and shared decision-making, which are conducive to enhancing

student engagement, motivation, and overall academic achievements.

74



CHAPTER FIVE

CONCLUSIONS AND RECOMMENDATIONS

5.0 Conclusion

The study findings emphasize the critical role of leadership style in shaping academic performance
within educational institutions. Democratic leadership emerges as the most effective approach,
significantly contributing to improved student outcomes. This leadership style fosters a
collaborative and inclusive environment where communication is open, and decision-making is
shared among all stakeholders. This inclusivity not only enhances engagement but also creates a

supportive atmosphere conducive to academic success.

Transformational leadership also plays a positive role in academic performance, though its impact
is more moderate compared to democratic leadership. Transformational leaders inspire and
motivate by articulating a compelling vision and encouraging innovation. While effective, the
success of transformational leadership depends on sustained efforts to communicate goals clearly

and align them with the school community’s values.

Conversely, transactional and autocratic leadership styles show limited effects on academic
performance. Transactional leadership, which relies on rewards and punishments, may improve
performance to some extent but does not foster deep motivation or genuine learning experiences.
Autocratic leadership, with its top-down approach, can stifle creativity and engagement,

potentially hindering student performance rather than enhancing it.

The study reveals varied perceptions among students, teachers, head teachers, and parents
regarding the impact of leadership on academic outcomes. Students and teachers generally view

leadership as a significant factor in academic success, while head teachers recognize its importance
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but with mixed opinions. Parents, however, show a range of perspectives, indicating a need for

further dialogue and understanding of how leadership influences educational achievements.

The statistical analysis underscores the strong relationship between leadership style and academic
performance, highlighting the substantial benefits of democratic and transformational approaches.
The significant positive correlation found in the study suggests that schools should prioritize
leadership styles that promote collaboration, inclusivity, and inspiration to foster better educational

outcomes.

The divergence in opinions among different stakeholders suggests that leadership strategies should
be tailored to meet diverse needs and perspectives. Effective leadership in schools requires
balancing various approaches to address the unique challenges and opportunities within the

educational environment.

In conclusion, the study highlights the importance of adopting effective leadership practices to
enhance academic performance. Emphasizing democratic and transformational leadership can
create a more supportive and engaging learning environment, ultimately contributing to better

student success and a positive school climate.

5.1 Recommendations

Develop Leadership Training Focused on Democratic and Transformational Styles. The study
results show that democratic leadership styles have a significant positive impact on academic
performance, while transformational leadership also contributes moderately to improvement. To
capitalize on these findings, it is recommended that schools prioritize professional development
programs for leaders that emphasize democratic and transformational leadership techniques.

Training should focus on enhancing skills in participatory decision-making, effective
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communication, and inspiring staff and students, which are crucial for fostering a supportive and

high-performing educational environment.

Establish Structured Communication Mechanisms. According to the study, the positive
perceptions of democratic leadership among teachers and students highlight the importance of
open and effective communication. It is recommended that schools implement structured
communication mechanisms such as regular feedback forums, collaborative meetings, and
suggestion systems. These channels will ensure that leadership decisions are well-informed and
responsive to the needs of all stakeholders, thus reinforcing the democratic leadership style and

contributing to a more cohesive and engaged school community.

Create Leadership Teams for Inclusive Decision-Making. The study findings suggest that while
hands-on and decisive leadership is valued for operational efficiency, a democratic approach
enhances academic performance by fostering collaboration and shared responsibility. It is
recommended that schools establish leadership teams comprising representatives from various
stakeholder groups, including teachers, students, and parents. This approach will ensure diverse
perspectives are considered in decision-making processes, helping to address different needs

effectively and promoting a collaborative atmosphere that supports overall academic success.
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5.4 Areas for further studies

Areas for further studies in the field of leadership styles and their impact on student performance
in secondary schools within the Shire Highlands Education Division (SHED) offer several
promising directions for future research. One such area could focus on studying the long-term
effects of different leadership styles on academic outcomes. By tracking students' progress over
an extended period under various leadership approaches, researchers can gain a deeper
understanding of how sustained leadership practices influence students' academic growth and

SUCCess.

Another important area for future research is exploring how leadership styles interact with other
factors like school resources, community support, and students' socioeconomic backgrounds.
Investigating these interactions can provide valuable insights into the complex dynamics that shape
educational outcomes, especially in diverse and resource-limited settings such as community day

secondary schools in SHED.

Additionally, there is a need to study how leadership styles impact teacher satisfaction, retention
rates, and professional development. Understanding the effects of leadership approaches on
teachers' morale, job satisfaction, and effectiveness in the classroom is crucial for creating a
positive school environment and improving overall educational quality. Research in this area can
help identify strategies to enhance school leadership practices and support teachers in their roles.

Furthermore, future studies could explore the perspectives and experiences of students, parents,
and community members regarding leadership styles and their influence on school effectiveness.

Including diverse viewpoints in leadership research can provide a comprehensive understanding
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of how different stakeholders perceive and experience leadership in the educational setting. This
inclusive approach can inform the development of leadership strategies that meet the needs of all

members of the school community.

Lastly, given the changing landscape of education and leadership concepts, future research could
investigate innovative leadership models and their effectiveness in promoting student success.
Exploring new leadership frameworks, such as distributed leadership or culturally responsive
leadership, can offer insights into alternative approaches that align better with modern educational
goals and challenges. This exploration of new leadership paradigms can pave the way for
transformative leadership practices that drive continuous improvement and positive outcomes in

secondary schools in SHED and similar contexts.

5.5 Chapter summary

Chapter Five concludes the study on the topic: examining the relationship between school
leadership quality and students’ academic performance in Community Day Secondary Schools.
The chapter has also provided insights and recommendations derived from a thorough analysis of
diverse demographics, highlighting the significant influence of leadership on academic outcomes

and suggesting ways to enhance student performance.
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Appendix II: Key Informant Checklist
Leadership Style Assessment:

o What leadership style is predominantly used in your school (e.g., democratic, autocratic,

transformational, transactional)?

e How do you perceive the effectiveness of this leadership style in addressing the needs of

students, teachers, and Teachers?
Impact on Academic Performance:

e To what extent do you believe the current leadership style influences student academic

performance?

e Can you provide examples of how leadership decisions have positively or negatively

impacted academic outcomes in your school?
Teachers Perspectives:

o How effective do you find the hands-on and decisive leadership approaches in managing

Teachers roles and responsibilities?

o What improvements can be made to enhance operational efficiency and communication

from a Teachers perspective?
Student Engagement:

o How does the leadership style affect your level of engagement and participation in school

activities?

e Do you feel that democratic or participative leadership has a noticeable impact on your

learning experience and academic success?
Teacher Collaboration:

e How does the current leadership style impact your ability to collaborate with colleagues

and participate in decision-making processes?
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o What are the strengths and weaknesses of the leadership style in fostering a supportive and

collaborative teaching environment?
Leadership Training and Development:

e Have you had opportunities for training and development in leadership skills? If so, how

have these opportunities impacted your effectiveness as a leader?
e What additional training or resources would help you enhance your leadership capabilities?
Operational Efficiency:

e How well does the current leadership style facilitate the smooth operation of school

processes and tasks?

e What specific leadership practices have contributed to or hindered operational efficiency

in your school?
Feedback and Communication:

e How effective is the current leadership in communicating decisions and updates to

students, staff, and parents?

o What improvements can be made to ensure that communication from leadership is clear,

transparent, and inclusive?
Academic Performance Monitoring:
o What metrics are used to evaluate the impact of leadership on academic performance?

e How can the school improve its methods for tracking and analyzing academic performance

data related to leadership practices?
Stakeholder Satisfaction:

o How satisfied are you with the current leadership’s approach to addressing the needs and

concerns of various stakeholders (students, teachers, Teachers, and parents)?
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